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Nparana /I. BesbkoBuh Crankosuh’

VYuusepsutet y beorpany
dunonomku GaxyaTeT

HBana Bophes®

Bucoka mikona CTpyKOBHHX CTyIHja 3a BaCIUTa4e
,Muxaunno [Tanos”, Bpmai

IMTMCMEHOCT HOBOI' IOBA
N3 IIEPCIIEKTUBE BYAYRUX BACIIMTAYA 1 HACTABHUKA

Caskerak: Pan je mocBeheH ucuTHBambY KOHIENTOC(Epe MMCMEHOCT, a YTeMeJbEeH Ha aH-
KETHOM HCTpaKUBamwy, CripoBeneHoM ¢ mponeha 2018. roguae Mely crynenTnMa Bucoke mikorie
CTPYKOBHHUX CTyIHja 3a Bacnuraue ,,Muxamno [lanos” y Bpury n @unonomkor dakynrera YHu-
Bep3ureTa y beorpany (ykymHo 100 ncnmranuka). L{nss pana je 1a ce, Ha OCHOBY MPUKYIIJBCHUX,
a TIOTOM W (@HAJUTHYKOM, KOTHUTHBHOM W JIECKPUIITHBHOM METO/IOM) oOpaleHnx momaraka, (a)
M37IBOje TOMHHAHTHU KOHLIENTH (HE)MUCMEHOCTH, (0) carrenajy TeHICHIM]E MHPeHa U OOJIHKO-
Bama IMojMa MUCMEHOCT, HHIyKOBaHe MoTpedaMa CaBpeMEeHOT JKMBOTA, a Takohe M Ja ce — 3apan
yHarpehema je3nduke KyAType y CBHM JIOMEHHMa M Ha CBHM 00pa30BHAM HHBOMMA — (B) YKaXke Ha
MoryhHOCTH yHanpehuBama HacTaBe CPIICKOT je3UKa Ka0 MaTePH-ET.

Kibyune peun: caBpeMeHa MICMEHOCT, TIPABOIIHC, HACTaBa CPIICKOT je3HKa, TI0jJMOBHA MeTadopa

1. YBoxa

Tucmenociu oitisapa jows jegne ouu byguma,
oOHe Kpo3 Koje gywia i1ega gasve!
Hocutej O6panosuh

3axBasbyjyhiu pa3Bojy TeXHOJIOTHje, MONK ME/IHja U 3aXTCBHUMa MOJCPHOT IPYIITBA
— KOjM Cy yTHIIAJIM Ha IPOMEHY BHJI0BAa KOMYHUKaluje 1 nosehame Op3uHe MpeHoca vH-
(dopmanuja — caBpeMEHH KOHLENT MHCMEHOCTH NOCTAa0 je MMOjMOBHO JTU(Yy3aH U Yy TOj
MEpH MPOUIMPEH Pa3HOBPCHUM yMehnma, MpUpPOIHO MPOU3HUIILUIUM U3 COLMjaIHUX, K-

1 draganavs@yahoo.com
2 ivanacurcin@yahoo.com



TypHUX W JIPYyTUX TOTpeda, Ma Ta je TEHIKO OME)UTH jeNMHCTBEHUM TEPMHHOM KOjUM
ce, TI0 TIpaBMITY, arrocTpodupa MO3HABAE U MOMITOBALE je3UUKe HOpME (YII. TPaIuIlH-
OHaJHA, (PYHKIMOHATHA, KYJITYpHA MUCMEHOCT U Ap.). Y MHOTUM >KHBOTHHUM cdepama
cnenn(UYHA 3HAFKA TOCTaNa Cy 0e3Majo HyXKHa, IITO je JOBEJO A0 M3/Bajama HOBUX
KOMITETCHII]ja KOj€ Cy CTEKJIe CTaTyC MOCEOHMX MUCMEHOCTH (MEAUjCcKa, TUTUTaIHA, HH-
(dopmarnuka, Bu3yenHa, (PMHAHCHjCKa MUCMEHOCT U JIp.).

JlMHamMuKa caBpeMEHOT KMBOTa M 3aXT€BU MOJICPHOT JIPYIITBa HEMHHOBHO YTHUY
Ha HaBHKE U MOTpede MII/IX, 11a Ce OBE OKOIHOCTH PeIEKTYjy U Ha caapikaje HacTaB-
HHX IpOrpama, Kao ¥ Ha IIPOjeKTOBAbE M OOJIMKOBAE KYPUKYIyMa Ha CBUM HHBOMMa
o0pa3oBama. 3aTo ce 01 BHCOKOIIKOICKHUX YCTaHOBA, IIOCEOHO O OHUX y KOjUMa Ce IIKO-
nmyjy Oyayhu HAacTaBHHIM M BAacIUTAa4YH, OYCKYyje MaKJbUBA M JAJICKOBUAA IPECIUKITHja
00pa30BHUX LNJBEBA, jep CE Y HHUMa 3a BAaCIMTHOOOPA30BHY YJIOTY CIpPEMajy OHU KOjU
he dopmuparu cuctem BpenHocTu cienchux renepanuja, unme he mpeyseTu oAaroBopaH
10Ca0 MOJIENIOBaha KYJITYPHUX 00pa3alia y HallleM JpYIITBY.

Kako je mucMeHOCT jenaH o KJbYYHHX WHAWKATOpa CTENCHA Pa3BHjEHOCTH KyJI-
Type, OAYXOBJGEHOCTH M YKYIHHUX IOTCHLMjala II0jeIMHLA U 3ajeIHULE y LeJIMHH, Na
crora u gobap rmokasareJb OKeJbHHUX MPpaBala pa3Boja akaJeMCKOT KYPUKYJIyMa, paj cMO
YCMEpWIIM Ha UCIIUTHBAE KOHIENTYaIN3allje U IIMpUHE 00yXBara MojMa MHUCMEHOCT,
U TO y CBETIY IO3UTHBHUX BPEIHOCTH U CIIOCOOHOCTH, aJId M BbUXOBOI' HejlocTarka (Y.
HEMHUCMEHOCT). BaxHO je OMII0 HCIIUTATH KaKO CTYACHTHU IIOCMATpajy U BPEAHY]Y pasiiu-
YHUTE THUIIOBE IIMCMEHOCTH U MOXKeJbHE OONMKe ycaBpllaBama THX 3Hama U ymMema. Pe-
3yNITATH MCTPAXKMBama (IIyTeM aHKETe) CarlielaHd Cy M TyMayeHH U3 METOIUYKOT yIUIa,
W TO HE CaMo paJy IPEe3CHTAlH]je aKTyeITHOT CTarba, Beh mpe cBera ca LUJbeM pa3BHjamba
e(pUKacHUjUX, U ca MmorpedaMa MOJEPHOT APYIITBA O0JbE yCATNIAIICHUX U METOIOIOIIKH
BaJbaHO 3aCHOBAHMX IPHCTYIIA HACTABU J€3WYKE KYJITYPE Y BUCOKOILIKOJICKO] HACTaBH, jep
IbCH KBAJIUTET YBEJIHMKO YTHUE HA YUMHKE IIKOJICKOT CHCTEMA Y LIEJIMHH.

2. MeT010JI0LIKH OKBUP MCTPAKUBAKA

[onazehu on xunotese aa he OTKpHUBabE U JeTajbHU]E MPOYyYaBaE KOHIIETITOC(Epe
Oynyhnx HacTaBHHMKAa M BaclUTaya O KOMILUICKCHOM MOjMY HUCMEHOCHIY MAITUPATH TI0Jba
Koja Tpeba YHAIPEIUTH y BICOKOIIIKOJICKO] HACTaBH IIMCMEHOCTH, TOKOM Maja 1 jyHa 2018.
TOJIMHE CITPOBENIN CMO UCIIUTHBARE Mely CTyieHTMa Brcoke ImKosie CTPYKOBHUX CTyAHja
3a BacruTade ,,Muxamno [TanoB” u3 Bpmmma (y maseem Tekety: Bricoka cTpykoBHa IIKONA;
BIIB) n ®unononixor daxyarera Yausepaurera y beorpany (y nasem tekcry: D).

VYkymnHo 100 ucriuTanuka NOMyHHUIIO j€ aHOHUMHHU aHKETHH YITUTHUK, CAYMILEH Of1
10 nuTama MEHIOBUTOT (OTBOPEHOT U 3aTBOPEHOT) THIA, KOHIMITUPAH TAKO J1a OTKpHje:
(a) m3BOpHE AOMEHE MpEeKo Kojux Oymyhm BacmWTadn M HACTABHHUIIM CPIICKOTA jE3MKa
U KIBIKEBHOCTH Pa3yMeBajy MICMEHOCT W BeHe pasnumunte dopme, (0) cympemanujy
onpeleHUX THUIOBA MHUCMEHOCTH, (B) MPOLEHY BJIACTUTOT CTENEHA ITHUCMEHOCTH,
ITUCMEHOCTH JIPYTHX, Ka0 W KOMIIETEHIIMja KOje Ta 3Hama M yMema IoJpazyMeBajy, (I)
CTaB CTy/eHaTa IpeMa [03HaBakby je3NYKHUX IpaBHja M NPABOIKMCA MaTeper je3uKa
(xoju he Hy»x)HO OuTH yrpaheH y BUXOBO NPO(ECHOHATHO [IeName).

IIpupona m cBpxXa HCTpaKMBamka YCIOBWIE Cy OIpPENC/beHhe 33 HaMEPHH
y3opak. [IpuKyrspeHr Tofaiy, Koje Ipe3eHTyjeMO y TIIaBHOM JeTy pafa, oopaheHu cy



QHAJIIUTUYKOM, IECKPUIITHBHOM M KOTHUTHBHOM METOJIOM, 8 IOCMAaTPaHH Cy KOMIIApaTHBHO
(c o03mpom Ha TpodecHOHATHO yCMepeme CTyIeHaTa) W CyMapHO, Te mporpaheHn
KpaTKHUM JUCKycHjaMa, ¢ 003MPOM Ha MPOOIEeMaTHKY MOKPEHYTY oapeheHrM nuramuma.
Csaxo o7 10 aHKETHHX IHTaba HaBeIeHO je (Y M3BOPHOM OOJIMKY) Y 3aryIaBjby MOCEOHUX
tabesna (ucr. Huxke tadene 1-10).

3. PesyaTaru uctpakuBama H IUCKycHja

3.1. [IpBo nuTame aHKeTe TEMAaTH30BaJIO je MOMMarhe MMCMEHOCTH Y 21. Beky, a
caapkaju Oe3mMalio mojoBuHe onrosopa (47%) mokasanu Cy Ja oBa KoHientochepa mo
ayTOMaTH3MYy [TPOOIeMaTH3Yje 00y X6aill HojMa UUCMEHOCI, KOJU, KAKO PE3YIITATH T0Ka3y]y,
npuMeTHO ocrupa (B. TabGema Op. 1). PasmmumnTa cy cxBarama HE caMO MUHHMYyMa
1 ONTUMYyMa ONHMCMEHEHOCTH, Beh M MOXKEJbHOT KBaHTyMa W ONEPAOMIHOCTH 3HAHA.
HcnocraBuno ce, HauMe, Ja OBU ITapaMETPH BapHpajy O eJIeMEHTAPHOT IT03HABAbA
MUCMa JI0 OJIFTMYHOT BIIajiarka IPaBoOIMCOM M TPaMaTHKOM, M TO Y3 ITOCEA0BakE APYTUX
3Hamba U BeTHHA (YII. CTOCOBHOCT YUTAA, TUCAIHA 1 PAUYHARA; [IOSHABAKE HOPME
MATEPHED JESUKA, OIIIITA 0BPA3OBAHOCT, ®YHKI[MOHAJIHA W WH®OPMATHUUKA
MMCMEHOCT ® CII.). 3amakaMo J1a ce 3ajeMHHYKH MMEHMJIAIl JaTUX OATrOBOpa JOOpUM
nemoM TpubOmmKaBa ommcHoj aeuHuijn M. Ilunke, koju, Kao IMOKa3aresb HHUBOA
ITUCMEHOCTH, anocTpodupa ,,CTENEH yCaBpIICHOCTH BIACTUTOra TOBOPA, Tj. OBJIAAaBabe
BEIITHHOM ITPAaBUJIHOT, TEYHOT W TaYHOT MCKa3WMBamba BIACTHUTUX MHUCIH M ocehama u
yCIenrHe KOMyHHUKAIHje ¢ IPYyruM dianoBuMa ropopre 3ajennuie’ (umka °2011: 93).

Jaksie, Beh noyeTHN Halla3y yKasyjy Ha YMECHHILY J1a Ha CBMM HHBOMMA HACTaBe
— 0OJ1 OCHOBHOIIKOJICKE JI0 aKaJIEMCKE — BaJba MPELM3HU]E OAPEAUTH HE CAMO YK€ IUIHEBE
HacTaBe Ky/lType MHCMEHOI M YCMEHOI M3pakaBara, Beh 1aTh M AeTasbHHja YIIyTCTBa
KaKoO OCTBapHMBaTH YHyTapIpeIMETHE KOPEIAaTUBHE BE3€ 3apa/] MapajielHOT W YCIEIIHOT
pa3BHjama YKYITHOCTH je3MYKHX KOMIIETEHIMja. YIIPaBO OBaj CErMEHT HACTaBHHKOBOT
ymeha je, 4uHH Cce, HajMambe METOIOJIOIIKK Pa3BHjCH, I1a Ce, C jeJHe CTPaHE, Of YUCHHKA
OYeKyje BHCOKA JIMHIBUCTHYKA KOMIICTEHIIMja TPETOYCHA y COJWJHA yMema, JOK ce
C JApyre, HaCTaBHHWIMMAa HE HyA€ NPHjeMUHMBa M y MPaKCH NPUMCEHJbHBA pellema. 1o
ce, m3mel)y ocrayor, MOke CMaTpaTH pas3iioroM 300T Kora — Kako OOMMHA W JeTajbHa
caBpeMeHa HCTPaKMBarba MPaBONMCHIX 3HAbA ITOKA3Yjy — 3aCTyMJLEHOCT M (PPEKBEHTHOCT
MIPABONMCHUX Ipellaka y MMCMEHNM 33/1alliMa He OT1aJia y CKIIaay ¢ HarlopoM YJIOXKEHHUM Yy
o0pay, ma Hu ca oM odekrBamuma (uct. Hophes 2015; Pordev 2016: 43-54).

Ckopo netuHa oj] yKynHor Opoja oxroopa (19%) ycmepeHa je Ha CBOjeBpCHY
gujaiHoCiiuKy citieliena UucmeHociiu, XKoja ce TOKHWBJbaBa Kao AINCTPAKTHA MMEHMUA /
PETKOCT / OCOBA HA YMOPY (yII. HTHOPUCARE / 3ATTIOCTABIAIE YEHJA KYIITYPY H3PAXKABAIbA),
a OBaKBHM KOHLICNTH TMOTKPEIUbYjy TBPIbY Ja OUyBame M HETOBAIHE je3MKa 3aBHUCH OJl
CTaBOBA TOBOPHMKA M3rpal)eHUX y HACTaBHOM IPOLECY.

3V ckiamy ca LHJbEBHMA paja, KOMEHTape 30MpHUX U MOjeIHHAYHUX OArOBOPA HA aHKETHA MUTamba
Ipare 3amaXkarba y BE3U Ca 3Ha4ajHUjUM METOAMYKHM HMIUTHKAIFjaMa Ha KOje CaapiKaj U KBaHTYM peakIiija
HCHHTAHUKA yKa3yje; YjeIHO, yKYITHE pe3y/Tare carieaBaMo Kao MoJaTKe KOjH Ce BaJbaHO MOT'Y HCKOPHUCTUTH
Ha 100poOuUT HacTaBe U M0OOJbIIAA METOAMYKUX nprcTyna. Hymepariyja Tabena aHalorHa je ciey nuTama
y aHKETH, a ¢ 003UpOM Ha TO J1a je aHKeTHpaHo yKymnHo 100 ncnuTaHuka, HaBe[eHU Opoj OATOBOpa IOMyIapa ce
C MPOLEHTYAJIHOM 3acTymbeHouhy onadpanux wim (y popmu Mckaza) JaTUX OJIroBopa.



Kako moxkasyje tabena 6p. 1, oOyxBar nojma uucmenocii (yn. @D 28% : BIIB
19%) n aujarHoctuka crerneHa nucMmeHoctH (PP 14% : BIIB 5%) momunmpajy y
oaroBopuMa cryaeHata @uiomomkor Qaxynrera, Oyayhmx HacTaBHHKA CPIICKOTa
je3UKa U KIHKEBHOCTH, JJOK OATOBOPH CTyAeHaTa BHCOKe CTPYKOBHE ILIKOJE CBENOYE
0 pa3HOIMKOCTH pa3Marpasor koHuenrta (BILB 31%). V3 to, Tpehuna cBux oarosopa
(31%) oTkpmBa ma Cy CTaBOBHM IIpeMa IMHCMEHOCTH IWXOTOMHHU: jEIHH OBO 3HAme
caryieiaBajy Kao IPUBHIIETOBAHO, TOCEKHO CaMO MaoOpojHUMa (BJIATO, 3IIATO, MYAPOCT),
HamanraBajyhu npuTom HarmopaH IIyT TOKOM YCBajarba (BPX IJIAHUHE, IYBOKO MOPE, MYKA),
300r Wera ce HeraTMBaH CTaB moBe3yje ¢ Hemahama u HempujarHocThMa (TEXKWHA,
HYXHO 3J10, I[TPAIIIYMA u cx.). pyra mak UCTHYy BUTaJaH 3Ha4aj MUCMEHOCTH U
MIPHUKIIAkhajy ce M3pa3uTo apupMaTUBHIM MeTadopama, mpeMaa HHIX, HKAIOCT, HeMa
MHOTO (ITMCMEHOCT JE CYHLIE, BA3JIYX).

CBe TO ykasyje Ha moTpeOy 3a IOJATHOM, DPa3IOKHOM M Ca CBAaKOIHEBHOM
KOMYHHKaTHBHOM IIPAKCOM yCaraleHOM MOTHBAIIN]jOM, Koja Ou Tpebaiio aa mpon3uia3u
U3 MCTUHCKUX WM HMCKYCTBEHO OJMCKHX NPEIHOCTH IO3HABamba M IOIITOBAKA je3UYKE
HOpMeE, YHMe C€ yTHUPE MyT 00Jh0j je3NUK0j KyATypHr U Oorahemy MaTepmer je3nka.

Tabena Op. 1 Kownyeuitiyanuzayuja aucmenociau

1. OnummuTe Kako [olo} BIIIB | VkynHo
JOKUBIbABATE / MOUMATE (%) (%) (%)
MUCMEHOCT y 21. Beky.
[TucmeHocCT je (nomyHuTe):

[ucmeHocr je...
OO0yxBar mojma tucmernociu |28 19 47 CrOCOOHOCT YHTamkba, MHCamha
OCIIIHPA u pauyHama, [IO3HABAILE
HOPME MATEPHET JE3UKA,

00pa3oBaHOCT, (PYHKIIMOHATHA

1 nH()OpPMATHIKA TUCMEHOCT,

CBE ®OPME ITMCMEHOCTHU
HA OCHOBHOM HUBOY,
CIIOCOBHOCT ITPABUJIHOI!
HN3PAKABABA Y3 TIOBHABAKBE
KHBWXEBHOI JESUKA,
INPUMEHA TTPABOITMCHUX
[TPABUJIA, nema peu
JlujarHocTuka (crernexna 14 5 19 ATICTPAKTHA UMEHHLIA,

Pa3BUjEHOCTH UUCMEHOCTI) 3AHEMAPEHA, PETKOCT, HA YMOPY
PazHonmkocT komenra 0 31 31 [losuttiuenu: BIATO, 31IATO, MYJIPOCT
uucmeHocmu BPX ITJIAHUHE, CYHIIE, BA3IVX,
YMETHOCT;

Heiaiuiusnu: nykcys, HYXXHO 3J10,
MYVYKA, nyvsoko mopE, TEXKMHA,
[TPAIITYMA.

BO (6e3 oxrosopa) 2 1 3
YKyrHo 44 56 100 -

10



3.2. Ilutamem Op. 2 y aHKETHOM YIWTHHKY JKEJICNI0O C€ YTBPIAWTH INTa, MpemMa
MUIILJBCHY CTyICHATa, Tpebda na (a) sna / iosnaje u (6) yme ucMeH 4oBek (B. Tabena Op.
2). Buiiie of mosioBUHE cBUX McnuTaHuKa (55%) cMarpa j1a iucmer Y0BeK Tpeda na (a) sHa
/lo3Haje: IpaBoIUC 1 TpaMaTHKy, a cra TpehuHe (28%) je 1a Tpeda ja 3Ha ciioBa, Opojese,
Jla yMe Jla YiTa, e U padyHa. OCTany oAroBOpH THUY Ce M03HaBaba PA3IMIUTHX (HOPMH
mucMeHocTH, Beher 3Hama u3 o0nacTu (OmmTe) KylIType U KibmkeBHOCTH. KommapatuBHI
TIOTIE ] OTKPHBA pa3nuke n3Mel)y 1Bejy rpymna HCIMTaHUKa, KOje Cy — C 003UpOM Ha cajipikaje
aKaJIeMCKHX KypHKYJIyMa U IPUPOJY TI03MBa 32 KOj€ CE IIPUIIPEMajy — OUeKHBaHe: CTYACHTH
Ourtonomkor (hakyyiTeTa akIeHTY]y M03HaBake mpaporuca u rpamaruke (OD 29% : BIIIB
26%), kao 1 pasnmuuuTix popmu mcMenoct (PP 7% : BILB 1%), nok crynentn Bucoxke
CTPYKOBHE IIKOJIE IPUMAT Jiajy eseMeHTapHoj mucMeHoctn (BILB 24% : @D 4%).

W3 Busype Oynyhmx BacmmuTada W HAcTaBHMKA, MUCMEH YOBEK (0) yme na:
4nTa, MUIle, padyHa, Opoju (enemeHnTapHa nucMeHocT) (40%), 1a MpUMEHH 3Hama U3
MpaBoIKca u je3ndke Kynrype (22%), Kao u Ja qpyruMa mpeHece CBOje CTaBOBE U 3Haba,
Tj. yMe YCIEIIHO Ja KOMyHHIUpa U akTuBHO ciyiia (5%). Kako moka3syje tabena Op.
2, crynenty @uinonomkor ¢axkyiaTera UCTUYy 3Havaj GyHKIMOHaIHE nmucMeHocT (DD
16%: BIIB 6%), nox Oymyhm Bacmuraum amoctpodupajy eIeMeHTapHy MHCMEHOCT
— 4YuTame, mucame, padyHame U Opojame (BILB 33% : ®D 7%). YkynHo y3eBw,
HCIUTAHUIN TPHOPUTET N1ajy je3MIKAM 3HAmMMa M yMehnMa Koja ce MCI0JbaBajy U y
YCMEHO] M Y MIUCMEHO] KOMYHHKAIIUjH, TOK y ce Kareropuju Ociniano Hajuenihe ykasyje
Ha 3Hauaj kopuirhewa padyHapa U CaBpeMeHe TeXHOJIOTH]e.

Tabena Oop. 2 [lpoghunucare Komiiettienyuja uucmeHol 4o6eKa

2. Koja 3Hama 1 ymema Tpeda a uMa rmicMeH 4oBek? | OpekBeHIHja 1ojMoBa y 0roBopuMa Ha
MHUTakbe OTBOPEHOT THIA

a) [lucmen uogsex peda ga 3ua / iosnaje: DD (%) | BUIB (%) | Ykynno (%)

MIPABOIKUC U TPAMATUKY 29 26 55

eJIeMEHTapHy MUCMEHOCT (ClIoBa, OpojeBe, 4uTa, 4 24 28

nuie, padyHa)

pasmmunte GopmMe MTHCMEHOCTH 7 1 8

(ommty) Kyntypy 1 2 3

KHUKEBHOCT 2 1 3

BO 1 2 3

YkynHo 44 56 100

0) [lucmen uosex yme ga: DD (%) | BIIB (%) | YkynHo (%)

4KTa, MUIIe, padyHa, Opoju (eJeMeHTapHa 7 33 40

MHCMEHOCT)

NIPUMEHH je3UdKa 3Hamba ((yHKIHOHATIHA 16 6 22

MMUCMEHOCT)

YCIENIHO KOMYHHUIIMPA (KOMyHUKaTUBHA yJIOTa 3 2 5

MTUCMEHOCTH)

OcTaino 16 13 29

BO 2 2 4

VYKyIHO 44 56 100
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3.3. Cnenche muTame aHAJOTHO je MPETXOTHOM, T¢ y Tabenu Op. 3 mOHOCHMO
THUIIOJIOTH]y OATOBOpA CTy[ECHAaTa Ha MUTAkE KOJUM CE JKeJIeNI0 OTKPUTH LT HelucMeH
YOBEK (a) He 3Ha, (0) He yMe, KO U (8) y Kojum cultiyayujama ce He cHaia3u. AHAIHA3a
OZrOBOpa IOKazyje na o0e Tpylie MCIHTaHMKa Ka0 OCHOBHHM MapKep HENHUCMEHOCTH
n3aBajajy HemosHaBame oprorpaduje (yk. 31%: @D 16%, BIIB 15%), mnok ce y
onpehuBamy Ipyror mapaMeTpa pasunase: Oymyhnm hrmono3nma HajBHIIE CMETa HE3HAHE
Be3aHo 3a rpamartuky (11%), 1ok BaciuTa4n Kao Apyro BasKHO 00ENEXkje HEMUCMEHOCTH
BHUJIE €JIEMEHTAPHO HETIO3HABAE MMCMa, YNTamka U padyHama (18%).

Ipema mymubersy Tpehune cBux ucrmranuka (36%), HermceMeHa oco0a (6) He yme 1a
JE3VIK TIPUITATOIIM CHTYALIFH 1 1A CE TIPABIITHO M3pakasa (KyJITypa ToBopa), a 6e3masio HeTu 6poj
cMarpa Jia He yMe Jia unTa, Tmie 1 padyHa (35%), kao HM J]a TIPUMEHH 3Hamba U3 MPABOIHCA
1 je3nuKe KynType (HaImuiie ITFCMO, MOJIOY, 3aXTeB, MOMYHM JOKYMEHT; YII. (DYHKIHMOHATHA
mmicmeHocT) (12%). CxomHo Tome, Kao HajBeh# MPaKTHIHK POOJIEeM MPETIO3HATO jé HECHAIAKCHHE
y KOMyHHKaTHBHIM cutyanujama (3 68%: dD 27%, BIIB 41%; ucm. Tadena 0p. 3, 6).

Tabena 6p. 3 [Ipoghunucarwe neiiucmenociiu Kao Hegociamika KomieieHyuja

3. Kayta 3a HeKora KakeTe J1a je HeIIMCMEH, TO 3Ha4H J1a Ta DpeKBeHIIrja 0jMOBA y OJTOBOPUMA Ha
oco0a: a) He 3Ha ; 0) He yme 1a ; IATAE OTBOPEHOT THITA

B) HE CHaJIa3! e J100pO y .

a) He 3ua: DD (%) | BHIB (%) | Yxynno (%)
IIPABOIHC 16 15 31

J1a YuTa, THIIE, padyHa 7 18 25
IpaMaTvKy 11 8 19
OCHOBHA je314Ka IPaBHIIa 6 3 9

13 TIPUMEIbYje je3nUKa 3Haba ((PYHKIMOHATHA) ITHCMEHOCT 4 3 7

BOJIY Pa3roBOp 0 3 3
(KOMYHHKaTHBHA (DYHKIIHja)

Ocrano 0 4

BO 0 2 2
VkyrHO 44 56 100

0) He yme ga: DD (%) | BUIB (%) | Yynuo (%)
jE3VIK TIPUJIArOJY CUTYAIMjH 1 J1a CE IPaBIITHO M3payKaBa 21 15 36
YuTa, THIIE, padyHa, Opoju 11 24 35
TIPUMEHH 3Harba U3 MPABOITHCA U Je3HUKE KYIType 11 1 12
YCIICIIHO KOMYHHULIpA 1 4 5
Ocrao 0 7

BO 0 5 5
YkynHo 44 56 100

8) He cHanasu ce goopo y: DD (%) | BHIB (%) | Yynuo (%)
BepOATHIM KOMYHUKATHBHIM CUTYaIIHjama ((hopMaHe 27 41 68
CHTYyalWje, jABHU HACTYII, aIMAHKCTPAIN]ja)

HeBepOaTHAM CHTYarjama (My3HKa, Urpa, caoopahaj) 2 3 5
Ocraro 15 4 19

BO 0 8 8
VKyIHO 44 56 100

12



3aHMMJBHBO j€ TIPUMETHTH JIa PEaKlfje WCIUTAHWKa Ha OBa JIBa KOMITaTHOMITHA
(oTBOpeHa) MHUTaEma — 3a KOja ce Ha MPBH MOMIE] YMHH Ja JOHOCE PETATHBHO yjeAHAYCHE
pe3ynrare, y3 JOCIEAHO 3alarame WCIUTAaHWKa 3a eleMeHTapHy mucMernoct (BILIB) wmm
BUIITY JIMHTBUCTHYKY KomrreTeHIHjy (PP) — mokasyjy J1a ce o1 OHOTa KO je fucMeH O9eKyje
TIpe CBEra 3Hare (MPABONMCA W TPaMaTHKE), a Jla Ce HellcMeHOcHl TIPETo3Haje HajIpe y
Komynuxaiuenum cuityayujama (68%), Tj. ka0 OACYCTBO CIIOCOOHOCTH INPHMEHE 3HAMba
3 obmactu jesuka (ym. TaGema 2, a, 6; Tabena 3, a, 6). TakaB ucxon je M3 METOIUIKOT
yIJla OYeKHBaH, jep Ce MCTHHCKAM 3HAmHMMa CMarpajy TeK OHA Koja Cy JIO0Ceria BHCOKY
MIPUMEHJBUBOCT Y MPAKCH, J]AKIIC — y CBAKOJHEBHOM U CBAKOBPCHOM jE€3UUKOM HCIIOJbABAbY.
3Hara ce Taga mpUpOIHO YITNBajy y ymeha, Te oBe Hastase Tpeba cMaTpaTH KOMITIEMEHTapHUMA,
jep 37Apy>KeHH joIl yOeybHBHje CAOMIITAaBajy Ja je HajOOJBH MyT MPeMa OCTBAPEHhY INJhEBa
CBEYKYITHE HACTaBE CPIICKOT je3WKa 3aCHOBAH HA METOJOJIOMIKO] ITOIJIO3H Koja 00e30elyje
IITO WHTEH3UBHUJH, @ jJEAHOBPEMEH PACT JIMHIBUCTUUKE W KOMYHHKATUBHE KOMIICTCHIIH]E.
Tume ce onpelyjy mmpuna 1 1yOnHa TOXKEJFHOT 3aXBaTa HACTABHUX TPOTpaMa, HarjamraBa
3Ha4aj pa3BHjama (PYHKIHOHAIHE TMCMEHOCTH 1 FheHa KOMyHHUKaTHBHA AUMEH3H]a.

3.4. [utame ycMepeHo Ha caMOeBaITyallljy OTKPHIIO je aa Oyayhu HaCTaBHUIN H
BaCIHTa4X BHCOKO BPEIHY]Y COIICTBeHY mrcMeHocT (B. Tabemna 6p. 4). Cxopo moioBruHA
CBHX HCIHUTaHHKa (46%) o1emyje CBOje 3Hame Kao Bpio 100po (PD 22%; BILB 24%),
uemro pehe xao ommanao (PD 16%; BIIIB 19%), a Tek moHEKO ra cMaTpa OITUIHUAM —
nzy3eTHuM (PP 1%; BIIIB 4%). HemoBoskHe o1ieHe Cy M30cTajIe KOA CBUX NCTIUTAaHUKA,
HO, OCTaje THTame KOJIMKO Cy TOOWjeHHM pE3yiTaTH y CKJIaay C PEalHhM CTameM’,
0CcOoOWTO Kaza ce y BUAY UMajy pe3ylaTatd 0OMMHOT MCTpakiBarba IPABOITMCHOT 3HAHA
crynerata B. Bp6opuha (2004), xoju roBope y HpHIOT TOME Jla OM ce OBa yMema
Tpe MOIJa MPOLEHUTH Kao 3amoBosbaBajyha (bpbopuh 2004: 225), Te na 6u Tpebamo
YIOKHUTH JIOAATaH HATIOp Kako Ou ce 3HaTHHje yHanpenuia. [1omTo Ham 0BOM MPHIIMKOM
IWJb HUje OMOo MpoBepa 3Hama, 0CTaje 1a KOHCTATYjeMO MPHUCYCTBO CBECTH O F-ETOBOM
HemocTaTtKy kKox 12 menmranuka (61+B11), ka0 u YnmbeHMITy a MOOOJBIIAKE HACTAaBEe
MoOpa MOfIpa3yMeBaTH KOHTHHYUPAH paj Ha yCaBpIlaBamy BIACTUTHX 3HAMba U yMEHa,
KOja Cy OCHOB 3a Tpajiby METOAWYKHX IMPHUCTYIA Y HACTaBHOj MpakcH (YI. MPHUHITUIT
Hay49HOCTH). VcTO BakM M 3a BacmuTade, KOjH, jEHAKO KaO M HACTABHHUIIH, CBOjUM
YCMEHUM H MICMEHUM H3pa3oM Tpebda aa Oyay mpumep u y3o0p miahuma.

Tabena 6p. 4 Kaxo Oygyhu sactiuitiauu u HACA8HUYY OYErb)]V COUCIEEHY UUCMEHOCT

4. O1ieHUTEe CONCTBEHY MUCMEHOCT: DD (%) BILIB (%) Yrynuo (%)
a) HeoBoubaH (5) 0 0 0

0) noBosba (6) 0 1 1

B) nodap (7) 5 6 11

r) Bpio x06ap (8) 22 24 46

1) oxuyat (9) 16 19 35

1) oummuan — uzy3eras (10) 1 4 5

BO 0 2 2
YKymHo 44 56 100

4 JenHo on objanImera BUCOKE CPeibe OIeHe MOIIO OUTH TO a Cy CTYJCHTHU IPETIIOCTABIIH KOjH ce
HHBO KOMIIETEHTHOCTH OJ] IbHX, Kao of Oyayhux BacmuTaua 1 HACTaBHHUKA, OUEKyje, T€ Cy TAKO U OATOBApATIH.
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3.5. Kana je ped o HaumHMMa yHarpeluBama MpaBONMCHUX 3Hama M yMEma, YKYITHH
pesynTatu mokasyjy Omary mpermHocT ymotpebe (B. TabGema Op. 5), Tj. KOHCyITOBama
npupydHuKa (63%) y oqHOCY Ha Tpaxkeme nomohu Ha cTpanunama narepuera (59%).°
KommapaTtusau nories Ha 100HjeHe pe3yaTare OTKPHBA J1a CE Je3UUKUM NMPUPYIHUINMA
BHUIIIE HO MHTEPHET N3BOPHMA KopHcTe cTyaeHTH Pumnonomkor dakynrera (PD 36% :
BIIB 27%). Huje 3anemapspusa ,,iomoh npujatessa’ (35%), ¢ TUM IITO ce HA MUCMEHE
MIO3HAHWKE BUILE OCamajy CTyAeHTH Bucoke crtpykoBHe mikone (BIIB 22% : ®d
13%). Camoo0pa3zoBame 1 audHu Hamop (0, [)) cy Ha 3auesby, 6e3 003upa Ha TO KOjy
BHCOKOIIKOJICKY YCTaHOBY McHUTaHHMIM noxalajy. Mnak, camo 7% crynenara Bucoxe
CTPYKOBHE IIIKOJIE CMaTpa 1ia UM j€ 3HAamE CTEUEHO TOKOM IIIKOJIOBAH-a CACBUM JIOBOJBHO,
Te He ocehajy moTpedy 3a TajbiM yCcaBpIIaBam-eM y 00TacTH MPaBOIHCA.

Crynentn @umonomkor ¢axyaTeTa Mamupaiu Cy, Onropapajyhn Ha mocTaB/BEHO
muTame (e), akTUBHOCTH KOje BHIE Kao CBPCHCXONHE 3a yHampeheme MUCMEHOCTH H
MO03HaBama MpaBonuca (mpaheme je3NIKNX CajTOBa, YNTAmbe KILIKEBHUX JIeNa, HAyYHUX
panmoBa u ci1.), a Mel)y ’FMa ce n3/Baja JIeKTypa TeKCToBa (Jlexitiopuuiem, ia Ha taj Ha4uH
ciliuuem 3Harve Kpos tpaxcy. / Pagehu nexitiypy iexcitiosa, 4ecitio umam Hegoymuye, witio
Mme Hagogu ga tiponahem ogiosop.). Ilonamm xoje Hyau Behura oxrosopa motsplyjy, gaxie,
J1a ce OJ1 je3NUKUX Mmpo0iemMa He O, HAPOTHB — HIIE M CE y CYCPET, U TO Y3 KOHTHHYHpPAH
pan u ycaBpimaBame. Taxole je 3Ha9ajHO mTo Meh)y uenuranunmnma ooejy Tpyma IMa OHUX
KOjH pacT 3Hama O je3Ky U yHampeheme u3pakajHuX ClIOCOOHOCTH HEMOCPEIHO MOBE3Yjy
ca YHhTarbeM, jep YIpaBo TaKaB cTaB Tpeba UCTPajHO MPEHOCHTH U Ha MJial)e TeHeparyje.

Tabena 6p. 5 Vuaupehusarve iiucmenociiu u3z suzype 6ygyhux HacliagHuKa u 6aciuiiiaid

5. Ha xoju HaurH yHarpelyyjere cBoje Mo3HaBamse PaBOITHCa: DD (%) | BIIB (%) | YkynHo
(%)

a) He ynanpeljyjeM je; T0BOJBHO MH je 3HaFbE KOj€ CaM CTeKao / 0 7 7
CTEKJIa TOKOM ILIKOJIOBAba.

06) [Toxaham crienjami3oBane Kypcese 3a yHanpehupame 2 1 3
PA3IUYUTHX (GOPMH HCMEHOCTH.

B) Kai nmam Heky HeoyMully, IOTPaXKUM PEILLECHE HA MHTEPHETY. 25 34 59

r) [InTam npujarespa WM MO3HAHMKA Y YHjy IHCMEHOCT U 3HAE 13 22 35
HE CyMEbaM.

1) KoprictiM passe npupyyHuke. 36 27 63

) YrmaBHOM cam camMOyK(a), TOHEIITO HAy9 M YCITyT, U TO Kazl MU 3 8 11
3arpeba.

¢) Ha nexu npyru HaunH. HaBenure Kaxo. 6 4 10

Hanomena: CrymeHTH cy mmaau MOTryhHOCT BHIIECTPYKOT OATOBOpA, Tj. MOIIM Cy Ja
3a0KpY’Ke je[jaH ajly U BHIIE TOHyheHnX oAroBopa.

5V ciydajy kaJa ce HHTCPHETCKH H3BOPU KOPHCTE 3apajl OTKJIabarba IPABOINCHIX HEJOYMUIIA, [1PA-
BOIMUCHE T'PEIIKE JJO’KUBJbABA]Y C€ Ka0 (IICUXUYKH) BOJI (YII. TPELLIKE CY BOJIECT), JIOK C€ JIPYLITBEHU dOPYM / HHTEP-
HET IOMMa Kao JIEKAP (yII. YUEIE MATEPIET JE3UKA /TIPABONICA/ JE O3IPABIBERE). TO MOKa3yje CKIOHOCT MITaJux
Ja — y HeJOCTaTKy y[OCHUKA, PEIeBAaHTHHX IPUPYYHHKA W/HIX MOTyhHOCTH KOMYyHHKAIHje ¢ HACTaBHUKOM
— KOHCYJITYjy MHTEPHET U3BOPE, APYIITBEHE MPEXKE U CII., I1a TAKO U []a HA HUX MPEHOCE H IPOjEKTy]y KoMIie-
TeHIMje Koje TaKBU M3BOPH 3ampaBo Hemajy. HactaBHHIM OBY YnmeHHUIly TpeOa 1a MMajy Ha yMmy, Ia je crora
YUYCHHKE U CTYICHTE KOPUCHO yIyhnBaTu Ha JOCTYIIHE a HayYHO BaJUIHE H3BOPE, CajTOBE, KA0 U HA OMYHCKY
1 OPUPYUHY JIUTEPATypy KOja ce MOXKE IIPEy3eTH C HHTEPHET CTPAHHIIA.
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3.6. Ca TBpAmKOM J1a je 32 MHUCMEHOCT y 21. BeKy OMTHO TO3HAaBaFmk-€ OCHOBHUX
JE3WYKMX TIpaBMIIa M TPABOIMCA MaTepser jesnka (B. Tabema Op. 6) yinasnom ce ciaxe
41%, a siowmiiyno ce cnaxe 45% ankeTnpannx cryaeHara. C 003upom Ha yKyIHE pe3ynTare
HCTpaKUBAba, PEKIIN OMCMO J1a OHH KOjU Ce yitasHom ciaxy (6, 7) pe3epBy 3aapiKaBajy 3aTo
IITO HAa yMy MMajy U Apyre oOJMKe MICMEHOCTH, KojuMa y OyayhHoctu npensulajy Behu
YAEO Y CBAKOJHEBUIIM. 3ama)kaMo J1a 00e TpyTie HCTIMTAaHNKa NCTHYY BaKHOCT OpToTpad)cke
HOpMeE, YnMe TI0Ka3yjy na hie oBa 00iacT MMaTH KpyIfjajaH 3Hadaj y OaBJbeHY TTO3UBOM
Koju cy u3abpanm, Te na he joj, y ckimamy ¢ ThM, mocBehmuBaTi moceOHy MaKmby.

Tabena O6p. 6 O saorcnocitiu jesuuxe u opwioipagcke Hopme 3a ucmerocid y XXI eexy

6. 3a mmcmenoct y 21. Bexy Outno je | DD (%) BIIIB (%) VYkymHo (%)
MI03HAaBamb¢ OCHOBHMX jE3MUKHUX NPaBHIa U

MIPABOIHCA MaTePH-ET je3HKa.

a) YoruiTe ce He ClaxeM. 0 0 0

0) YIIaBHOM ce He CIIaXkKeM. 3 1 4

B) Hucawm curypan / curypHa. 4 4 8

r) YIJIaBHOM C€ CIIaXKeM. 18 23 41

1) [ormyHo ce craxeMm. 17 28 45

bO 2 0 2

YkynHo 44 56 100

3.7. ITurame Op. 7 OWII0 je OTBOPEHOT THUIIA, & FBUM CE O] CTY/ICHATa 3aXTCBAJIO 1a
YKpaTKO M3JIOKE CBOje peJyiore 0 MoryhHOCTUMa yHanpeljuBama HacTaBe mpaBornuca Ha
aKaJeMCKOM HUBOY. [IpeMa MUIIUbECHY BHCOKOIIKOJIAIA, 3HAKE U3 00acT opTorpaduje
U je3ndKe KynType Hajoosbe OM ce Momio yHanpenutu Behum Opojem uacosa (18%),
nonatHuM KypceBuMa (15%) u yBohemeM mpaBomuca Kao MOCEOHOT MpeaMeTa Ha CBUM
¢daxynretuma (14%) (B. Tabena Op. 7). byayhu na crymenta ®uionomkor Gpakyarera
y Beorpany Ha mpBOj rOJMHM OCHOBHHUX CTyAMja W3y4aBajy MpaBONKC Kao rocebaH
Mpe/IMET, HEeJOCTaTaKk 4YacoBa M3 OBE OOJACTH MCTHILAIM Cy Ipe CBera IOJa3HUIM
Bucoke cTpyKoBHE IIIKOJIE, KOJU C€, MpeMa aKTYeJIIHOM KypUKYJIyMY, PaBOMUCOM OaBe
caMo y OKBUPY jeaHocemectpannor npeamera Cpicku jesux.® C apyre crpane, Oyayhu
¢buono3u naxiie cy 3amnasuiu opTorpad)cKy HEBHYHOCT OCTAIMX (JAUIUIOMHPAHUX U
HEIUTUIOMHUPAHKUX ) BUCOKOIIKOIAA KOju OM, Kao Oyayhu MpHUIMagHUI WHTEICKTyalHe
enute, Tpebano na Oyay IMpeno3HaTd M Kao MHCMEHHU JbYIM, Na 3aTo — y3 CTpy4HE
KOMITETEHIIH]E¢ — MOpPajy IIOCEI0BaTH U y30pHO je3ndko ymehe. Crora je, Bepyjemo, ynpaBo
u3 THX paszjora 14% ucnurannka @O meaupao 3a yBoljeme mpaBormrca ka0 00aBe3HOT
npeaMeTa Ha cBUM Qakynrernma. Tek 7% ucnuTaHuka u3ziBaja notpely 3a yemrhum
kpahuM BexxOama (HOp. UKTAT) U THME HEMOCPEHO UCTHUYE CIabOCTH HACTaBE je3uKa
M Ha HIDKUM 00pa30BHUM HHBOWMA.! Pa3HOMHKOCT W GPOJHOCT OrOBOpa Y KAaTECrOPHjH

6 Kmuia iipegmeitia Brcoke mikone CTpyKOBHHUX CTyAMja 3a Bacmurtade ,,Muxawio [Tanos” (Bpuai)
nocTyrnHa je Ha aapecu: <https://uskolavrsac.edu.rs/info/knjiga-predmeta-silabusi/>, 23. 11. 2018.

7 MeToauyKKM NpenopykaMa Be3aHUM 3a yCBajame U yTBphUBame 3Hawba U3 001acTu oprorpaduje
PEIOBHO Ce CyrepHIile KOHTHHYHTET KpaTkux BexxOH, ma Beh u cama morpeba HCIUTaHUKA 32 OONHIMMA paja
KOjH Cy THITHYHO IITKOJICKH OTKPUBA 1A Cy OHU Y CPEI-OIIKOIICKO] HACTAaBU OMIIH PEITaTHBHO PETKO IPHMEIbHBA-
HU; OTyJIa JI0JIa3e U MHTEH3UBHUja Pa3MHIIbaba O alTePHATUBHUM NPUCTYNHMa, HaBoheHa y pyopuum Ociia-
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Ociiiano ToKa3yje Ia X HEIOCTaTak IeIOTBOPHUX pellema Mokpehe Ha pa3MuNubame
0 HACTaBHMM WHOBaIljaMa, y 4eMy BHIUMO Hany Oymyher mkoncrtBa. Manma TakBa
pa3sMHIBakba MOTY, HOHEKal HEOUYeKHBAHO, BOOUTH U y MOTPEHIHOM MpaBIly, Kao IITO
je, Ha TpuMep, y3ziame y pasBujenuje untanadke HaBuke (BIIB 5%)%, nema cymme ma
je numjamaszoH maeja u mpeanora Benuk (31%), Te na mpex codboM MMaMo MHBEHTHBHE
TeHepanrje MIAJANX CTPyUmhaka KOju Cy CIOPEeMHH [1a CBOja 3Hama W CHAry YIOXKe Yy
M3HAJAKeHhe KPEeaTUBHI]UX U 3aHUMJBHBHjHUX MIPHCTYIIA HACTABH je3HKA.

Tabena 6p. 7 Moiyhuociiu ynatipehusarea Haciiase upagoiuca

s i s O )| BB %) | Sy 06
Behn 6poj wacosa (npaBommca, je3ndke KynType...) 5 13 18
,.HouaTHI/I (jemHOCEMeCTpaliHK) KYyPCEBH MPABOIIHCA, 12 3 15
je3nuke KynrType

YBohemeM npaBomnuca Kao 00aBe3HOT MpeaMeTa Ha 14 0 14
CBUM (akynTeTnMa

UYemrhe kpahe BexOe (aukrar u ap.) 1 6 7
Uuramem 0 5 5
JlomarHoM uTepaTypom 0 5 5
He mopa, noBosbHO je yHampelena. 0 5 5
Ocrano 12 19 31
VYkynHo 44 56 100

3.8. IMuramem Op. 8 on cTyaeHara ce TPAKMIO Ja YKPAaTKO ONHIIY IuTa Ou ce
JIOTOZIMIIO Kaja OMCMO Cce jeIHOT jyTpa CBHM NMpoOyamin kKao HermucMeHH. OaroBopu cy
OTKPWJIM YETHPH pa3nuunTa crenapuja (. Tabena Op. 8):

70.

8 OBakBa TeHJCHIIH]a je, pa3yMe ce, H3y3eTHO BpeJHA H Y BpeMe Kpu3e YnuTama foopogonuia. Mnak,
HEOIIXO/IHO je 3a/pKaT KPUTHYKH OJHOC IPEMa HPUMEHH je3HYKUX CTaHAapia y CaBPEMEHOM H3/1aBallTBY.
Hauwme, usysumajyhu kBaanTeTHa M3nama, OpYKHE MOCICHUKE PEYH M CBE CIIy4YajeBe CaBECHOT KOPEKTOp-
CKO-JICKTOPCKOT pajia, KOj! Cy, HaXKaJIOCT, JaHac IIpe U3y3elH HO IPABIJIO, y YCIOBUMA CaBPEeMEHE IpoHde-
pauyje je3uuku HeOpHKbMBO 00pal)eHHX TEKCTOBaA, Bajba CE CYOUMTH C aKTYEJIHUM CTAHbEM, Tj. IPHCYCTBOM
MOHEKa]] HEeIOMYCTHBO BEJIMKOT Opoja MPaBOIMCHUX, CTHICKHX M PYTHX rpellaka y Kiburama, koje, Iopes Tora
IITO KBape 3aJ0BOJECTBO UHTama, ocyjehyjy MoryhHocT unranana ga ce moysnuajy y HOpMaTUBHY KOPEKTHOCT
LITHBA.
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1. Bume ox tpehune ykynHor Opoja ncnmuranuka (39%) cBojuM onroopumMa
npeasula cueHapuo yrpoxeHocTH: HemoryhHoct komyHukamnuje (20%);
yrpoxkeHocT apymTsa u Kynrtype (10%); yrpoxxenoct cBakoguesune (9%), ¢
THM IITO IOTOBY POpMYIIaIujy, 300T HeCYMI-UBHUX Kay3aIHUX BE3a, CMaTpamMo
TeK BapmjereToM TpBe. WiryctpatuBuu cy cienehu omrosopm: Jouino 6u
go GeNUKUX KOMYHUKAyujcKux jasoea. bubauoiieke u mnowinigo xrouia 6u
tpotianu. He bucmo otmiuwinu Ha tiocao, y wKony, Haciliao ou caobpahajuu
Koaaiic. Ygasuo ou ce yosek Koju ou, ymeciio y Llpny Pexy, ckpenyo y Llpny
pexy. llpu Tome, crynentn @unonomkor ¢axynrera y beorpamy oxcyctso
MMMCMEHOCTH cariefiaBajy Mpe CBera Kao yrpoXeHOCT koMyHuKarje (OD
14% : BIIIB 6%), y uemy ux mpare Kojere ca CTpykoBHUX cTynuja (BIIIB
9%; yrpoxxaBame CBaKOJHEBHIIE).

2. Ha gpyrom mecty mo 3acTymibeHOCTH (26%) Cy OAroBOpH KOjU JOHOCE
aToOKaJIMIITHYAH cueHapuo: Haciiao 6u kpaj ceeitia. Citiao 6u ceeii. Cmax
ceeilia’, KOMe TPEAHOCT ajy CTYACHTH cTpykoBHuX cryamja (BIIB 20% :
DD 6%).

3. Tpehm cuenapmo Ha3Bamm CMO ,,crieHapuoM oOHOBe”. Onm yKymHOT Opoja
oarosopa, 16% mpertmnocrasiba pal)armse HOBE MHCMEHOCTH: Joultu 6u [HOBH]|
Rupuno u Meitioguje, unu ou oieiti Mecotiotiamuja usmuciuna LiuHeHe
wabauye. V1 oBe cy KpeaTUBHUjH Y OATOBOPUMA M Marmbe MCKIbYYHBH OMIH
Oynyhu HacTaBHHIM CPIICKOT je3UKa U KibikeBHOCTH (DD 10% : BILIB 6%).

4. TloMupspuB, Tj. ETAIMCTHYKH CIIEHAPUO HUCKO je 3acTyIubeH (7%). CTynenTtn
Qunonomkor ¢akyarera cy 3anucanu: Huwiia ce He 0Ou goioguio.
Heiiucmenociui 6u tiocitiana nopma. OAroBopa oBora THIa Meljy cTyaeHTHMa
Bucoxke cTpykoBHE MIKOJNie HUje OMIIO, jep Ce OHM, OYMTO, jadye Ociamajy Ha
roctojehy HOpMY, TOK ce FhUXOBE KOJIETe, YaK U y KPajibeM CIIydajy, Y3aajy y
penehuHUNN]y HOpME.

Beoma mamm 0Opoj uMcnMTaHMKAa HHUje MMao OArOBOp Ha oBo mnuTame (8%),
HajBepOBaTHH]je 300T TPEHYTHE WHANCIIOHUPAHOCTH Y BE3W C HEOYCKHMBAHUM H3230BOM.

9 OBa anoKaJIWITHYHA IPOTHO3a HHje y BHCOKO] KOpENalujH ¢ KOMOTHOIIhY ¢ KOjOM C€ OXHOCHMO
mpema MpaBoIuCy, 1a HU NpeMa JpyruM oOIMIMMa MMCMEHOCTH. 3amTo je Tako? Ha cBecHOM HUBOY 3Ha ce
BPEHOCT IPABOIIKCA, aJlk CE OH ,,y3UMa 3[paBo 3a TOTOBO”, MPABOMMUC CE MOIITYje MapIHjaIHO, IPUCTYII je
4yecTo noBpmrad utA. Kama ce ciamka MakCHMaJTHO M30IITPH (Tj. Kaja ce MokpeHe muTame: llTa xana ne 6u
rmocTojajia cBa Ta IMpaBWiIa KOja HUjE JIAKO Y LEJIOCTH MO3HABATH M MPUIPKABATU MX ce?), MIMaMO CHHIPOM
Slanama y HecBecT” (ITo OuBa y QyHKLHjH 010paHe). 3ampaBo, OBO MUTAKE MOACTHYE OATOBOP KOjU OTKPHBA
CBECT 0 HY)KHOCTH IIOCTOjarba U MOIITOBAaba HOPME: Ja IPaBIiIa HeMa, MOPAIH OUCMO UX CTBOPHTH. Y TOME
MPENO3HajeMO U CYIITHHCKY MOBE3aHOCT alOKAJIMIITHYHOT U CLIEHapHja OOHOBE.
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Tabena O6p. 8 Tumonoruja 1 MpOIEHTYalHa 3aCTYIUbEHOCT OJI'OBOPA HA M3a30BHO MHUTAme Op. 8:
Lliwia 6u ce goioguno kaga 6u ce jeghol jyipa céu upooyguiu Kao HeucmeHu?

8. IlIta 6u ce moroamiIo Kaja OGMCMO ce jefHOT jyTpa CBH DD (%) | BLIB Ykynno
MIPOOYIVITN Ka0 HEITUCMEHU? (%) (%)
CreHapuo yrpoXXeHOCTH: HeMOTYRHOCT KOMYHHUKALIH]je 14 6 20
ClieHapHo YIrpOXKEHOCTHU: YIPOXKEHOCT APYLITBA U KYJIType 3 7 10
CreHapyo yrpokKeHOCTH: YTPOKEHOCT CBAKOJHEBHIIC 0 9 9
ATIOKaTMNTHYAH CIIEHAPUO: 6 20 26
CreHapro oOHOBe: paljare HOBE MMCMEHOCTH 10 6 16
[ToMupIpHB / €TaNUCTHYKH CIICHAPUO / pAaBHOLYITHOCT 7 0 7
Ocraio 0 4 4
BO 4 4 8
VYKyIHO 44 56 100

3.9. Tonmuae 1965. YHecko je 8. cemrembap mporniacio MehyHapomHuM maHoM
MTUCMEHOCTH ca INJbeM J1a Mel)yHapoiHa 3ajeTHHIIA CBaKe TOANHE TTOJICETH Ha ECCHIINjalaH
3HaYaj MICMEHOCTH M 00pa3oBama Ha TIIOOATHOM HUBOY, ICTOBPEMEHO yI030paBajyhu
Ha KyJITYPOJIOIIKE ¥ IIUBHIIM3AIIH]CKE MTOCIIEIUIIE HEMMCMEHOCTH. PenaTuBHO HU3aK Opoj
TauHUX oAroBopa (57%) BehnHOM je 1omao oy cTpaHe CTyAeHaTa CTPYKOBHUX CTYIHja
(BILB 45%), Te noka3yje HU3aK HUBO WH(POPMHCAHOCTH, KOjU OM ce — caMo JIOHEKJIEe —
Morao 00jaCHUTH HEJOyMHIIOM Y BE3M ca JaTyMoM olenexkaBama MelyyHaponHor naHa
Marepber jesuka. '

Tabena Op. 9 Kaga ce ipocraswa Melynapoghu gan tiucmernociiu?

9. Kaya ce npocnasiba Melhynaponuu nan mucmenoctu? | @D (%) | BHIB (%) | Vkymso (%)
a) 21. pebpyapa 14 3 17

0) 16. mapta 7 4 11

B) 8. cenremMOpa 12 45 57

5O 11 4 15

VYKynHo 44 56 100

3.10. Y 3aBpIIIHOM MUTakY HABEACHO j¢ BUIIIC TUIIOBA TUCMEHOCTH, a CTYJACHTHMA
j€ TPEMmyIITeHO [1a ce ompeeie 3a Tpu (HopMe MUCMEHOCTH | JIa UX — IPeMa BIaCTUTHM
npuoputeTMa — nopehajy cxomHo mpoueHu Koje ¢y on wux (1) gawmac najeasicnuje
3a ceaxol obpazosanol uoseka, (2) sanociiasmene u/unu omiyerbene u kojuma ce (3)
iipugaje upesenuxa uaxcroa."

10 Tommae  1999. opraHnaaqua VjenumeHnx Halja 3a o0pazoBame, HaYKy H
kyntypy YHECKO npornacuna je 21. (beryap Melijapo;:[HHM JTAHOM MaTepHET je3uKa
ca LIUJBbEM JIa Ce MOJJUI'HE CBECT O 3Hauajy MaTepmer je3nuKa U MyJITHIMHIBHU3MA.

11 Crynentu cy, nakie, IMaad MOTYhHOCT BHIIECTPYKOT, IpafatuBHO crenudukyjyher oxrosopa, a
BHuIIe n3abpaHux oxroBopa Tpedaio je na nopehajy u npema BaKHOCTH; 3aTO Cy HyMEPHYKH MCXOAU — YaK U
kaza cy nudapcke BpeaHocTn uaentnune — y Tabenun Op. 10 gatn npema cynpemariuji n3abpaHux OAroBopa
Ha IIPBOM, ApYroM H TpeheMm MecTy y Hu3y, duMe je 00e30eheH BHCOK CTENeH TaYHOCTH y IPEICTaBIbALY
pesynrara.
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HetapHa ananm3za oxgrosopa mox 1. (B. Tabena 6p. 10; ym. rpaduaku npukas op.
1) yka3zyje Ha To ma mpaBomuc (A — 81 oxrosop), enexrponcka (b — 55) n unrarxauxa
mucmenoct (b — 51) mmajy mpumat, ¢ THM IITO TPaBONMKC YOEMJbUBO JTOMHHHPA
(ammoctpodupan je 81 myra, ox Tora 63 myta Ha 1. Mecty). Ilopen Tora, ucnutaHUIH
ce HajBehiMa caxy Kaza je y MUTamy eISKTPOHCKA MUCMEHOCT, MMajyhu, cBakako, y
BUJly OPUjEHTHCAHOCT MJIQJIX I'eHepalija Ha MICMEHY KOMyHHKALH]y IIyTeM CpeiCcTaBa
BHCOKE TEXHOJIOTH]j€E, a HajMambe Ka/ia j¢ y MUTamky YATaNadka MICMEHOCT, 33 YHjU CTaTyC
Ieupajy moHajupe nonasauiy BIIIB.

[Mpema muNUBERY CTyleHaTa, JaHac Cy 3allOCTaBJbCHE W/WIM HOTLECHCHE
ynranadka (b —47), nayuna (I' —42), 3npaBctBena (K — 42) u pyHKIIHOHATHA THCMEHOCT
(3 — 37). IapamokcanHo, ynTamadka MUCMEHOCT, TIpeM/a je yopojana mely HajBaxxHMje
3a CBaKOI OOpa30BaHOI YOBEKA, MCTOBPEMEHO ce, NpeMa MHIbEHY HCIUTAHHKA,
HajBUIIE 3amocTaBiba y 21. Beky (B. ['padmuxu nmpuka3 1). OBu momarw, MelhytnMm, HECY
NIPOTHBYPEYHH, KaKo Ha IIPBH IOINIe] M3Iena, Beh ykasyjy Ha CBECT HCIUTAaHHKA O
olajamy YUTANAYKHX HAaBHKA, YUME ce MOTBphyje U CIPEeMHOCT CTyJeHara Ja TaKBUM
13a30BMMa y TPAKCH OATOBOpPE aJeKBaTHMM MOTHBAILlMOHMM HoCTynuuMma. CTyneHTH
OuIOIOMIKOT (PaKyITeTa CMaTPajy Ja je 3armocTaBibeH U npasonuc (PD: A —22), ok cy
Ha ckpajHyTocT 3apaBcTBene (BIIB: XK — 38) u ¢pyaxmmonanue mucmenoctn (BIIB: 3 —
23) IpBEHCTBEHO OCETJHHUBH CTYJCHTH BHCOKE CTPpyKOBHE IIKOJIE, OYHITICTHO UMajyhn y
BHIY H0OpoOUT cBojux Oyayhux mTuheHuKa.

YommureHo y3eBIIM, HCIIMTAHUIN CMaTpajy Aa ce IPeBellMKa BaXHOCT NpHaje
Mennjckoj ([ — 56), enexrponckoj (b — 52) u punancujckoj mucmenoctu (E — 39). Tpebda
3aMa3uTH JIa je eJIeKTPOHCKA MICMEHOCT, C jeqHe cTpaHe, yBpuiheHa mely HajBakHH]je
IICMEHOCTH 32 CBAaKOT 00pa30BaHOI YOBEKa HOBOTA 1004, a J1a ce, C Apyre CTpaHe, Halla
Meljy mICMeHOCTHMa KOjuMa Ce, TpeMa MHUIJBEhY CTYJCHATa, UIaK Mpraaje MpeBeInKa
naxma (B. ['papuaxn mprkas 1). Y3pok oBoMe BUINMO, TIpE CBETa, Y HETOBOJFHO A0OPO]
TudepeHnrjaiji MEANjCKe M EIEKTPOHCKE MICMEHOCTH; IpPBa je€ CBAKAKO BaXKHA 3a
CBAaKOIHEBHH JKUBOT IIOjEIMHIIA, jep MEIUjCKE MOPYKE YBEIHUKO OOIUKYjy CBECT, JOK
eJIEKTPOHCKA MMICMEHOCT oMoryhaBa IeTOTBOPHH]Y COLIMjaIHy aKTUBHOCT. Hema cymme
Jla Cy OBE KOMIICTEHIIMj€ TECHO MOBE3aHe, 1Ma je MOXKIa 3aTo, alh U 300T KypHKyJIapHO
YCIIOBJEEHUX HEIO3HABamba 00ejy MUCMEHOCTH, MPEKIallambe MPOTUBYPEYHHX OATOBOPaA
HeoyeknBaHO Besuko. C apyre crpaHe, Npo(ECHOHATIHO ONPEAebeE CTyIAeHaTa
CTPYKOBHHX CTY/H]ja YCIIOBHJIO je Bul)eme opTorpadcKix 3Hama Kao npenemernx (BIIB:
A — 20), HajBepoBaTHHje CTOTra IITO Cy Ta YMEHa CEKyHAAapHA 3a JCIy MPEAIKOJICKOT
y3pacTa, Ha Koje je FhIX0Ba MMaxma (HOKyCHpaHa.
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Tabena 6p. 10 KommapaTuBHO U cyMapHO MPHKa3aHU OArOBOPHU Ha MHTame Op. 10:

Tpuopuiieiiv mehy pasiuduium gopmama TucmMeHoCy

10. Y 21. BeKy roBOpH ce 0 pa3InIuTHM

(bopmama nucmeHoctu. I[Topes enemeH-

TapHE MUCMEHOCTH (CIIOCOOHOCTH YH-

Tama, MHCaka W padyHama), yKasyje

ce Ha 3Ha4aj: A) mpaBomuca; b) gnra-

Ja4Ke MUCMEHOCTH; B) maremarnuxe oD BIIB Ykynuu
MUCMEHOCTH; ) Hay4yHe MHUCMEHOCTH; pe3yaraTtu
J1) menmjcke mmcMeHOCTH; D) erek-

TpoHCKe mucMeHocTH; E) duHaHCcHjCcKe

nmucMeHoctH; JK) 31paBcTBEHe MHUCMe-

HOCTH; 3) QYHKIMOHAIHE THCMEHOCTH.

1. Ilpema npuoputeTy, ONpeaeauTe ce 3a A) 35 A) 46 A) 81
TpH hopMe MUCMEHOCTH KOje CY, CXOIHO b) 18 b) 33 b) 51
Bariiem MUIIUBEHbY, JAHAC HAJBOKHH)E 32 D) 26 B) 29 B) 55
CBaKor 00pa30BaHOT YOBEKa:

2. Koje cy on HaBeneHux Qopmu A) 22 b) 23 b) 47
IIICMEHOCTH JIaHaC 3aloCTaBJbeHE M/ b) 24 )19 I 42
WX NOTLEHhEeHE? )23 oK) 28 oK) 42

X) 14 3)23 3) 37
3) 14
3. Kojum popmMama nMCMEHOCTH ce ) 25 A) 20 J1) 56
Mpuaje IPeBeIrKa BaXKHOCT? b) 29 1) 31 B) 52
E) 20 B) 23 E) 39
X) 1 E) 19
4. Koja ¢opma (wmm dopme) mucme- | €KoJoIIKa 6, nvjanomika 9, | nujanomka 14,
HOCTH HHjC OBJIC HaBElCHA, a MpeMa | TUjasiolika 5, ekoJiouika 6, ekoJouika 12,
Bamem MHIUBEHY je BpJIO BaKHA 3a | KylTypHa 4, KyJITypHa 5, KyJITypHa
JKMBOT CaBPEMEHOT YOBeKa? eHLuKIoneaujcka 1, | nadopma- MIUCMEHOCT 9.
aJIMMHHCTpaTUBHA 1, | THUKA
nHpopmaruuka MUCMEHOCT 1.
MUCMEHoCT 1.
BO 26 BO 35

Wmajyhu y Buny cse ¢punnjy nudepenuujanyjy GopmMu nucMeHOCTH, CTyIEHTHMA
je, OIIIMOHO, 0CTaBJbeHA MOTYNHOCT JJa aHKETHO MUTamkE JOIyHe popMoM (Wtn popmama)
MMMCMEHOCTH KOja HHjeé HaBeACHAa y NPUMApHOM MHTalky, U TO YKOIUKO je, Tpema
IbUXOBOM MUIILJBEHY, BaKHA 32 )KMBOT CaBpeMEHOr doBeka. Ho, BuIe oJ] MOJOBUHE
AQHKETHHX HHje Omiio cnpeMHo J1a oBy Moryhuoct uckopuctu (OP 26%, BILIB 35%; >
61%). Unaxk, 6uio je n oHuX koju cy — yBuhajyhu morpebe caBpeMeHOr ApyIITBA — Kao
3Ha4ajHe OOJHMKE MUCMEHOCTH y 21. BeKy, M3ABOjWINM aJIMUHHUCTPATUBHY, AW]jaJOIIKY,
€KOJIONIKY, CHLUKIJIONEAN]CKY, HH(pOpMaTHIKy M KynTypHY mnucmeHoct (B. Tabena Op.
10, 4). AnoctpodupaH je, npe cBera, 3Ha4aj AUjaJONIKe MTUCMEHOCTH (KOMyHHKATHBHA
KOMIIETEHIHja, VK. 28), a moroM ekonomke (24) u kyarypHe mumcMeHoctu (18, wmcm.
I'paduuku npuka3z 6p. 1), uume cy CTYIACHTH HOKa3alu 1y0Jbe U CBECTPaHH]je MTO3HABAE
rorpeda MoJIepHe HacTaBe MaTepEr je3nKa, Kao ¥ CaBPEeMEHOT JIpyLITBa y Kome he outn
OZirajaHe W BacIHMTaBaHE HUMa IIOBEPEHE TeHepalyje.
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Hajpaxumje

3amoCTaB/EeHE (I)OpMe MMHCMEHOCTH [THCMEHOCTH BaKHE 33
(bopye IHCMEHOCTH KOjHMa Ce IpHIaje KHBOT CaBPEMEHOT
TTHCMEHOCTH IIPeBeNHKA BAKHOCT 4OBeKa (10IyHa)
| | IPaBOIIICHA | | uHTamauKa .
(81 oxr.) (47) || MeJHCKa | | IMjamomka
(56) (28)
| | emexTpoHCKa | | HayuHa (42),
(55) 31paBcTBeHa (42) | || ETMeKTPOHCKa || eKOIOMIKa
(52) (24)
| | uHTanauka | | (VHKIOHATHA .
(51) (37 || (uHaHCHjcKa | | KynTypHa
(39) (18)

I'padpmukn npuxas 6p. 1.

Tpuopuitetiiu mehy pasnuyuiaum opmama ucmeHociu

4. 3akibyuak

Cge Beha ouekmBarmba CaBpeMEHOT IPYIITBA HOMPUHOCE IHPEHY KOHIenTochepe
aucmenoctiu. nak, craBoBu Oyayhux HacTaBHMKa M BacluTaya MOKa3yjy CTaOMIHOCT
OCHOBHHUX, TpaaulIUOHAJIHO HpI/IXBaheHI/IX napamMerapa y CXBaramby I[MHUCMEHOCTU
HOBOT 100a (TI03HABAE U MOIITOBAKE jE3NYKUX CTAHIAP/a), ald y3 HYKHO CTHIIAhEe
00yXBaTHUjUX U ONEPAaOMIIHUjUX 3HAaWka M YMEHa, LITO IOApa3syMeBa YMpEKaBame
PA3INIUTUX KOMHeTeH]_II/Ija HEONXOAHUX 3a CHAJIAKECHE Yy MHOIMM JKHUBOTHUM H
KOMYHMKaTHBHHM CHUTyaljamMa. AHKeTa 4YMja Cy [HTamba cMepana Ja KOHIENT
NMCMEHOCTH UCIINTA]y U3 Pa3IMuUTUX YIJIOBA JJOHENA je pe3yiTare KOju Cy, CHIKaBajyhu
NpUMapHy JUQy3HOCT OBOI' NOjMa, y NPBH IUIaH WCTAKIM M IMPELUU3HHjE Marupaid
HajoCeT/bMBHja I10JbAa aKaJEeMCKe HacTaBe, aJid M cjJabocTH M ToTpede MpUCYyTHE
Ha CBMM OOpa3oBHMM HHMBOMMa. lcTpaxuBame je, CXOJHO TOMe, I0Ka3alo Ja y
BHUCOKOOOPa30BHUM YCTaHOBaMa I0CeOHY Maxkiy Tpeba mocBeTHTH: (a) moOoJbliamby
e(hMKaCHOCTH HACTaBHUX IPUCTYIa HAMCHCHUX yHanpehuBamwy 3Hama u3 oprorpaduje,
(YHKIMOHATHE U YMTATa4YKe MUCMEHOCTH, jep Ce HEeMO3HABAKE je3MYKe HOpMe Haj0oJbe
nperno3Haje y KOMyHHKaTHBHUM cuTyanujama, (0) moBehamy Opoja yacoBa mpeiaBama
U BexOM 1nocBeheHnX MpaBoIuUCY, alld U pa3Bojy pas3indyuTHX (HOPMHU MUCMEHOCTH (YII.
Hay4Ha, AMjaJIolIKa, KyJATypHa IIMCMEHOCT), (B) MHCUCTUPAkbY Ha IPUMEHH PEJIeBaHTHUX
JE3WYKHMX TPUPYYHUKA U UHTEH3MBHHUjEM pajly Ha OCMHILbAbY MOJEa YK/bYUHBabha
THUX NpUPYYHUKA y Oynyhy HacTaBHy npakxcy, (I') pa3Bojy METOJMYKHUX MPHUCTYIA KOjH OU
00e30e11ITH Mmapasiesiad pa3Boj CTPYYHUX 3HAMma U yMeha IBHXOBOT MPEHOIICHA.

Oxpabpyje uumeHuna jga BehuHa aHKETHpaHWX yBHDAa  HEOIXOAHOCT
MHTEH3UBHU]jET Pajia Ha ONMCMEaBamy, MCTUUyhH 3HaYaj YnTama Jiene KibWKEBHOCTH,
Kao U J1a BEIUK OPOj pas3inyuTHX MPEIora Y Be3H ¢ M000JbIIakheM HACTABHUX MPUCTYIIA
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oprorpa)ckoj HOPMH CBEIOYH O KpEeaTWBHOCTH Oymyhux crpydmaka.'? BaxHo je
HAllOMEHYTH M TO Jla je Hallle UCTPAXKMBAKE Jajo 3HauajHe MOJaTKe O CTaBOBHMA U
BPEIHOCHUM IapamMeTpruMa akajemania, OMOTyhHMBIIM YBHA Yy KOHLENTyaJHy MaIry
caBpeMeHHX (POPMHU IMHCMEHOCTH U IbHXOBE CIIOKECHE, TMHAMHUUKE TIperIeTe, Ha KojuMa
BaJjba TPAIUTH OOTaTHjy METOMOJIOIIKY ITOUIOTY Ca PAa3HOJIMKHJHM W TPUPOTHUjUM
CHTYaTHBHHMM IIOCTaBKama (yI. KOMyHHKaTHBHA KOMIICTCHLMja), KaApUM 1a MiaanMa
OJIAKIIIA]y MPUCTYI KOMIIATUOMIHUM a jEHAKO MTOTPECOHNM 3HalkUMa U KOMITCTCHIIM]jama,
JlaHac yoOr4ajeHo cMaTpaHUM HEOBOjUBHM JIEJIOM MO3auKa ,,[IMCMEHOCTH HOBOT j100a”.
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Dragana D. Veljkovié Stankovié, Ivana Pordev

THE LITERACY OF NEW AGE FROM THE STANDPOINT
OF FUTURE EDUCATORS AND TEACHERS

Summary: In this paper we present the research of the conceptosphere of literacy based
upon the survey of a hundred students from Belgrade and Vrsac which enabled the insight into
a conceptual map of modern forms of literacy and their complex, dynamic interlaces, and also
indicated to actual needs of university literacy teaching such as: (a) creating a richer methodology
of academic language teaching in accordance with the requirements of modern society in order to
achieve improvement of knowledge on ortography, functional, reading and some other forms of
literacy; (b) creating, applying and developing such methodical approaches that are able to give
more operable knowledges and skills through a parallel development of various competences
important for the progress of an individual in modern society as well as for a high competence of
students for educating younger generations.

Key words: modern literacy, ortography, Serbian language teaching, conceptual metaphor

12 Jla he muxoBe cHare, 6e3 CyMHbe, ONTH YCMEPEHE Ha 04yBamEe M 000JbIIAKE IPABOMMCHHUX 3HAa
1 yMEHa JaCHO TT0Ka3yjy M OJIrOBOPY Ha MUTamE §, jep KOHIENTH KOjH ce HaJla3e y OCHOBH TPH]jy TOMHHAHTHUX
cuenapuja (B. 3.8) notBplyjy u3pasuty npuBpxeHocT OynyheM mo3uBy v HETOBabY MATEPHET je3UKa.
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[NOCTUI'HYhA YYEHUKA HA ITPUJEMHOM UCIIUTY
3A VIIMC Y CPIICKO-PYCKA BUJIMHI'BAJIHA OJJEJbEBA

Pax ce GaBu mocturayhrmMa yueHWKa Ha TIPHJEMHOM HCITUTY M3 PYCKOT je3UKa 3a YIIHC y
CPIICKO-pyCKa OWIHHTBaHA ofiesberba y Cpouju y mikoinckoj 2018/2019. rogunaun. OnimTu cTanaap-
I mocTurayha 3a Kpaj OCHOBHOT 00pa3oBama 3a CTpaHH je3uK omMoryhasajy aytopuma aa n1y0sbe
aHAJIM3UpAjy pe3yjiTare yUYeHHKa Kako OM yTBPIWIM HUBO BiaJama CHEHU(GUUIHHM TIPEIMETHUM
KOMIIETEHIIMjama. 3aKJbYUIH J0 KOjHX J0J1a3e ay TOPH MOT'Y MOCIY)KHTH Ka0 OCHOBA 3a J1ajba UCTpPa-
JKHBamba PYCKOT je3UKa y OCHOBHOM 00pa3oBamy, 3a Mo0oJbiname Oynyhux TecToBa 3a OMIMHIBAJ-
Ha 0JIeJbCHba, alli M KAa0 OCHOBA 3a Jiajba mnopeljersa mocTurayha U3 pyckor U CBHX IPYTHX je3HKa
3aCTYIJBEHHUX Ha [IPUjEMHOM HCIIHUTY 32 YIHC Y OHJIMHTBAIIHA OJICJbEIhA.

Kmbyune peum: mocturHyha ydeHuWKa, NpHjEeMHH HCIHT, PYCKH jE€3WK, OWJIMHTBaIHA
07IeJbEHa, OCHOBHO 00pa30Bame.

YBoa

Pycko-cpricka OUIMHIBaIHA O/Ie/bCHa HICY TOHKO monyaapHa y Cpouju. Y Tpe-
HYTKY IHCama OBOra paja, y mxoickoj 2018/19. rognHu, mocroje caMo TpHU IIKOJIE Y
KOjHMa CE peaiu3yje IporpaM JBOje3UYHE HACTABE HA PYCKOM je3uky. Y mutamy cy OILI
,JoBaH [lormosuh” y HoBom Cany, y k0joj ce oBakBa HactaBa onsuja ox 2014. romune,
I'umuasuja ,,JoBan JoBanoBuh 3maj” y HoBom Cany, y k0joj ce OMIMHBaJ HA HacTaBa
07IBHja y TIOJIOBHHU OJIeJberba TIPHPOIHO-MaTeMaruukor cMepa ox 2015/2016. mixosicke
TONIMHE, Kao U AJIEKCHHAYKa I'MMHA3H1]a, Y KOjo] Ce JBOje3NYHA HACTaBa OJIBHja y jSHOM
0JICJbCHY TIPUPOTHO-MaTeMaTHIKor cMepa o 2014/2015. mkoscke rogune. Hamomenymu
oucmo u na ce 'y OlL ,,Onra ITerpos” y [Maauuckoj Ckenu OUITMHTBaIHA HACTaBa OJ[BHja-
na ox mkosncke 2007/2008. ma go 2011/2012. roqune. Bunre o wacrasu y OIL ,,Onra
[lerpoB” nucao je Mupko Munojesuh, Tagammu qupexrop mkoie (Mumnoesna 2009).

VY nmarom pany ananusupahemo mocturayha ydeHHKa Ha TIPHjEMHOM HCIUTY U3
PYCKOT je3uKa 3a yIHC y CPICKO-pyCKa OWJIMHIBaJIHA Ofc/bera y CpOuju y IIKOJICKO]
2018/2019. ronunu. [Topen omuca CTpyKType TecTa, paja ce 0aBu M aHAIU30M OCTBape-
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HUX Pe3yNTaTa KoJ Y9eHUKa Kpo3 (pyHKIHMOHATHO-IParMaTH4KYy, JMHI'BUCTUYKY W HHTEP-
KyJITYpHY KOMIICTCHULH]Y. AHAIN3UPaHU y30paK NPEACTaBibajy TECTOBH YUCHHKA KOjH
Cy TIONIarajy IpHjeMHH HCIUT 3a ynuc y [ mMHuasujy ,,JoBan Joanosuh 3maj” y HoBom
Cany. OmmTr cranmapau mocTurayha 3a Kpaj OCHOBHOT 00pa3oBama 3a CTPaHU je3UK
mpy’kajy MoryhHOCT 1y0Jbe aHam3e HaBeICHUX pe3yiTaTa paau yTBphiBama HIBOA Bla-
Jlama Cren(UIHUM IPEAMETHIM KOMITETEHIMjaMa KoJ] yYeHHKa, [ITO MOKe yKa3aTH Ha
I0jeIMHE HETOBOJHHO CaBIialaHe KOMITETCHIIH]€ Y OKBUPY OCHOBHOT 00pa3oBarmba.

CtpykTypa Tecta

Hosu tun Tecta y ymorpedu je ox 2018/2019. mxomncke roguHe, T0K c€ CTapu
TECT OAHOCH Ha YIIHC Yy CPIICKO-pycKa OMJIMHTBaNHA OfeJberma y mmKkojickoj 2017/2018.
roarHH. TecToBe KOju Cy yUESHHIM II0JIarajiy IIpe OBOT Neproa HeheMo aeTasbHo pazMa-
Tpatu y oBoM jeny paxaa. [Ipe 2017/18. ronuHe TECTOBH Cy OMIM yCMEPEHH TIpe CBera Ha
JIMHTBUCTHYKY KOMIETEHIH]Y, HUCY UMl (hyHKIIMOHAIHO-IIPArMaTHuKy KOMIIOHEHTY
(ocuM pazymeBama MPOYUTAHOT TEKCTA), TE UX HUCMO Y3UMAIH y 003Up HUTH MTOPEINIH
c rectoBuMa 3a 2017/18. m 2018/19. romune cTpykTypHO. M3paga mucMeHor fena cTapor
Tecra Tpajana je 120 munyTa, HOBOT — 90 MUHYTA.

Kana je ped o pazymeBamy roBopa, ctapu TecT (Tect 2017/18) caapikao je mecet
[IUTaba 3aTBOPEHOT THIIA, NIPU YeMy OeNe)KMMO LIeCT MUTamba BUIISCTPYKOT H300pa H
yeTrpu OMHApHA MUTaka y KOjuMa ce KaHIHU/aT ONpeaeIbyje 3a TO /1a JIU je TBPAmha TadHa
i He. Tparckpunr je cagpxkao 151 pea. Hosu tect (tect 2018/19) canpsxu mect mu-
Tama, O Yera Cy 4YeTHPH 3a1aTka 3aTBOPEHOT, a [[Ba 3aJaTKa OTBOPEHOT THIA. TpaHCKpHI
caapxu 128 peun.

Pasnmuky y crpykrypu npumehyjemo, Takohe, kajga ce pagu o pasyMeBamby Muca-
HOT TEKCTa. Y CTapoM TECTy je KaHAUAT MOTao J1a 0CBOjH 3 00fa y OKBHPY OBOT 3aJaTKa,
a'y HOBOM TecTy 4eTupu 0oma. CTapu TecCT je capikao IMIeCT MUTamba BUIIECTPYKOT H300-
pa, JOK HOBH TECT CaJp>KH [[Ba NHTamka OTBOPEHOT THIA U YSTHUPH ITUTArba alTepHATHB-
HOT m300pa. Y muTamk-uMa OTBOPEHOT THIMA MOTPEOHO je OMII0 JaTH MPOIYKEHH OJTOBOD:
CBaKM TayaH OATOBOP HOCH jemaH 0o, JOK KO aJTepHATHBHUX IIMTAma CBAKU TadyaH
OJITOBOP HOCH TI0Na 60ra.

[IITo ce IeKCHKo-rpaMaTuke THYE, CTApU TECT je caapkao 13 murama: 4 muTama,
Koja cy yKymHo Hocuia 4 6oxa (0,5; 0,5; 1; 2), omHOCHITA Cy ce Ha BexOe CYIICTHTYIH]E, Y
KojuMa ped Tpeba ymoTpeOnuTH y MpaBIIIHOM OOJNHKY; 4 MUTamka, Koja Cy YKYITHO HOCHIIa
3 60ma (0,5;0,5; 1; 1), oqHOCHIIA Cy Ce Ha Be)kOe BHIIIECTPYKOT N300pa IPaBHITHOT Ipama-
TUYKOT OOJTMKA; 5 pedeHuIa, YKymHO 5 60/10Ba, OTHOCHIIO Ce€ Ha BeXOe JOMTyHe y KojuMa
peun nucy nonyhene. [locnenmy 3aJaTak YHHHO j€ jeUHY JIEKCHYKY KOMIIOHEHTY JlaTe
BexxOe. HoBH TecT, ¢ pyre crpaHe, capu rpaMaTHYKH TECT y OKBUPY pa3yMeBarba IH-
caHor TekcTa (6 muTama BUIIECTPYKOT m36opa mo 0,5 6010Ba).

Jakite, HOBHM TECT CaApIKH eIEMEHTE MICaHe MPOAYKIIHje, 0K CTapu CBa ITUTarba
3aCHMBA HAa 3aJallliMa BUIIECTPYKOT M300pa, OMHOCHO, MaxoM Ha pernpoxykiuju. Cra-
pu Tect Behm Jeo CBOT MUCMEHOT Jena 0a3upa Ha JWHTBUCTUYKO] KOMITETCHIIH]H, TOK
HOBH TECT JICKCUKY HCIHTYje Y OKBUPY NHCarba. Y HOBOM TeCTy JOMHUHHUpA (yHKIHOHAII-
HO-TIparMaTH4Ka KOMIIETeHIIH]a.
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PasymeBame ropopa

Pa3zmorpuhemo cBaku o7 iesioBa Tecta AeTabHUjE, OYEBIIN O pa3yMeBamba ro-
Bopa. [IpeasuljeHo Bpeme 3a n3paiy oBor aena tecra je 20 MuHyTa. AyIHO 3aIHc ce CiTy-
ma 3 myra. ITocToje cTpuKTHA MpaBHia MPUIMKOM Cilyllama 3anuca. [IprmimkoM mpsor
Cllylllara YNTamke NUTamba HUje 103BOJbEHO. Jlakiie, manup ca MUTambiMa je OKPEHYT KaKo
YUCHHIM He OM MOIVIM JIa UX TIPOUYMTAjy. Y USHHIH CITyIIajy ayAno 3alic U KOHIICHTPHUIY
ce Ha OIIITE pasyMeBame TekcTa. HakoH mpBor ciymiama YuTajy HakJbHBO CBA INTamba
1 MOTY OJIOBKOM J1a Oeiexe oiroBope y HapenHux 5 muHyTa. Kon npyror ciymama yde-
HUIIY MOTY JIa YUTajy uTama. HakoH apyror ciryiama oAroBapajy Ha MUTama 5 MUHYyTa.
[Tpunumkom Tpeher cirymama yd4eHUIM MOTY [1a UNTajy IMTakba U UMajy 5 MUHYTa JIa yITu-
1Ty KOHaYHE OJIr0OBOpE XeMHjcKoM. TpaHCKpHUNT Jaujajora caapxu 128 pedn, a Tect mect
MUTamka, YeTHPH 3a/1aTKa 3aTBOPCHOT 1 J[Ba 33/1aTKa OTBOPEHOT THIA. 3aJalli 3aTBOPEHOT
THIIA Cy 3aJalli BUIIECTPYKOr n300pa. CBakM o1 3a/1aTaka 3aTBOPEHOT THIIA HOCH I10J1a
6oma. 3amarak BUIIECTPYKOT M300pa cacToju ce Of YIyTcTBa (y KOjeM je ONUCAaH HaduH
pelaBama), MUTamka, T¢ YeTHPH MOHyl)eHa OAroBoOpa, OJ] KOjUX je jelaH TadaH. 3amaiu
OTBOPEHOT THIIA Cy 33/1alM Y KOjuMa je MOTPeOHO AaTH OATOBOP HA MUTAE Y BUIY jeHE
pedenuiie. CBakM 3a1aTak OTBOPEHOT THIA HOCcH | 6o1.

[Mopehemwa panu, mucMeHH J1e0 TecTa U3 PYCKOT je3nKa Ha MPUjEeMHOM HCIHTY 3a
YIINC Y TIPBU pa3pes JBOjEe3NYHHX ofesbema mKkoscke 2016/2017. rognHe HUje caapikao
3ajJlaTaK U3 pazyMeBama roBopa, Beh camo jeHy KOMIOHEHTY (pyHKIIMOHAIIHO-IIparMa-
THYKE KOMITETEeHIH]je (pa3yMeBambe MMUCAHOT TEKCTa), 0K Cy C€ OCTANIN 33/Jalli OJJHOCHIIH
Ha JIMHTBUCTHYKY KomrieTeHnujy. Hapenne, 2017/18. roqune, mucMeHu €0 TecTa TPIH
3HATHE NPOMEHE M YKJbydyje YaK TPHU KOMIIOHEHTE (DYHKIIMOHAIHO-TIPArMaTHYKe KOM-
neTeHnyrje (pa3ymMeBame TOBOpa, PasyMEBambEe MICAHOT TEKCTa M NMHUCAHO M3PAKABAME).
Tect 3a ynuc y npBH paszpe]] o7e/beha y KOjUMa ce JIeo HaCTaBe OJBHja HA PYCKOM jE3UKY
3a mxoscky 2017/2018. roguHy, Tj. CTapu TecT, caipKao je JeceT MUTamka y OKBHUPY 3a-
JlaTKa U3 pasyMeBama ropopa. CBa nmirarma cy Ouiia 3aTBOPEHOT THIIA, IPH YeMy OereKu-
MO IIECT ITUTarba BUIIECTPYKOT N300pa 1 4YeTHpH OMHAPHA ITUTamka Y KOjUMa ce KaHu/1aT
olpeziesbyje Jla M Cy KOHCTaTaluje TayHe WIIH He.

IocTurnyha yyenuka y pazymeBamwy ropopa

3agarak M3 pa3yMeBama roBOpa 3a YIHC y OJleJbeiha Y KOjUMa Ce Je0 HAcTaBe
OZIBHja Ha PYCKOM je3MKy y TUMHa3Hjy ,,JoBan JoBanosuh 3maj” y HoBom Cany paguio
je 18 xanmmmara. YKOIMKO M3 aHAIIM3¢ M3y3MEeMO KaHAHIaTa Koju je ox Mmoryhux 15 Ha
TECTy OCTBapHO caMo YeTHpH 00ja, a Ha 33JaTKy M3 pasyMeBama rosopa csera 0,5 ox
Moryhux 4, oHz1a ce MOKe KOHCTAaTOBaTH J1a je pocedan Opoj 6onosa 6uo 2,59, 1j. kaHu-
JIaT je MpoceyHo ocBajao 65% o MakcuMaHOT Opoja 60/10Ba Ha 331aTKy U3 pa3yMeBamba
roBopa. YKOJIHMKO IIOCMAaTPaMo 3aaTKe OTBOPEHOT M 3aTBOPEHOT THIIA OJ[BOjeHO, 10o0uhe-
MO HEIITO Jpyraduje pesynrare. HanmMe, Kox 3agaTaka 3aTBOPEHOT TUIA ITpOCeyaH Opoj
OomoBa je oueknBaHo nocta Behu. [Ipumepa paan, dak 14 kaHIUIATA j€ OCBOJHIIO TIO 1B
on moryha nBa 0ofa, TOK je TpH KaHIUAaTa HMaio 1o 1,5 6om, mTo je y mpoceKy mpeko
95% ycnemHoctr. Tpu KaHaMaTa cy najna HeTadaH oarosop (A ymecro B) Ha mcro nm-
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Tame, IPH 4eMy CE OATOBOP Ha OBO ITUTAE MOT'a0 YBPCTUTH M Y HHTEPKYIATYPHY KOMIIe-
TEHILH]Y, U3 IIPOCTOT pa3jiora IITO € OJHOCH Ha OCHOBHE I0jaBe CBAaKOJHEBHOT JKHBOTA
IUJBHUX KyATypa. ONroBop Ha MUTamke OM ce MOTao HACTYTUTH U 03 CIyInama Iujanora,
jep ce odeKyje Aa yUYCHHIIN Ha CPEI-eM HOBOY 3HAjy WM MOTY Ja MPETIOCTaBe 1a je 1mo-
pen KpoMmupa, KyIyca | Iapraperie IIaBHHA CacTojak PyCKOT OOopImda IBeKja, a He jaja
(omrosop mox A). Ilurama 0TBOPEHOT THIIA 33ajaBajia Cy BHUIIIE MMOTEIIKOha U OYHUITICTHO
je 1a OM ce OBaKBOM THITy 3aJaTaKa MOPAJIO IIOCBETUTH BHUILIE TAXKIHE Y OKBUPY OCHOBHOT
obpazoBama. Y Ouwitium ciliangapguma wociiuinyha 3a Kpaj ocHogHol o6pazosarsa 3a
citipanu jesux najy ce oapeheHe mpenopyke HaCTaBHHUIIMMA Ha KOjU HAYWH MOTY Ja KO-
pucte aynuo u aynno-Bu3yenHe marepujane. Ox HactaBHUKa y XXI Beky odexyje ce na
nMa ofjpeljeHa TeXHWYKA Mpea3Hama, Koja Ou Omiia mocTaBJbeHa jOII Ha CTyAUjaMa, Kao
u ymehe cenekiyje u AuaakTH3anuje Marepujana. Kom murama OTBOPEHOT THITA CBAKH
TadaH ofroBop je Hocuo | 6ox (ykymHO 2), a AETMMHYHO TadaH mona 0oxa. Ha mpBom
MUTaky KaHAUIATH ¢y ocBojuin 8 o Moryhux 17 6onosa, mTo je mame on 50%, a Ha
JpyroM muramy cera 3 ox 17, mto je oko 18%. YKymHO Ko 3aaTaka OTBOPEHOT THIA
6enexnmo ceera 32% TauHUX OATOBOpPA y OJHOCY Ha MakCUMyM. Paznuka y ycnemsocTn
KaH/U/1aTa KoJ pelaBama 3ajaTaka 3arBopeHor (rmpeko 95%) u orBopeHor (32%) tuna
je ounrnenna. [lopen Tora, 3amany OTBOPEHOT THMA Jajy MOTYNHOCT oJaTHE aHAIHM3e
Tperraka y oAroBopruma Kanaunara. Ha mpumep, Kox mpBor nuTama Hajsehn Opoj rpe-
maxa 3a0eJIeKeH je y HacTaBIIMMa NMEHHUIIA Y HHCTPYMEHTAIY, jep jé Y OArOBOpY OHMIIo
MOTPEOHO HABECTH MHCTPYMEHTAJ MMEHHIIE )KEHCKOT, MYLIKOT M CPEIbEr POAa, Tj. TPH
pa3IH4YnTa HACTABKa.

Pa3ymeBaﬂ>e NMUCAHOT TEKCTa

Texkcr 3a pasymeBame umao je 430 peun. [lpensuheno Bpeme 3a n3pamgy oBOT Aeia
mucMeHor Tecta oo je 30 MuHyTa (YKIbY4yjyhn U peraBame MecT 3ajaTaKa BUIIECTPY-
KoT M300pa KOji IPOBEPaBa]jy JIMHTBUCTUYKY KOMITETECHITH]Y, O Kojuma hie pedn OuTH HemTo
KacHHje). 3a7aTaKa 3a mMpoBepy pa3yMeBarba TeKCTa OMII0 je MIeCT: YeTHPH TBP/IE BUIIIC-
CTPYKOT aJITepHATUBHOT H300pa | JjBa OTBOPEHA 3aJaTKa — UTakba MPOIY’KEHOT OATOBOPA.

IMocTurnyha yyennka y pazymeBamy HHCAHOT TEKCTA

3amarak U3 pa3yMeBamba MMCAaHOT TeKCTa Takole je paxmio 18 kanaumaTa. YKOIHUKO
13 aHAJIM3e U3y3MeMO KaHAnuIaTa Koju je oq Mmoryhux 15 “Mao caMmo 4etupu 6ona,
MOYKeMO 3aKJbY4YHTH Ja Cy Y MPOCEKYy KaHIWAATH Ha TecTy mocturmu 3,35 Ooma (ox
MaKCUMAaIHHX 4), OTHOCHO, TPOCEYaH KaHJUIaT je 0cBOjuo 84% o1 MakcUMaHOT Opoja
6oro0Ba.

Kapma ymopenmmo nmaro mocrurnyhe ¢ mocrurnyhem mnpoceyHor ydeHuKa U3
pa3ymeBamba roopa (65%), moreplyjeMo mo3Haty Te3y Koja TOBOPH Y MPUIIOT YMHEHUIN
J1a je pa3yMeBambe IIPOYNTAHOT TEKCTa yYeHHIMMa JIaKIIe 0f] pa3yMeBama roBopa. Tekcty
YUYEHHUIM MOTY BHIIIE ITyTa JIa Ce BpaTe, IMajy T'a CBEe BpeMe Ipejl COOOM U CaAMHUM THM,
Mame Cy LIaHCE 33 TPEIIKOM.
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INocturnyha y pasymeBamy roBopa (65% TadHOT OATOBOpa Y OZHOCY HA MAKCHMYM)
HaM TOBOpE Ja je OBaj CErMEHT OMO WiealHe TeKUHE, JOK MOCTUTHyha y pasyMeBamy
nIcaHor TekcTa (84% MakcuMyMa) TOBOpE Jja O TEKCT MM 3a/1alli Y BE3H C TEKCTOM MOTIIH
na Oymy TeXH, Te Aa TeKCT 00aBe3HO Tpeba Oupartn y CKiIady ¢ HalpeJHUM CTaHIAPIIOM,
JIaBaTH BUIIE TUTamba OTBOPEHOT THIIA, OAHOCHO Jia IUTAkbha BUILIECTPYKOT alITePHATHBHOT
n300pa (TayHO/HETaYHO) HUCY TOBOJFHO AUCKPIMHUHATHBHA 32 TATH THIT TECTA.

Pexni 61cMO HEIITO M y BE3H ¢ yCIEIIHOIINy pelraBamy 3a1aTaka OTBOPEHOT U
3aTBOPEHOT THIA: JIECETOPO YUEHHKA MMajo jé MaKCHMaJaH Opoj ToeHa Ha 3a/JaliuMa
3aTBOPEHOI THIIA, JJOK je CEAMOPO MMAJo IoJia MOSHA Mame. YKyNHa YCHEMIHOCT je
roroso 90%. Kaga ynmopenumo ca 3aTBOpeHHM 33jaliiMa pa3yMeBamba roBOpa — BUANMO
Jla je TaMo ycriemHocT jour Beha, mpeko 95%. Hanme, jeqHo muTame 3aTBOPEHOT THUIA
3aXTEBAJO je Of YUEHHKA MaXXJbHBHjEe YHTame (Iy0spe pasymeBame). Bemmku Opoj
YYeHHUKa KOjH Cy M OIrOBOPE OTBOPEHOT THIIA ypaawWiH Oe3 Trpemaka (BUX IeTopo) je
OBJIC HAIPAaBWJIO TPEIIKY. YCICITHOCT KOJ OJrOBOpa OTBOPEHOI THIIA jé HELITO Mamba:
npubmnxaO 82%.

MoxeMo 3aKJby4HTH Jla M 3a7ald 3aTBOPCHOI THIA HE MOpajy HYXHO OUTH
PETIPOLYKTUBHOT KapakTepa, Beh MOTy 3aXxTeBaTH oJ] yUCHHKa U u3Boheme 3akibydaka y
OZIHOCY Ha YHHLCHHIIE KOje CY y TEKCTY IT03HATe, T€ M 1a OHU MOT'Y HOCHTH IPOXYKTHBHH
KapakxTep, 1, y HEKOM CMHCITY, ONTH U TEXH OJ] jeAHOCTABHHUX MPOIYKEHUX OATOBOpa Ha
[IMTarkba OTBOPEHOT TUIA. Y OBOM TECTY CMO MMaJIH YIIPaBO OBAKaB jeaH 3a1aTakK.

INopenehu ycremuoct y peraBamy 3aaTaka OTBOPEHOT U 3aTBOPSHOT THITA KOJI
pasyMeBarba IMCAHOT TEKCTA Yy OJHOCY Ha pa3yMeBambe IOBOPa, MOXKEMO 3aKJbYUUTH
creaehe: muTama 3aTBOPEHOT THMA CE W y jEAHOM M y IPYTroM ciiydajy OoJbe pafe,
jeOHOCTaBHMja Cy 3a yUeHHKe. [InTama OTBOPEHOT THIIA C€ Jalieko 0O0Jbe panme KOx
yuTama, Oyayhu na je TeKcT npel y4eHHKOM, YICHUK MOXKEe TEKCTY J1a C€ BPATH U IOJIAKO
¢dopmymumre onrosop. OBO je cioydaj ¢ TPBUM OTBOPEHHUM MTUTAKHEM: OTOBOP CE MOTAa0
MaKJBUBUM YUTameM HahW y TeKcTy; Mel)yTuMm, KOox APYTror MHUTama, y BE3H C KOJUM je
Tpebao U3BECTH caMOCTaJlaH 3aKJby4aK, YICHHUIIH Cy OMIIN JaJIeKO HEYCIICIIHUU: HICY
YCHENH Jla CBOjUM pednMa (GOPMYIIHIITY OATOBOP — WIIM Cy OCTaBJbAJIU MPA3HO, WK CY
MTOTPEITHO MPEMUCHBAIIN PEUCHHIIC U3 TeKCTa, MTOKyIaBajyhn na aajy ,,ipUBUA” TauHOT
OZITOBOpA.

HocTurnyha yyeHuka y TUHIBUCTHYKOj KOMIETEHIMjH
(JIeKCHKO-rpaMaTUKa)

Haj6ospa mocturayha yuenunum cy mokaszanu y aatoj oomactu. On 18 yuennka —
camo 3 y4eHHKa IMaja Cy To jeqHy rpemky. Harmacumm 6ucMo fa, maxo ¢y OWiIH 3a1amu
BHIIIECTPYKOT N300pa, HACY OWIIHM jeTHOCTaBHU, HUCY OMIIM BE3aHM 3a TEKCT AMPEKTHO.
buiie cy 3acTyrubeHe MMEHHIIE, 3aMEHHMIIE, IIPUCBOJHN NPHICBH, INIATOIU M MPEUIO3N.
Yak ¥ y4eHUK KOjU jé IMa0 MUHIUMYM IIOCTUTHYha — Ha OBOM ey MMaoje 2,5 moeHa,
OZHOCHO CaMo jeIHy Tpelky. pyruM peunma, o MaKCHMAaJIHUX TPU MOSHA MPOCEYaH
YUCHHK je mocTurao 2,92 noeHa, 0HOCHO 0KO 97% je yCHenHOCT /aTor 3aJaraka.

OBakBa mocturHyha HaM TOBOpE HEKOIHWKO CTBapW: IMPBO, Ja je HAcTaBa y
HaIlUM IIKoJlaMa W Jajbe OasmpaHa y Behoj Mepw Ha JEKCHKO-TpaMaTHIM, Ja Ce
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WHCHUCTHPA HajBUIIIC HAa JIMHTBUCTUYKO] KOMIIETCHIIN]H; APYTO, J1a, YKOIHUKO CE UCIHUTY]e
JUHTBACTHYKA KOMIETEHINja, Tpeba maBaTu Oap 3aJaTKe CYICTUTYIH]E, HHCHUCTUPATH
Ha TOME Jla yYeHHIIM MPOAYKYjy (a Ha mpemno3Hajy) aatu oonuk. U, Tpehe, pasmucinti
U O YHIGHHIM Ja Ce JaTa KOMIIOHEHTAa IMOTIIYHO M30CTaBH M OLEHYje KpO3 IHCaHy
MPOAYKIH]Y U OIrOBOPE OTBOPEHOT THUIIA.

IMucana nponykumja

3a m3paty 3aaTKa MICAHOT W3paXkaBamka npeasuleHo je 40 MuHyTa. 3a1aTak ce cacToju
OJl YIIYTCTBa M TPHHACCT MMHUTamba, T MOKEMO 3aKJbYYHTH [1a CE PaJd O BOHCHOM IHCAmbY.
Hagenenn 3amarax Hocu 4 6omia, o7 gera MpUMEpPEHOCT cacTaBa HOCH | 001 (pasymeBarme TeMe
morma 60713, TPEIM3HOCT M KOXEPEHTHOCT Toja 0071a), a je3ndka TauHoCT 3 6oma (Tpu 4emy
MOp(hOCHHTaKCHYa Ta9HOCT 1,5 W MPpUMEpEeHOCT 1 OoraTcTBO pedHuka 1,5 6om).

MocTurnyha yyeHnka y nucanoj npoayKumju

YKONMMKO W3y3MEeMO KaHAWIaTa KOju HHje OCBOjHO 0OJ0BE Ha OBOM 3aaTKy,
nManu OUCMO TpocedHux 2,76 6oma (og MakcuManmHuX 4), MTO MPEACTaBIha OCBOjCHUX
69% 6omoBa on moryher makcumyma. Kon kanmupara xoju cy ocBojunn 4 6oxa mnm
He OENeXHUMO Tpelike, WIM OelNe)XKMMO HEKOIWIMHY INpaBONMCHUX TIpemaka. Kox
KaHA#IaTa Koju cy ocBojuid 3 win 3,5 6oma 6enexumo HernTo Behn 6poj mpaBOMUCHUX
U TpaMaTHYKHX TpellaKa, ajlil ¥ HEKOIHLMHY JIEKCHUYKHUX Tpemaka. Mory ce M3IBOjHTH
HenpaBWIHA yHIOTpeOa HacTaBaka 3a OOJIMK MMEHCKUX PeUH, IPEIIKe KO MHCarba CIIOBa
bl U U, K0 W HENpaBWIIHA ynoTpeda pedu togpyia u eéannas. Kon kaHmumara Koju cy
ocBojunu 2 wiu 2,5 Oona, mopen HaBEICHUX Ipellaka KaHauaara ca BehmMm Opojem
60moBa, 6eIEeKUMO U BETUKH OpOoj Tpelaka y TIIarojiCkuM HacTaBIMa, Kao U Behu Opoj
rpelraka y HacTaBIMMa 3a OOJIMK MMEHCKHX pedd. Kox HaBeneHMX KaHaumara JoJiasH
JI0 U3pakaja HEMO3HABamk-e KOHjyTaIyje riarona. MIHTepecanTHO je fa Cy CBU KaHIUAaTH
ca HaBeZICHUM OpojeM 000Ba HETPABIIIHO OJTOBOPWIIM Ha MHTame Kak 308Vill iisoux
JyMmux gpyseu u 4ogpyi? Tako MITO Cy y OATOBOPY yHOTpeOmn obnruk HomuHaTuBa. Kox
KaHA#IaTa Koju cy ocBojuiu 1 0oz Genesknmo jomr Behu Opoj HABEICHNX TperIaka.

3ak/by4Ha pazMaTpama

VY pany cMo aHanM3Mpaid IOCTHrHyha ydeHHWKa Ha NPUjEMHOM HCIIUTY W3
PYCKOT je3nka 3a yIHC y CPICKO-pycKa OWIMHTBaHA ofesbema y CpOmju y IIKOJICKO]
2018/2019. romunn. [Topen nerasbHe aHANN3€ CTPYKTYpE TECTa, OBUM PAZOM CMO JOIIIITH
110 ofpeheHNX 3akJbydaka KOju OM MOTJIIM YTHIIATH Ha meroBa Oymayha moOoJsbimama.

Cmarpamo ma OM TEKCT 3a pa3yMeBame TOBOpa Tpebaso OMpaTH Ha CpelameM
HUBOY MOCTHTHyha mpema cranmapanma, Oynyhu na cy ydenuim umann 65% TadHmx
oxrosopa Ha Tecty 2018/19. Teker je Omo ca cpeamer HHBoa MOCTUTHYNA, Ha KoM Tpeba
1 Ja ocraHe. TexcrT 3a yutame OM Tpedano ma Oyne ¢ HampemHOT HHBOA MOCTUTHYha,
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Oynyhu na cy ydeHUnM Ha pasyMeBamy MICAHOT TeKCTa Manu 84% TauHUX OATOBOPA HA
TEKCTy Ca CPeAEeT HUBOA MOCTUTHYha.

Taxolje 6m OMIIO KOPHCHO Pa3MUCIHUTH O TOTPEOH 3a 3aCTYIJEHOIINY JIEKCHKO-
rpaMaThke Ha TMHCMEHOM TECTy (IaTy KOMITIOHEHTY OMCMO MOIJIM HM30CTaBUTH) U O
YKIJbYyUHBaKy MEAMjallfje ¥ HCAThE W/UIIA TOBOP.

AHanm3a pesynTara ykasaja je U Ha onpel)eHe HeqocTaTKe y HAacTaBH PYCKOT
je3WKa Ha HIBOY OCHOBHOT 00Opa3oBama. Kao KJby4HH He0CTaTaK M3/1BajaMO TOTPEIIHO
TEXHUIITE HACTaBe, KOje je MOTPeOHO MOMEPUTH C JIMHTBHCTHYKE Ha (PyHKIIMOHAIHO-
MIParMaTUyuKy KOMIIETCHIIH]Y.

3aKJbyul O KOJUX CMO y Pajy AOIUIA MOTY MOCTYKHTH HE CaMO TPHIMKOM
HOBHX HCTpPaKMBama MOCTUTHYha y PyCKOM Kao IPyroM CTpPaHOM je3WKy, Beh m kox
nopeherma ca mocTuruyhuma y Ipyrum je3sunrMa Koju ¢y OFITH 3aCTyTIJbEHH Ha TIPH)jEMHOM
UCIINTY 32 yNUC y OMJIMHTBAJIHA OJIeJbEHba, & CBE Pajin yTBpHHBamha €BEHTYaTHUX Pa3iUKa
y TIOTJIeTy KOMITETEHITHja Ha OCHOBY Ouwiniux ciiangapga uociuinyha 3a Kpaj oCHO8HOT
00pazoearva 3a CIUPanu jesux.

Jluteparypa

Munoesny, M. (2009). OnbIT npenogaBaHusi PyCCKOTO S3bIKa B ABYS3bIYHOM OOY4YECHHUH.
Pyccxuii a3v1x kak unocraganckuil 1: 123-126.

Hyp6aba O. (2017) u np. Onwitiu citiangapgu iocimuinyha 3a Kpaj ocHoHol 0o6pazosarsa
3a ciipanu jesux. 3aBOJL 32 BPEAHOBAE KBAIUTETA 00pa30Bamka 1 BACIIUTAbA.

Jlyka Menenuua, Enena 'many

JOCTMKEHUSA YUAILIMXCA HA BCTYIIMTEJIBHOM 5K3AMEHE
1O PYCCKOMY SA3BIKY ITPU ITOCTYIIJIEHUN B CEPBCKO-PYCCKHE
BUJIMHI'BAJIBHBIE KJIACCBI

B jaHHOIi cTaThe paccMaTpUBAIOTCS JOCTHXKEHHS yYaIMXCs Ha BCTYIIUTEILHOM SK3aMEHE
110 PYCCKOMY SI3BIKY NP MOCTYMJICHUH B CepOCKO-pycCKUe OMIMHIBajbHbIE Kiacchl B CepOun B
2018/2019-om yuebHOM romy. ABTOPBHI MPOJENAIN aHATU3 HOBOTO BCTYIHUTEIBHOTO 3K3aMeHa IO
CPaBHEHHIO C TPEABLAYIINMHI M aHAIN3 Pe3y/IbTaToB yyaumxcs. OOLme cTanaapThl JOCTHKEHUH
YHAIIMXCS B MHOCTPAHHBIX A3BIKAX 110 OKOHYaHHU OCHOBHOTO 00111ero 00pa30BaHus Jal0T BO3MOK-
HOCTb IPOJIENIbIBaTh Oosee TpeOOoBaTENbHbIN aHAIM3 PE3yJIbTaTOB JUIsl ONPE/ICICHUs YPOBHS Blla-
JeHus cneu(pUIeCKUMH TPEAMETHBIMU KOMIIETeHIUAMU. JlaHHbIe Pe3y/IbTaThl MOTYT yKa3aTh Ha
ornpe/enEHHbIe HE0CTAaTOYHO PA3BUThIE KOMIIETEHIIMH B paMKaX OCHOBHOTO 0011ero 00pa3oBaHus,
a TaKOKe MOTYT ChI'PaTh BaXKHYIO POJIb TIPU CPABHEHHH C JPYTHMH S3bIKAMH, HPUCYTCTBYIOIINMI
Ha BCTYNHUTEIbHBIX 9K3aMEHaX IPH NMOCTYIUICHUH B OWIIMHIBaIbHbIE Ki1acchl B CepOuu.

KiroueBbie cj10Ba: 0CHOBHOE 00pa30BaHUE, JOCTHIKECHUS YYaIIUXCS, BCTYITUTEIbHBIH K-
3aMeH 110 PYCCKOMY SI3bIKY, CepOCKO-PYCCKHE OMIIMHTBAIbHbIE KIIACCHI.
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Jesiena Ilyxap

VYHusepsurer y beorpany
dwunonomku Gakynrer

OHJIAJH OHTOJIOTUJA UMATAKT KAO CPEACTBO
3A YUEE CTPAHUX JESUKA HA [TPUMEPY
NTAJIMJAHCKOI' 1 CPIICKOI" JE3UKA

Pan ce 6aBu marakToMm, BHIIIEje3MYHOM OHJIAjH OHTOJIOTH]OM Tiiaroiia panme. Ha mpume-
pHMa U3 NTAIHjAHCKOT M CPIICKOT je3MKa IPHUKa3yjy ce HauYMHH Ha Koje ce VIMarakT Moke KOpHCTH-
TH IPHINKOM ydera CTPaHUX je3nka. AHamm3upajy ce Dictionary u Compare, n1Ba aena Mimarakra
MIOCPEAICTBOM KOjUX C€ MOTY MPETPAKUBATH TNIATONU Pajibe, a TOTOM Ce MPEACTaBibajy THIOBH
pame UTalNjaHCKOT Tarona portare y VIMarakTy v l€rOBU CPIICKH €KBHBAJICHTH.

KibyuHe peun: rmaromu pajme, ViMarakt, CTpaHu je3HK, UTAIN]aHCKH je3UK, CPIICKHU je3HK

1. YBox

Yrorpeba MHTEpHETa Yy CBAKOJHEBHOM KUBOTY JIOIPHHEJIA j€ IPOMEHAMa U Ha IT0JbY
o0pa3oBama, Te ce NopeJ] TPAIUIHOHATHUX HACTABHUX MarepHjaa 3a yuerme CTPaHuX je-
3MKa y HACTaBH MOTY NMPUMCHHMBATH U CaBPEMEHE TEXHOJIOTHjE, IITO MOXE JONPHHETH
Behoj MotuBammju yuennka (Ymmubeprn 2012: 135, 152). Hejoma (2001: 109, 110) cmarpa
Jla IPUMEHA KOMIIjyTepa MOKe OUTH HAPOYUTO KOPHUCHA IIPHITMKOM y4eHha JIEKCHKE jep yc-
MepeBa Makiby yUeHHKa Ha HOBE peun, omoryhasajyhn Bu3yanm3anyjy lHUXOBUX 3HAYCHHA
TIOCPENICTBOM CITMKa. Y OBOME pany hemo, Ha MprMepruMa U3 UTAIHjaHCKOT U CPIICKOT je-
3WKa, IOKa3aTH KaKo Ce 32 YUeHhe CTPAHUX je3nKa MOXKe yroTpeOdspaBaTn Mimaraxr, Buieje-
3WYHA OHJIAjH OHTOJIOTH]ja [JIaroJia paibe JOCTYyIHA Ha cajTy http.//imagactpp.imagact.it.

I'maronu pajme 03Ha4aBajy CBECHY, BOJbHY akTHBHOCT areHca (Mpazosuh 2009:
69). OHu cy HajOpOjHHjU [IATOJH Y TOBOPHOM jE3UKY, T€ MPEICTaBIba]y OCHOBY CEMaH-
truuke komnereHiuje (Mouessa, [Tanynu 2007, Tomaseno 2003). Bynyhu na cy gecro
MOJIMCEMHUYHH, J1a Pa3iIMUUTU je3ULM HE KaTeropusyjy palmhe Ha MCTE€ HauWHE U Jia ce
3HAYCH-C jeJIHE PAIFbe MOXKE U3PA3UTH PA3TMYUTHUM ITIAroJIMMa, MOTY PEICTaBJbaTH Mo~
temkohe u y yduemwy crpanux jesuka (I'aspapam 2014: 29).

[pBy Bepaujy Mmarakra, koja je cajapiaia HTAIMjaHCKE U SHIVIECKE IIaroie npe-
y3eTe U3 UTAINjaHCKUX KopItyca roBopHor jesuka , JIABJIUTA”, ,, JIUIT”, ,,KJIIUTIC” u
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O6putanckor Harmonamnor xopmyca, n3panunu cy ,,JIABJIMTA” u3 @upenne, Karenpa
3a KOMyHHKallMoHe Hayke YHuBep3utTera y CujeHu u HCTHTYT 3a KOMITy TallHOHY JIMHT-
BUCTHUKY ,,AHTOHHO [ammonu” (Fasbapau 2014: 30). Canaiuma Bep3uja caapu JBajie-
ceT jesuka, Meh)y Kojuma cy UTallujaHCKH, CHIVIECKH, IIITAHCKH, KUHECKHU, TOPTYTaICKH,
HEMauKH, TPYKH, TAHCKH, jallaHCKH, XUHJIH, YPAY Te ce, ¢ 003UpOM Ha Opoj TOBOpHHUKA
JOCTYIHUX je3uka, Moxke pehu na MMarakt Moxe ynorpedpaBaTi TPU MUJIMjap/e KOpH-
cuuka (Ju et al. 2018: 129). Bep3uja 3a cpricku je3uk, uspahena Ha @uononrkom (hakysi-
TeTy y beorpany, nocrymHa je ox 2016. rogune.

Wmarakr He caipku Jekcukorpadceke neduHuLMje miarona paame, Beh je 3Ha-
YeHe IVIaroja MpUKa3aHo OAroBapajylinM cleHama, CHUMJBCHUM Y CTYAUjY WM MpHKa-
3aHnM omohy 3/ annmariuja. CBaxoj CIieHH Koja IIpeCTaBsha ofpel)eHu T palmke Ma-
TEpHU TOBOPHHUITY CBAKOT je3WKa Cy MPHUITMCHBAIIN ofroBapajyhu riaromne y mHQUHUTHBY
1 OCJIeKIITH Cy MPOCTE PEUCHHIIE KOjiIMa CY OITMCHBAHE CIICHE.

Y oBoM paxy hemo mpuKka3aTi Kako ce je3ndke HH(popMaImje Koje mMpon3nuias3e u3
Vmarakra MOTy KOPHCTHTH IPUJIMKOM y4eHa HTaJIHjaHCKOT U CPIICKOT je3uka. basuhe-
MO Ce HauMHMMa IpeTpaxkuBama VMarakra mocpeincrtsom mwerosux jenosa Dictionary
u Compare. Ha npumepy 1iiaronia portare, \HeroBuxX THIIOBA PAJEbE U HETOBHX CPIICKUX
eKkBHBajicHaTa y MMarakty moka3ahiemMo Kako oBa OHTOJIOTH]ja CBOJUM KOPHCHUIIMMA Jaje
jacaH yBUJ y pa3lIMuUTO KaTeropu30Bam-e pajiby y JBaMa je3ulMMa, YUMe YUeHHIINMa
oMmoryhaga Jakie capiajgaBambe 3HaUCHA M YIIOTpeOe I1aroia pabe.

2. Haunnu nperpa:kuBama Umarakra

2.1. Jleo Wmarakra Dictionary TIpencTaBiba IBOjE3MYHH CIMKOBHH PEUYHHUK
KOjH KOPHCHHUK MOXKE YIOTpebJhaBaTH Kaja JKeNr J1a poHale Kako ce Ha IMJBHU je3UK
npeBoau oapehenu raron u3 nzsopHor jezuka (Ilanynuu et al. 2014: 1164). Taga 6upa
JE3MK U Y M0JbE 3a MPETPAKUBALE YIIMCY]j€ TIIaroll, Kao ITo je npukasano va Counu 1.

B e O
b

& C {d @ Hvje6esbearo | imagactpp.imagactit/imagact/query/dictionary.seam % 8 0 :
5 Avwcowje Nl BuffonGety @ [) [ Mechfee promocio

s 2 ®
ImagACT (\ Gallery  Compare Menu~

Arabic  Assamese  Bangla  Chinese  Danish  English ~ German  Greek
Hindi | ltallan = Japanese  Magahi  Manipuri  Odia  Polish  Portuguese

Serbian  Spanish  Tamil  Urdu

portare

REGIONE
TOSCANA

11100018

Cnuxa 1: Dictionary (iioueitina ciupanuya)
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KopucHuk MMarakra nprcTyna MoTOM CTPaHHIM ca aHMMalldjama Koje HpHKasyjy
pa3I4uTe THIIOBE pajmbe oapehenor marona. Moke n3abpary THII pajiibe U IOIIeaTh aH -
MallHjy KOjOM je THIT pajithe pukazan. Civka 2 mpuKa3syje THIIOBE Pajiibe UTATMjaHCKOT I1a-
rosia portare, unje hemo cpricke ekBuBajieHTe y MiMarakty KacHHje JieTalbHUje aHaIN3HPaTH.

EN English (United States) =3 United States-Intemational | (2) e

[ MAGACT x
4

€« C Y @ Hujebesbeawo | imagactpp.imagactit/imagact/query/dictionary.seam &+ @ 6 :
5 Annucauvje Buffon Getty @ [ [} MeAfee promecija
» o ®
ImagACT {\ Gallery  Compare Menu~
Verb Input language Cutput language
ITportare (8)
(@] o> ] o] >= Joo ] o] > J o rs] (o> ]

EQ.L;II!!

Cnuka 2: Tuiiosu pagree inaiona portare

INopen TpaskeHOT IIaroja W3BOPHOT je3UKa M HETOBHX CKBUBAJEHATA Y LIMJBHOM
jesuky, Mmarakr naje mperie[ W JpYrux IJIarojia M3BOPHOI M IMJBHOI je3MKa KOjH
03Ha4YaBajy UCTH TUII pajibe, na ce Dictionary MoXxe KOPUCTHTH M Ka0 PEYHUK CHHOHHMA
(Cnuxa 3). Tako, Ha mpuMep, OBaj JIeO OHTOJIOTHjE MOKasyje Jia Cy y THIY Pajibe KOju
o3HauaBa mnpaheme 00jeKTa MpU KpeTamwy, CHHOHUMH HWTaJHMjaHCKOI IJarojia porta-
re TIArolM accompagnare W condurre U a Cy BUXOBH CPICKU CKBHUBAJICHTH IJIAroJd
gosoguliu, 60GULLL U CUPOBOGULLU.
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[ MAGACT x K+ ol
v

<« C 0 @ HujeGeabeano | imagactpp.imagactit/imagact/query; te.seam?cid=2902 w v 8 (2]
H Anncause BufionGetty @ [ [) Mehfee promocija
= 2 >
imaoACT (\ Gallery  Gompare Menu~
Verb Input language Output language
portare Italian v Serbian v

portare « AosoauTy (dovodit) = «
accompagnare « BogwTM (voditi) =

condurre CNpoBoAUTH (sprovoditi) =«

I poliziotti portano il ladro in prigione

Cnuika 3: Minanujancku u cpilcku aionu Kojum ce 03Ha4asa jegan og muiosa pagree naiona portare

2.2. leo Umarakra Compare omoryhasa nopeleme miarosna (pa3inuanTHX je3nKa)
Koju ce cMmarpajy ekBuBasneHtuma ([Tanynnm et al. 2014: 1165). OBaj neo oHTONOTH]E
omoryhaBa KOPUCHHUKY J1a yOUH TUIIOBE PaJIibe 32 KOje ce MOTY YIOTpeOuTH 00a riaroia
koja ce mopezie (Cnuka4). Y npBoj KOJIOHHM ce Hajla3e CIIEHE YHja ce pa/liba O3HauaBa IIPBUM
IJIaroJIOM KOjU ce TIopeH, Y Tpehoj KoJloHH ce mpuKasyjy CIIeHe KOje OroBapajy 3Ha4eHwy
IJIaroyia HUJBHOT je3HKa, IOK CE Y CPEANILEGO0] KOJIOHH MPHKA3yjy CLCHE U THIIOBH PaIbe
KOjH OZIrOBapajy odamMa IyaroimMa Koju ce mopene. Ha Taj HadMH CPIICKH KOPHCHUK, Ha
IpUMeEp, MOXKE YOUUTH Ja Ce IJIaroj portare He MOXe ynoTpeOsbaBaTH 3a THIl PAIme
KOJUM Ce O3HauaBa YIpaBJbakb¢ IPEBO3SHUM CPEICTBOM, JOK HMTAJIMjaHCKU KOPHCHHK
MOXXE YBHICTH Jla C€ CPIICKH IJIArOJl 03uiiiit HE MOXKE KOPHCTHTH 33 THII palbe KOjH
0O3HaYaBa IMPeHOIIeHe 00jekTa m3mel)y areHca u OeHedakTHBa Oe3 ynorpede ImpeBO3HOT
cpencrsa. OBaj neo Mimarakra HTalMjaHCKOM M CPIICKOM KOpPHUCHHKY omoryhasa Takohe
Jla yBUIH J1a ce o0a miarona koja ce nopene (portare u o3uiiiit) MOTY KOPHCTHUTH 3 THII
paEbe KOjuM ce 03HadaBa npahermbe 00jeKTa pu KpeTamby HPEBO3HUM CPEICTBOM.
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) [ IMAGACT x s =1

< C Y © HdjeGesbeano | imagactppimagactit/imagact/query/compare.seam E & 8 O

3 Anmkaume BuffonGetty @ [0 [} McAfee promocija

s °®
lmgf\CT {\ Dictionary ~ Gallery Menu~

First verb Second verb
Verb Language Verb Language
portare Italian v so3uTH Serbian v
portare © porta re = BO3UTU BO3UTH
L —
Fabio porta il libro a Marta 11 pilota porta | passeggeri a destinazione Mupko 8021 MOTop - Mirks vozi motor

Cnuka 4: [lopehere itiutiosa pagree Liaiona portare u 6o3uitiu

Compare omoryhasa u mopeleme marona panme ucrora jesuka (Cruka 5).
[Mocmarpajyhu crieHe Koje MpuKasyjy pa3InduTe THIIOBE Palbe, KOPUCHUK UMa YBHI Y
pasiuKe y 3Hauewy ABajy rarona. CprcKy KOPUCHUK TaKO MOXKE 12 YBHIH /1a CY IJIaroin
portare W prendere CHHOHIMH y THITY paJibe KOjOM Ce 03Ha4daBa MoMepame 00jeKTa.

) [ MaGACT X @ LUNA&AnaBehuta- Uspor @ X N + = | 5 ||

<« C Y © Huje6esbearo | imagactpp.imagactit/imagact/query/compare.seam \m x* 8 6

portare « portare = prendere prendere «
[ e Jm a2 iteo ]

HE Anncausje BufionGety @ [1 [) MeAfee promocija

Fabio porta il libro a Marta Fabio porta il libro a Marta Fabio prende Ia tazza dal ripiano

1 poliziotti portano il ladro in prigione Marta porta con sé la valigia Fabio prende Ia pallina caduta a terra

Cnuxka 5: [lopehere wmiuiiosa pagre inaiona portare u prendere
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2.3.Tlopen nenosa Dictionary u Compare, Vimarakt caap:xu u aeo Ha3BaH Gallery
(Cnuka 6). Mehytum, O6ynyhu na ce y oBoM paay aHamusmpa ynorpeba Mmarakra Ha
[pUMepHMa J1Bajy KOHKPETHUX je3HKa (MTaJHjaHCKOT U CPIICKOT) U 1a y neny Gallery xo-
PHCHHIM HE3aBHCHO OJf je3UKa CaMH OMpajy sKeJbeH! KOHLETIT y TaJIepHjU HPOTOTHUIICKIX
cuena (ITanynum et al. 2014: 1167, 1168), y oBom pajay ce Hehemo nerabHIje OaBUTH
OBHM JienioM oHTosoruje. Mmak cmarpamo na tpeba momenyTtu aa Gallery omoryhasa
KOPUCHHIIUMA Ja 0a0epy jeHy O 0caM CEMaHTHYKUX TPpyIa y Koje Cy pa3BpCTaHH TJia-
roiii pajhe y MiMarakty y 3aBUCHOCTH OJ1 Ha4MHA Ha KOju cy0jexar ca o0esexjemM )KUBO
[+] xareropusyje onrtononiku mpocrop (Ju et al. 2018: 139).

‘Actions In the Intersubjective space

Cnuka 6: Gallery (iioueitina ciipanuya)

3. TunoBm paame IJIaroja portare
H HeTOBH CPIICKH eKBHBaJIeHTH y UMmarakry

VYV Hmarakty je 3Hauy€He [Naroia portare TpUKa3aHO MOMONy CIieHa Koje
MPEeNCTaBIbajy PA3IMUUTE TUIIOBE PA/IEHE TOMEHYTOT IMIaroja. 3a OBaj [JIaroi je n3/1BOjeHO
ocaM THIIOBa PaJihC: MPCHOIICHE 00jeKTa y MPOCTOpPY, MPCHOIICHE 00jekTa m3Mely
areHca u 6enedakTHBa, Moce0Bambe, HOMepamke 00jekTa, mpahemne 00jeKTa PH KpeTamy,
moMepame 00jekTa y mpoctopy (00jekar je BO3HUII0), IPeB03 00jeKTa, MPCHOIICHE 00jeKTa
(cy0jekar je mactpymenTt) (ITanynim, Monessa 2004: 23). YV Tabenu 1 ce Hanaze cpricku
CKBHBAJICHTH TJIATOJIa portare MPUCYTHH y VIMarakTy Kao U CIHKe KOje MPEACTaBIbajy
CILICHE KOjUMa Cy TH THUIIOBU PaJibe MPUKa3aHH.
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Kao mto ce n3 Tabene 1 Moxe youuTH, CPIICKH €KBHBAJICHTH IVIarojia portare
cy, y Hajehem Opojy ThmoBa paame, IIATONN HOCUItiU W 80gUilil W TIATONH HACTAJH
npedukcanujom TuxX rmarona. CpICKH KOPHCHUK MOKE BHIETH Ja TIAroll 8oguilii HUje
eKBHBAJICHT IVIaroJia portare XKaaa je o0jexaT o3Ha4eH HEKUBHM MojMoM. Tako ce, Ha
TIpUMeEp, 3a THIT paJiie KOjOM Ce 03HadaBa IIPEHOIICHE 00jeKTa Y IPOCTOPY IMPEACTaBIEEH
CIICHOM KOjy oIucyje pedenuna Fabio porta la sedia a tavolo He MOXKe yIIOTPEOUTH II1aroJT
soguitiu. Y13 ViMarakra npou3HiIasu 1 Ja IJIaroiu HOCUitiu M 60guiliu HACY eKBHUBAJICHTH
IJIAroJIa portare Kajia ce THI Pali-e OJHOCH Ha IIOMepame 00jeKTa Y IPOCTOpY, IPH YeMy
je objexar Bo3mino. Tana je onroBapajyhu CpIicKu €KBHBAJICHT TIAroJ 603uitiu. Ha ocHOBY
mopehema THIIOBA PaJbU TIArojia pa3IHIUTHX je3MKa MOXKE Ce 3aKJbYUUTH Ja je3HdKe
nHpopmanuje mpousamnwie u3 Vmarakra moTeplyje mpermnocTaBky na mopeheme aBajy
je3WKa TMOoKa3yje Kako MPEKO JIEKCHKE je3WIM Ha pa3In4yiTe HadMHe O3HA4YaBajy HCTE
koHtente (Jexex 2011: 24).

Tun panmwe Cuena Cpricku
€KBMBAJICHTH(H)

HOCHTH,
JIOHOCHTH,
JIOHETH,
OIHOCHTH,
OJIHETH,
MIPEHOCUTH

[Ipenomeme objexra y
POCTOPY

JIOHOCHUTH,
JIOHETH,
OTHOCHTH,
OJTHETH

[penomewe objekra nzmely
areca u OeHedakThBa

IlocenoBame HOCHUTH

[Tomepame o0jexTa OTHOCHUTH,
OJIHETH,
y3UMaTH,
y3erTH,

IIOHCTH
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[paheme objexra mpu Kperamy BOJIMTH,
JIOBOZIHITH,
JIOBECTH,
MIPEBOINTH,
PEBECTH,
CIIPOBOJIUTH,
CIIPOBECTH,
BO3HTH,
JIOBO3HUTH,
[PaTUTH,
HCIIPATHTH,
Byhn

[Tomepame o0jekTa y mpocTopy
(objekar je Bo3uIo)

YBO3HUTH,
YBECTH,
yTepuBaTH,
yTeparuy,
TIapKUpaTH

[IpeBo3 objexra MIPEBO3UTH

[Ipenomeme objexra (cybjexar
j€ MHCTPYMEHT)

TIPEHOCHTH

Tabena 1: Tuitosu pagree inaiona portare u rweiogu CpiucKu eKeUsaIeHiiu

[Topenehu cpricke eKBUBaJEHTE miarojia portare y OHTonoruju Mmarakt u
y uTanujancko-cprickuM peununuma Kimaju 2010 u Panojuumh-—IlaBnosuh 2006,
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npumehyjemo ga Mmarakr mocenyje Behn 0poj IpeBOIHUX eKBUBAICHATA O] HABEICHUX
JIBOjE3NYHMX pedHUKa. [IoMEHyTH pedHNIM Ka0 EeKBUBAJICHTE TIIAroNIa portare He Oenexe
cneaehe rarone: yiepusaiiu, yidepaiii, Upego3uiiiy, peHocutiu, Upaiuiiu, eyhu.

4. 3akibyyak

Ha ocHoBy aHanm3e WTalMjaHCKHX IVIaroja W EHErOBUX CPICKUX EKBHBAJICHATa
npucyTHHX y MMarakty Moke ce 3akJby4UTH Jia 3a MHOre Iiarosie Vimarakr mocenyje
Behm Opoj ekBHWBaJeHATa O JBOje3MYHMX HTAMjaHCKO-CPIICKUX PEYHHKA, TC CTOTa
Tpy’ka JIeTaJbHUje HHPOPMAIIHje O JIEKCHUKO] CKBUBAJIICHIIN]H Y OJHOCY Ha T¢ PEYHHUKE.
Bynyhn ma imaraxr caapku ¥ CHHOHMME KOjU OJITOBapajy THIIOBHMA PAAe Y H3BOPHOM
U OUJBHOM je3WKy, VIMarakT ce Mo)ke KOPHCTUTH KaKko y HPBHM (hazaMa ydera CTPaHOT
je3mKa Tako M y KacHHjuUM ¢azama. OJ Bennke KOpucTH Moxe outh neo Compare, y KojeMm
ce MOTY II0CMaTpaTH pa3jIuKe Y TUIIOBUMA paiibe IIIaroa, IIpyH 4eMy ce jaCHO MOT'y yBH-
JIETH CEMaHTHYKE pasiuKe n3Mel)y miarona y M3BOPHOM H IMJBHOM je3uKy. CMaTpamo aa
MmarakTt Moxxe OWTH AParoreHo CPeCTBO 32 YUCHE CPIICKOT je3nKa jep He IoKa3yje caMo
CeMaHTHYKE pa3juKe riaroia Beh, y 3aBHCHOCTH Ol THIIA paJibe U NMPHKa3aHe CLEHE, H
pasiHKe y TIIaroJICKOM BHILY.
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Jelena Puhar

USO DELL’ONTOLOGIA IMAGACT NELL’APPRENDIMENTO
DELLA LINGUA ITALIANA E SERBA COME LS

Riassunto: I verbi di azione sono i verbi pit numerosi nella lingua parlata (Moneglia,
Panunzi: 2007). Essendo polisemici, possono creare problemi per apprendenti di lingue straniere.
Lo scopo del presente contributo ¢ quello di presentare I’ontologia interlinguistica Imagact, nella
quale sono identificati i tipi di azione dei verbi di azione in venti lingue. La nostra attenzione viene
focalizzata sull’uso di Imagact nell’apprendimento della lingua italiana e serba. In questo lavoro
viene illustrato 1’utilizzo delle due sezioni di Imagact Dictionary e Compare. Inoltre, vengono
analizzati i tipi azionali del verbo portare e 1 suoi traducenti serbi in Imagact.

Parole chiave: verbi di azione, Imagact, lingua straniera, italiano, serbo
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STUDENTS’ REFLECTIONS ON AN ONLINE
ELECTIVE MEDICAL ENGLISH COURSE

Summary: This paper examines students’ perception of the online elective Medical English
(ME) course. This course covers professional correspondence and doctor-patient communication
through a combination of theoretical approaches and practical assignments. A qualitative analysis
of students’ reflection papers is performed and implications for the development and improvement
of the course are highlighted. The results of the analysis show the students appreciate the online
format, the honing of professional correspondence, and a unique approach to doctor-patient
communication. Another important implication is the use of role-plays in the digital environment.
Finally, students’ suggestions and critical views are analysed and taken into consideration for the
future upgrade of the course.

Key words: doctor-patient communication, Medical English, online learning, role-play,
students’ reflections.

1. INTRODUCTION

In 2004, enormous changes were introduced in higher education throughout Euro-
pe. The Bologna Declaration was implemented envisaged to enable greater student mo-
bility between different universities. This implied coordination in study programmes and
their adjustment to the needs of modern education systems. The trend was applied in the
area of Medical Studies, as well.

At the Faculty of Medicine, this process was very specific due to the nature of
the studies. In terms of language education, apart from the compulsory curriculum in
English in the first two years of undergraduate education, the needs analysis showed the
importance of introducing English language courses at higher levels. The requirements
of the highly advanced medical studies showed that students were asked to perform an
array of different language tasks in order to be successful professionals. Using literature,
exchanging medical knowledge, writing research articles (RAs) in particular, as well as
participating at international congresses, symposia and other meetings have become the
key to their scientific and professional success. Furthermore, doctor-patient communi-
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cation has become an important part of instruction. Thus elective English Language 3, 4
and 5 courses were introduced in 2006 aiming at following the core curriculum. At first,
the courses were organized in the form of traditional classroom instruction for 10-15 stu-
dents. However, in time, their numbers increased and there was a need to transform the te-
aching module into a more sophisticated format. Online courses have turned out to be an
excellent way of engaging students and they have found this way of instruction extremely
useful. The English Language 3 course has covered medical topics such as emergencies,
cardiovascular diseases, transplantation, infections and it is constantly being improved
and enriched on the basis of students’ ideas and suggestions, as well. To that purpose,
Internet resources have provided plenty of materials for learning and practicing various
language skills. It is an introductory course to more complex tasks related to writing RAs,
one of the most important medical genres. It also provides student with some basics of
doctor-patient communication, not only in English, but in general.

2. ONLINE TEACHING

According to Bjeki¢ et al. (2004: 336-352) a modern teacher needs to possess
computer competencies in order to meet the demands of their profession. As Fotos and
Brown (2004: 7) put it: “Technology will not replace teachers, teachers who use techno-
logy will replace those who don’t”.

Introducing computers in the teaching process is considered to improve this pro-
cess by engaging students, enhancing their motivation and producing better overall re-
sults (Jovi¢ & Stevanovi¢ 2015: 371). This is why computer assisted language learning
(CALL) and computer assisted instruction have developed rapidly. It is believed that
CALL enables learners to become responsible for their learning autonomy, to be aware
of their learning goals and possibly to achieve better results (Barson 1999). CALL is
characterized by connectivism, learner-centredness and learner autonomy, interactivity,
task-basedness, cooperative and collaborative learning and coefficiency (Vesela 2012:
59) and it involves simulation and animation, multimedia support, development of hybrid
teaching systems, web governing, etc. (Jovi¢ & Stevanovi¢ 2015: 372). Generally, infor-
mation and communication technology (primarily the Internet) are seen as an excellent
source of resources and motivation for both teachers and students and they enable them
to be more interactive (Chapelle 2001: 175).

The role of the teacher in such a system is mostly seen as that of a challenger, a moti-
vator or a navigator (Veseld 2012: 50-51). In the field of ESP, the teacher is usually a course
designer and material provider (Bojovi¢ 2006: 490) as well and when creating a course they
mostly rely on two main strategies — input based strategy' and output based strategy? (Bastur-
kmen 2008). The latter is more applicable to ESP and it is complemented by the so-called
“deep-end strategy” (Dudley-Evans & St. John 1998) that implies relying on students’ target
professional situation and their performance. The courses that are based on these strategies

1 According to this strategy, students acquire knowledge through exposure to language, so teachers
provide them with authentic texts, comprehensive activities, etc.

2 Learning occurs owing to students’ efforts to communicate and it is usually follwed by some sort of
input (i.e. feedback).
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insist on simulating real-life situations, so they make use of case studies, various projects,
presentations, role-plays, etc. (Vesela 2012: 15-16; Sinadinovi¢ & Mi¢i¢ Kandijas 2014).

When it comes to online courses, teachers exploit various tools, such as electro-
nic mail, chat rooms, conferencing, web-based online learning systems, bulletin boards
(Daud & Zubairi 2006: 7), as well as Google groups, personal websites, Moodle, etc. In
the past twenty years, there have been several studies that explored the results of e-lear-
ning and compared the performance of online and offline students. On the positive side,
it has been stated that students’ participation was greater in online format than in the cla-
ssroom — 86-92% participation in online courses compared to only 37-60% participation
in class discussions (Kelm 1992; Sullivan & Prat 1996; Kern 1995). Moreover, some re-
searchers proved online students had better overall results than classroom-based students
(Thirunarayanan & Perez-Prado 2001). Yu-Chih & Cifuentes (2001) reported that their
students noticed they improved their communication skills and became better at active
learning, critical inquiry and reflective thinking. On the negative side, it was mentioned
that some students felt a bit uncomfortable with the electronic environment as they found
it less spontaneous than class discussions (Beaudoin 2002). A sense of detachment was
reported by some online students as they did not know what was going on on the other
side and they also had problems with some of their peers who were slow-responders and
it was rather difficult having them as exchange partners (Yu-Chih & Cifuentes 2001).
Finally, Gonzales (1995) found out that the teacher was more formal in an online course
in comparison with the classroom-based version of the same course.

3. AN ONLINE ENGLISH LANGUAGE 3 COURSE

The online format of this course was first introduced in 2013/14 and it made use of
Google groups which enabled sharing video and audio clips, managing discussions, asking
questions, etc. The teacher had the role of a moderator and a controller in this format and
the following topics were explored: history taking, emergency medicine, transplantation,
infectious diseases, pathology, pharmacology, oncology, AIDS, etc. The main focus was on
reading and writing skills (that were mostly practiced through reading and summarizing au-
thentic texts), as well as terminology and functions. Students were supposed to write abstra-
cts, make Power Point presentations and explore essay writing. Audio and visual authentic
materials were used by means of You Tube, TED Talks and various podcasts.

The current course format was introduced in 2017/18 as a six-week course with
online format and it was moderated through a Google group. The assignments that stu-
dents have to complete in this format have considerably changed in comparison with the
previous version of the course. Students are expected to do the following: write a CV and
a cover letter, assess doctor-patient communication during their regular visits to hospi-
tals, create a role-play (a doctor-patient encounter), write a case report, give feedback to
fellow students on recorded role-plays and write a reflection paper. The current format
has successfully addressed some of the challenges and flaws of the previous formats. It
has reduced the possibility of students’ copying from one another as the assignments are
individualized and tailored in such a way that any copying would be noticed immediately.
Mijomanovi¢ (2017: 201) suggests that one of the biggest flaws of the previous format
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was the lack of direct (face to face) contact. This format lacked role-plays where students
could practice speaking and pronunciation and learn through peer-work. The new format
allows the students to be more personal and relaxed, since they work directly with their
colleagues. On the other hand, this allows the teacher to actually see and hear the stu-
dents. Both of these aspects have helped to create a more personalised rapport, but also
closer contact between the students and their colleagues, and students and their teacher.

4. RESEARCH METHODOLOGY

This research is based on a qualitative corpus analysis. The corpus consists of 30
reflection papers written by third year students. The papers were randomly selected.

The reflection papers served the purpose of summarizing the student’s impressions
on what they had learnt and experienced during the course. The students were expe-
cted to write their likes and dislikes, what they thought could be changed in the course,
pros and cons of an online course, and generally their view of the course. The reflection
papers were expected to be concise summaries of approximately 250 words in length.
The students were instructed and encouraged to write about specific experiences regar-
ding assignments such as the assessment of doctors and general views on doctor-patient
communication, about the biomedical model, about their experience regarding role-play
(information gathering, difficulties, expectations, etc.), about their experience with case
presentation writing process, and about their experience regarding feedback. The students
were also asked to comment on their perception of the usefulness of the tasks and to pro-
vide brief explanations for their point of view. Finally, the students were asked to write
about their personal views on the online format, i.e. whether the course was appropriate
for the subjects covered and whether it was accommodating for them and their schedule.

5. RESULTS AND DISCUSSIONS

The analysis produced six main categories: (1) CVs and CLs writing experience;
(2) assessment of D/P communication from the perspective of the biomedical model; (3)
role-play experience; (4) case presentation writing experience; (5) feedback experience; (6)
general impression of the course and the online format. The first five categories actually
correspond to the first five assignments. The sixth category proved to be multifaceted and
was thus further divided into the following subcategories: a) likes and dislikes; b) expecta-
tions and realizations; c) on the online format; d) suggestions; e) personal development.

5.1. Curriculum vitae and cover letter writing experience

The students found this assignment to be of the utmost importance, extremely
useful and interesting to complete. Most of them stated it would certainly come in handy
in near future, when they start looking for a job or applying for scholarships. They praised
the systematic approach to writing these documents (instructions were provided in the
materials) and a hands-on aspect of the assignment.
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“My first task was to write CV and cover letter in English, as a part of appli-
cation for international student’s internship. Before that, I have never done
anything similar even in Serbian, so English was not the only challenge I
had. This assignment helped me to understand the appropriate form of
these documents and to recognize the importance of emphasizing the
relevant information in CV and my personal motivation in cover letter.
I believe that these documents will be useful in future as templates for

internship or job applications.*

However, some students described the assignment as surprisingly time-consuming
since most of them had never written anything similar and found the task of presenting
themselves in a professional, yet compelling way challenging.

5.2. Assessment of doctor-patient communication from
the perspective of the biomedical model

The students described this assignment as one of the most interesting, important
and absolutely eye-opening.

“Where this course helped me most is that it drew my attention to how
impatient even the best doctors can get when they are tired or the pa-
tient is almost determined to misunderstand the questions. I was always
concentrated on absorbing the tricks and hints pertaining to illnes, but I am
now aware that the way in which the doctor eases the patients concerns
is an important skill to master.”

Most students are well aware of how important successful doctor-patient commu-
nication is, but they think this fact is often neglected in medical encounters.

“...a very important topic that is often overlooked in our profession.*

Some students stated they learnt new communication skills through this assign-
ment by observing their professors. This assignment also helped the students to see do-
ctors and their role differently.

5.3. Role-play experience

Most students described this assignment as exciting, fun to do, challenging, use-
ful and different from anything else they have had during their studies. Similarly to the
previous category/assignment, they have achieved new insights into what being a doctor

means and how D/P communication can influence the entire encounter including the dia-
gnosis and the course of treatment.

3 The authors have bolded some segments of the text for emphasis. The same approach is used hereinafter.
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“When it comes to the most exciting assignment during the course, it was
definitely the role-play! It was very interesting to act as a real doctor,
which was my role in our short movie, while my friend Danilo had a pa-
tient role. During the preparations, we realized how much is important to
have the right communication and relationship between the doctor and
patient. We have learnt that professional knowledge is not the only thing
we have to care about, but also the right approach to the patient and the
essential need to get his/hers trust during the treatment.”

On the negative side, some students described it as very time-consuming, tiresome
and stressful. We believe the reason for this is the misunderstanding of the technical part
of the assignment. The students were instructed not to worry about the editing of the vi-
deo and were even allowed to send several shorter videos. However, some students enco-
untered problems with this aspect. Another factor was the nature of the assignment. This
assignment was conceived as pair work. Some students found it difficult to find a pair
even outside of the group that was attending the course, which they had the freedom to do.

5.4. Case presentation writing experience

The students found this assignment very useful as they had the subject Clinical
Examination in the same year and could practice the skill and knowledge they had obtai-
ned in English. This assignment was one of their favourites and they also liked and emp-
hasised the practical application of it. The students were thankful for being presented with
an adequate format for writing a case report and accompanying materials.

“Writing of case report was very useful too because never before I didn’t
have the materials how to write a case report such as a list of common
abbreviations in CR and many others documents who where in the attach-
ments.”

5.5. Feedback experience

Students often described this assignment as the one they liked the least and as
not very useful. This was also obvious from their course work as the reluctancy to write
for this assignment was mirrored in the length of feedbacks. We believe that it was the
artificial nature of the encounters that discouraged the students from applying themselves
more to this assignment and also many found it uncomfortable to criticize their peers.

On the other hand, some students found it interesting to see what their colleagues
had created.

“I was a bit worried when I realized that someone besides the professor
is going to watch our video, so I thought that it will be embarrassing, but
that shame went away as soon as I figured out that I will also get someone’s
video. It was interesting to see how this task was filmed by others.”

5.6. General impressions of the course
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The students did not find the course hard. According to some students the difficul-
ty of the assignments was well balanced. The assignments were not demanding for the
students and they found them interesting, educational, and amusing. The students found
the course format convenient as they were able to do the assignments at their own pace.
They found the course diverse in the topics it covered and helpful for their future profes-
sion. The students thought the duration of the course was adequate - neither too long nor
too short.

“I find this course amusing and extremely useful. It's nice to expand our
experiences in this branch, because today world medicine is advancing fast
and in need of good and well connections we need knowledge of English.
The course in designed well and it goes beyond borders of classic teac-
hing methods in our lecture system, which is good. Our lecturing system
is old fashioned and not all students can give their maximum, so I believe
in new approaching.”

5.6.1. Likes

Generally, the students believed the course was useful and helpful. Some of them
emphasised its applicability for anyone who is interested in working abroad. As for the
language itself, they were glad that they learnt new vocabulary. Their favourite assign-
ment was the role-play assignment which they found fun and useful.

Most of the students lauded the structure of the course which was deemed efficient.
They particularly liked that they were provided with myriad materials and highlighted the
attention to detail in them. They especially liked that the topics were in synchronisation
with other core subjects such as Clinical Examination.

“On of the pros of this course is the material we are given, which is very
useful and will serve very good, no matter if you are working here in Serbia
or abroad. Also, the templates for the cover letter and cv are something
which that will be very useful in the future. Furthermore, it helped us
save time searching others resources, so we didn’t have to bother with the
endless searching on the internet.”

The students found the structure of the course to be time-saving and were pleasan-
tly surprised by the remote/online format of the course. They were especially delighted
to find out that there was no formal exam and that they could manage their time in accor-
dance with their schedule. The flexibility in doing the assignments meant less pressure on
the students which also reflected on the teacher-student communication. This is one of the
aspects of the course that the students praised as they were always given sufficient and to
the point explanations and were always answered in the shortest time.

Most of the students liked the duration of the course. What is especially interesting
is also the fact that they highlighted the possibility to work with their peers as something
different and something they enjoyed. Finally, the students appreciated the effort and
creativity put into the course.
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5.6.2. Dislikes

As previously mentioned, most students found the duration of the course to be
adequate. However, there were some who found it to be too long. Others found the “easy”
tasks (such as CV and cover letter writing, and the checklist) to be too time consuming
and boring. They described these tasks as monotonous and robbed of creativity. Many had
issues with the mailing system via the Google groups — some students had emails that for
some reason were not compatible with this platform. They also found the platform to be
a bit messy and not that easy to use. For some making of the videos was an arduous task
(possible reasons for this were already discussed). Another downside that some students
emphasised was the lack of live interaction with the teacher. And finally, few commented
on the level of English being too high for them.

“There is one dissadvantage... For example, i’m in the middle of English
course for High B level, and all of these exercises were a little difficult
for me. To keep up, to understand... I was doing my best to acomplish
everything in time.”

5.6.3. Expectations and realizations

The online format has been going on for a while, however, some students expected
the class to be in the traditional format. Even though they were not expecting it and were
not used to it they were pleasantly surprised by the online format and the ease and fun of
doing their assignments as well as the final outcome — learning something new.

“After six weeks of teaching English 3, I would like to tell you a few things
about how much I liked the course. I was first surprised, and I can say that I
did not understand the concept of the course very well, since we have done
so far only by traditional methods of language learning. Now for the first time
I had the opportunity to be on the on-line course of a language. As I said,
my first impressions were very confusing, but later all that was confusing, I re-
ally liked it. One of the things that I like most about this kind of work is the fact
that we do not have to spend hours at institutes on amphitheatres or classrooms.
Then , we do not only process classic topics that we can find in books, but we
have the freedom to search and access information. At the same time we
develop the ability to use the language in many ways.”

5.6.4. On the online format
The students found it accommodating in the sense that they were able to manage
their own time, particularly because they were provided with a time limit for each task,

but did not have to follow any strict deadlines.

“I have enjoyed in all advantages of the digital learning! Online form
gave us a freedom to learn and do our tasks when we want, which means
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that we had an opportunity to work when we are the most productive du-
ring the day or the week, without any bad feeling that are usually connected
with traffic jams and ineffective schedules in traditional (physical) lear-
ning. I deeply believe that this contributed to the quality of this course
and I hope that some other courses in our curriculum will become digital
in the recent future.”

The tasks were, according to most of the students, well designed. They allowed
the students to do more individual work than in a traditional teaching setting. The assi-
gnments were both active and interactive, but also had a practical application. The stu-
dents felt like the class/course was personalised, meaning it addressed them as individuals
rather than as one member of the group. Although the course was online, the students
agreed on having a lot of one on one time with the teacher, as they regularly got structured
feedback. The format of the course helped them memorize things better and they believe
knowledge acquired this way will stick longer. Finally, and maybe most importantly, the
students had a sense of accomplishment after each task.

“Just the sense of acomplishment after finishing each lecture was worth
it.”

5.6.5. Personal development

The students realized how important doctor-patient communication and social ski-
lls are for not only doctors, but students of medicine as well. They recognised the need for
learning about it and the benefit of practice.

“I think its good to do more patient-doctor comunication because when
we finiched our studies we have to work in the hospital and do our work
with the patients.When we had our practice I can see how much that is
important.This can prepare us to the future jobs.”

When it comes to learning the language, the students recognised that they “refre-
shed” their knowledge of English, but also learnt new medical words, abbreviations, and
phrases. Additionally, they have gained new insights into writing skills and perfected them.

“I learned some new words, abbreviations and phrases, and I reviewed
the structure of formal documents.”

5.6.6. Suggestions

When it comes to the possibilities of improving the course, the students had a lot of ideas.
Mijomanovi¢ (2017: 201) noticed that even though the expected language level
of the students should be higher, some of them struggled with grammar. This was also
voiced by the students in this research. However, since there is a big discrepancy in the
language levels in the group, some students would find grammar exercises too tedious
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and redundant, while for some it is something they actually need. As a result of this
discrepancy Mijomanovi¢ (2017: 201) suggests correction of students’ works and imple-
mentation of tasks that target both linguistic and pragmatic competencies as a solution.
This is to an extent addressed in the current format of the course through the provision of
structured examples and guide templates as well as feedback and corrections.

Some students noted that having the course plan in advance would be helpful. This
is, however, something that is done at the start of the course where each student is emai-
led a detailed plan and the plan is also posted in the group. Others suggested rearranging
the tasks. We believe that they would rather do the technically more demanding tasks
(role-play) first. This, however, would disturb the gradual introduction of doctor-patient
communication and consequently would be more confusing than helpful. Some students
also suggested a blended learning approach where role-plays could be done in a real
classroom. This has, however, in our experience proved to be challenging and very often
impossible. The reasons for this are the very busy schedules of our students as well as
the existence of several groups that take other classes at different times. Blended learning
exists in the elective course English language 4 where students are expected to present
their scientific posters, but is proving to be more and more difficult to organize in practice
for all the abovementioned reasons.

Other suggestions included omitting video making and pair work, but as we have
stated before in an online format this is one of the most effective ways of exposing the
students to speaking exercises and doctor-patient communication is best learned through
observation and practice. Some students find these exercises to be too time consuming,
but we believe that the time spent on doing the other assignments balances this out.

One of the most important suggestions was to create a special site on a faculty run
platform (Moodle/Reticulum). This would allow easier access and would enable both the
teacher and the students to upload materials and have a more direct communication.

“The Reticulum platform is used for numerous other classes we attended,
like Histology, and on it we have access to many different materials re-
lated to those classes like illustrations and practise tests. I feel that the
platform is more than suitable for most of the assignments we had during
this semester.”

There were also some very specific and creative suggestions. Some students have
suggested including video instructions, live conferences or voice interviews, and resear-
ching virtual libraries (PubMed, ScienceDirect). While some of these are applicable, ot-
hers (e.g. live conferences and live interviews) might be problematic for technical reasons
as not all students have access to a computer/device with a camera and microphone (some
of our students use library/public computers). Hopefully, this will change in the future
and expand the possibilities of the course.
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CONCLUSION: The future of the course

Since this paper was presented a new school year has started and we have already
implemented some of the suggestions and changed the platform. Namely, a new web page
was created with a separate page for each assignment where students can find materials,
examples, and instructions both in the form of a written text and in video form (by the
teacher). Materials and examples range from written texts (templates and instructions), to
images and videos. One of the assignments was dropped (feedback on role-play) for now.
The communication is still done via emails.

However, a plan was set in motion and we believe we will put our course on Mo-
odle soon. This will allow us to add new content and materials, but also to create a place
where students can exchange their ideas in the form of a forum. Some of the ideas for the
future of this course also include a student-run online magazine in English, a blog or even
a student created corpus of texts and videos that could be used for future generations who
take the elective course English language 3, but also for other courses, and maybe even
for scientific studies in medicine, linguistics and teaching methodologies.

The teachers and the students are enthusiastic about the future of this course and
we believe that this is a format that can be applied not only to teaching and learning En-
glish, but also to other subjects at the Faculty of Medicine as well as at other institutions
of learning.
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Stevan Mijomanovié, Danka Sinadinovié, Sofija Mic¢i¢ Kandija$

STUDENTSKE OCENE IZBORNOG KURSA
MEDICINSKOG ENGLESKOG NA DALJINU

Sazetak: Ovaj rad istrazuje kako studenti dozivljavaju kurs medicinskog engleskog na
daljinu. Kurs pokriva profesionalnu korespondenciju i komunikaciju izmedu lekara i pacijenata
kroz kombinaciju teorije i prakti¢nih zadataka. U radu se analiziraju studentski eseji u kojima
iznose ocenu i svoje misljenje o kursu. Posebna paznja posvecena je implikacijama za unapredenje
irazvijanje ovog kursa. Rezultati pokazuju da studenti cene nastavu na daljinu, usavrSavanje znanja
o profesionalnoj korespodenciji i jedinstven pristup komunikaciji izmedu lekara i pacijenata. Vazna
implikacija je i koriS¢enje vezbi sa podelom uloga u digitalnoj sredini. Analizirani studentski
predlozi i kritike kursa predstavljaju po€etnu tacku za unapredenje kursa.

Kljuéne reéi: komunikacija izmedu lekara i pacijenata, engleski jezik u medicinske svrhe,
ucenje na daljinu, ocene studenata
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TEORIJSKE OSNOVE BILINGVALNE NASTAVE
I ANALIZA RADA U BILINGVALNOJ UCIONICI

SazZetak: Predmet ovog rada je bilingvalna nastava, koja u nastavnom procesu koristi
maternji i strani jezik. Predstavljaju se rezultati istrazivanja, koje se sprovodi od $kolske 2015/16.
godine do danas na domacoj i stranoj literaturi, koja se bavi bilingvalnom nastavom u svetu i kod
nas. Predstavljaju se klju¢ne komponente rada u bilingvalnoj ucionici, opisuju se kompetencije
nastavnika, koje su neophodne za planiranje i sprovodenje BN.

Kljucne reci: bilingvalna nastava, bilingvalna u¢ionica, kompetencije nastavnika, tehnike
rada, Scaffolding, planiranje nastave

1. Bilingvalna nastava (BN)

Savremenu nastavu stranih jezika od poslednjih decenija 20. veka odlikuje komu-
nikativni pristup, koji za cilj ima sticanje jezicke komunikativne kompetencije tj. ovla-
davanje jezickim vestinama i sticanje lingvistic¢kih, interkulturnih i pragmati¢nih znanja
(Vuéo & Durbaba 2013: 15). Radi primenljivosti znanja, nastavnikov zadatak je da na-
stavu stranih jezika Sto visSe poveze sa drugim predmetima jer ¢e jedino u toj korelaciji
usvojeni strani jezik dobiti pragmati¢nu vrednost (Ljubojevi¢ 2013: 40).

Centralni cilj nastave stranih jezika je jezi¢ka svest, koja se moze podsticati pu-
tem BN (Leisen 2005: 9)._BN je pristup, koji povezuje kompetencije stranog jezika i
nejezickog predmeta, Sta predstavlja dobit kako za jezik tako i za sadrzaj (Sticker 2016:
111). Izbor vehikularnog jezika u BN nije centralni definiSu¢i kriterijum, tj. nastavni jezik
kao takav ne uti¢e na deSavanja u nastavi na odlucujuci naéin. Vazno je da nastava uprkos
stranom jeziku ostane predmetna nastava tj. da se usmerava na didakti¢ko-metodicke
kriterijume jedne dobre predmetne nastave (Wolff 2013: 96). Izbor predmeta u svakoj
skoli zavisi od veoma razlicitih, a najve¢im delom eksternih uslova kao $to su: postojeci
nastavni kadar, regionalno-politi¢ke odluke itd. (Schlemminger & Racine 2016: 195).

1 anacvetkovic85@hotmail.com
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BN se moze opisati kao integracija ili fuzija dva predmeta u jedan novi nastavni predmet.
Pedagozi, psiholozi i biolozi su objasnili da kada se dve celine spoje, prave jednu novu
celinu, koja ne sadrzi zbir obelezja, koje su prethodne nezavisne celine sadrzale, pa se
BN razume kao jedan novi nastavni predmet, koji otvara nove perspektive u posmatranju
predmeta i jezika i vodi do interdisciplinarne forme Skolskog rada (Wolf 2011: 76-78).
BN je jedan mocan instrument za promenu skole. Ovaj inovacioni potencijal BN se moze
izvesti iz znacaja, koji jezik dobija u nastavi. Jezik i jezi¢ko delovanje se naime posma-
traju iz jedne druge prakticne i funkcionalne perspektive. Funkcije jezika se u ja¢oj meri
isti¢u nego u nastavi stranog jezika. Razumevanje jezika u nastavi, koja je orijentisana na
njegovo konkretno kori$¢enje, zahteva da se obrazovanje i stru¢no usavrSavanje nastav-
nika iznova promisli, da se formuliSu novi obrazovni ciljevi i sadrzaji, i da se oni primene
u nastavi (Wolff 2013: 95-96). Volf navodi Cetiri klju¢na koncepta BN: 1. Fuzija i emer-
gencija: filozofsko-psiholoski koncept u kontekstu BN; 2. Orijentacija na proces nastave
i na ucenika: didakticki kljuéni koncepti u kontekstu BN; 3. Orijentacija na kompetencije
i profesionalizaciju: ucenje stranog jezika u kontekstu BN; 4. Motivacija i ve¢i doprinos
ucenika: ucenje nejezickog predmeta u kontekstu BN (Wolff 2013: 104).

2. Bilingvalna ucionica

Kada se strucni sadrzaji 1 jezik u nejezickom predmetu integrisano uce, onda se mora
sagledati sledece: 1. Jezik u nejezickom predmetu se uci putem jezickog delovanja u stru¢nim
situacijama; 2. Jezik u nejezickom predmetu se razvija polako i kumulativno na vise nivoa i
potrebno je vreme; 3. Jezik u nejezickom predmetu se razvija uspesnim savladavanjem jezickih
situacija. U BN postoje tri nivoa jezickog usvajanja: 1. UCenici se dovode u strucne i autenticne
ali ipak savladive jezicke situacije; 2. Jezicki zahtevi su malo iznad individualnih jezickih mo-
guénosti ucenika; 3. Ucenici dobijaju jezicku podrsku, koja im je neophodna za savladavanje
jezickih situacija (Leisen 2015b: 32). Nastava bi trebalo da se odvija na razli¢itim nivoima, a
to su: interaktivni, ikonski (slikovni) i simbolicki nivo, $ta igra veoma vaznu ulogu u BN, jer
nastava ne treba da bude opterecena tekstom da ucenici ne bi bili iskljuCeni iz nastave zbog
eventualnih jezickih barijera (Jazbec 2007: 16-17).

Da bismo bolje razumeli sam proces rada u bilingvalnoj ucionici, neophodno je
da sagledamo neke od klju¢nih elemenata kao $to su: kompetencije nastavnika i potrebna
znanja i tehnike rada (npr. Scaffolding), planiranje nastave, nastavni materijal i konkretne
situacije u BN: ispravljanje pri usmenom izrazavanju, ocenjivanje i evaluacija nastave.

2.1 Kompetencije nastavnika u BN

BN zahteva nastavnika sa specificnim kompetencijama. Posebna znanja nastavni-
ka nejezickih predmeta u BN odnose se na posedovanje odlicnog znanja stranog jezika,
adekvatna nastavna sredstva i odlicno vladanje metodikom nastave predmeta koji pre-
daje. Nastavnik stranog jezika poseduje izvanredna znanja iz didaktike stranog jezika,
odli¢no akademsko znanje maternjeg jezika ucenika, kao i kontrastivne probleme ta dva
jezika, visoku stru¢nost u nejezickom predmetu koji predaje, poznavanje tehnika i strate-
gija metodologije BN, odli¢no poznavanje kognitivnih, sociokulturnih i psiholoskih vido-
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va ucenja stranog jezika, razvijene sposobnosti za grupni rad, pokazuje Zelju, sposobnosti
i znanje da integriSe sadrzaj nejezickog predmeta i stranog jezika kao i sposobnost da
upotrebljava interaktivne metode, kao i sposobnost i Zelju da upozna nove tehnologije
neophodne u BN, potrebu da se stalno usavrsava, da organizuje dinami¢nu interaktivnu
multimedijalnu nastavu, da bude spreman na ekstrakulikuralne obaveze, otvoren prema
kolegama i u€enicima iz drugih sredina, da prati ucenike na studijska putovanja i da sam
neprekidno doprinosi kvalitetu projekta (Vuco 2014: 143-144). Radojkovi¢ (2014) istice
da je najvaznija osobina, koju nastavnik mora da poseduje fleksibilnost tj. sposobnost da
se neprestano prilagodava. Ovo prilagodavanje je dvostruko: u skladu sa postavljenim cil-
jem nastave, a zatim u odnosu na potrebe, afinitete i individualne kapacitete ucenika. Bez
prilagodavanja nastavnih sadrzaja i nastavnikovog pristupa kako cilju, tako i u¢enikovim
potrebama i najbolje koncipirani program nastave bio bi osuden na neuspeh (Radojkovié¢
2014: 127). Bah (Bach 2008) navodi da se od nastavnika zahtevaju slede¢e kompetenci-
je: jezicka kompetencija (kako BICS (Basic Interpersonal Communicative Skills) tako i
CALP (Cognitive Academic Language Proficiency)), kompetencija nejezickog predmeta,
koji se predaje na stranom jeziku, metodicka kompetencija tj. metodicka multiperspek-
tivnost (sposobost da se gleda van granica metoda specificnih za odredeni predmet), kao
i planiranje nastave i interkulturna kompetencija (Bach 2008: 21). Kaufman (2006) na-
vodi da bi pored kompetencije nejezic¢kog predmeta nastavnik trebalo da poznaje didak-
tiku prvog i drugog jezika, posebno u oblastima opste jezi¢ke podrske, da poznaje forme
ucenja, da razvija komunikativne jezicke kompetencije, kao $to su: razumevanje slusan-
jem, govor, razumevanje ¢itanjem i pisanje, zatim da razvija interkulturnu kompetenciju i
medupredmetnu saradnju. U nizim razredima srednje skole se zbog manjka jezicke kom-
petencije stranog jezika mora posebno obratiti paznja i na kompetenciju kors¢enja L1 u
BN (Code-Switching) (Kaufmann 2006: 15).

BN je Sansa za napredovanje nastavnika, tako Sto se on polako upusta u jednu
novu didaktiku. Kompetencija maternjeg govornika nije neophodna, ve¢ je vaznije da
nastavnik oseti gde bi u¢enici mogli da imaju poteskoce pri obradi zadatka, u¢enju i radu
(Klee 2012: 49). Kada dode do poteskoca, primenjuju se metodicke strategije, koje pred-
stavljaju jezicku podrsku (Scaffolding). U usvajanju ove kompetencije se nalazi didaktic-
ka dobit BN. U BN postoje razlike izmedu svakodnevnih kompetencija, koje su stecene
u nastavi stranih jezika, i kompetencija, koje su neophodne za komunikaciju u nejezickoj
nastavi, koja je orijentisana na teme i sadrzaje. Podrska u smislu Scaffolding-a bi trebalo
da omoguci prevazilazenje ove razlike, a da se uenicima ne oduzima samoinicijativa pri
ucenju ili da se ona znacajno ogranici (Thiirmann 2012: 7).

2.1.1 Scaffolding

Praksa Scaffolding-a bi trebalo da prati sledece principe: upravljanje ucenjem pu-
tem jasno formulisanih kompleksnih zadataka; najavljivanje narednih dogadaja i oceki-
vanih rezultata sa fokusom na nejezicke sadrzaje i na jezicki rad; ponuda jezickih mo-
dela — primera; fokusiranje na diskursno-funkcionalno znanje (zanr, kognitivno-jezicke
funkcije); fokusiranje na diskursno-funkcionalno jezicko znanje; ponuda funkcionalnih
jezickih sredstava; povecanje pisanih radnih faza; ohrabrivanje ucenika na jezicki rizik
— eksperimentisanje u komunikaciji; podrzavanje samoevaluacije i metakognitivne re-
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fleksije. Neke od Scaffolding-tehnika su: jezicka podrska nastavne interakcije (povecanje
vremena za ¢ekanje; kontrolisana jezi¢ka upotreba od strane nastavnika (smanjenje TTT
— Teacher talk time i povecanje STT — Student talk time); podrSka u razumevanju putem
govora tela; prilagodavanje tekstova na ciljnom jeziku; ohrabrivanje ucenika na govor;
upuéivanje na pisane beleSke za pripremu za usmeno izlaganje (pravljenje koncepta);
ohrabruju¢i impulsi za samokorekturu); priprema polja ucenja, iniciranje radnih procesa
i procesa ucenja (formulisanje jezickih ciljeva; podsticanje jezickog predznanja; formuli-
sanje jeziCkih ocekivanja pri postavljanju zadataka; skretanje paznje na jezicke korake pri
postavljanju zadataka); pronalazenje i razjasnjavanje informacija (iniciranje prevodenja
sa jednog jezika na drugi; diskutovanje o vrstama teksta u plenumu; osves¢ivanje svrhe
¢itanja i detaljne obrade teksta; ritualizacija tehnika ¢itanja); obrada informacija (pojaca-
no obracanje paznje na pisane radne faze; rad sa kognitivnim jezickim funkcijama; stav-
ljanje na raspolaganje pomoc¢i za razmisljanje o strucno-specificnim konceptima putem
vizualizacije); komunikacija i prezentacija rezultata ucenja (ponuda stru¢no-relevantnih
nastavnih govornih sredstava; podrska prosirenja re¢nika uz pomo¢ grafickih predstavlja-
nja; osves¢ivanje kognitivno-jezickih funkcija za svrhe pisanja; podrska kolaborativnog
procesa pisanja; ohrabrenje samokorekture) (Thiirmann 2012: 8-11).

2.2 Planiranje CLIL-nastave

Planiranje jezicki sezibilisane nejezicke nastave zahteva od nastavnika posebne
kompetencije, koje se baziraju na stru¢nom i strucno-didaktickom znanju (makros-
caffolding): tu spadaju jezicke i strune sposobnosti ucenja ucenika, analiza jezickih i
struénih zahteva odredene strucne teme, iniciranje metalingvistickih i metakognitivnih
kompetencija ucenika, koriS¢enje nastavnog materijala, jezickih metoda i socijalnih
formi (Archie 2016: 238).

Tirman i Folmer (Thiirmann & Vollmer 2013) su sastavili ¢ek-liste, koje mogu biti
od pomo¢i nastavniku prilikom organizovanja BN:

*  Prva cek-lista se odnosi na transparentnost jezickih delova u stru¢nim ciljevi-

ma i o¢ekivanim kompetencijama;

*  Druga ¢ek-lista se odnosi na jezicku upotrebu nastavnika u nastavi;

»  Treca ¢ek-lista se odnosi na interakciju u nastavi i prilike u¢enika da jezicki deluju;

«  Cetvrta &ek-lista se odnosi na ciljanu podriku uéenicima uz pomo¢ specifié-

nih sredstava, strategija i vrste teksta;

»  Peta cek-lista se odnosi na jezicku prikladnost nastavnog materijala;

«  Sesta &ek-lista se odnosi na procenu postignuéa uéenika.

2.2.1 Nastavni materijal u BN

Glavni problem pri sprovodenju BN predstavlja nedostatak materijala, pa je nastav-
nik primoran da samostalno istrazuje ili prevodi tekstove sa maternjeg jezika na ciljni jezik.
Priroda odredenih nastavnih predmeta dopusta koriS¢enje materijala iz drugih nastavnih
predmeta, koji se takode predaju bilingvalno. Kao moguce reSenje ovog problema se pred-
laze ucesée u mejling-listi nastavnika, koji su ukljuceni u BN, da bi se realizovala razmena
materijala, misljenja i iskustva nastavnika i predlozi za reSavanje eventualnih problema,
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koji se javljaju u BN (Pirner 2006: 407-408). Pirner i saradnici (2004) u svom radu navode sajtove
gde se mogu naci korisni materijali i zbirke tekstova za BN religije, izvestaji, rezultati empirijskih
istrazivanja (Pirner, Schuhbeck & Aichler 2004: 110). Kipers i Smit (2006) isti¢u da za BN mate-
matike nema niti didakti¢kih koncepata niti konkretnih nastavnih modela. Oni navode listu internet
stranica koje nude strucan vokabular i mnogobrojne zadatke i forme vezbanja, veliki deo je za BN
matematike sa engleskim kao vehikularnim jezikom (Kiippers & Schmidt 2006: 132-134).

Lektorka za nemacki jezik navodi u intervjuu, koji je sproveden u okviru naSeg istrazivanja u
Prvoj niskoj gimnaziji ,,Sevan Sremac* u $kolskoj 2016/17. 1 2017/18. godini!, da materijal koji koristi
u bilingvalnoj nastavi pravi sama koriste¢i udzbenike koji se koriste u skolama u Nemackoj, ali sav ma-
terijal prilagodava i dopunjava izvorima sa interneta. Takode koristi 1 materijal koleginice iz Sremskih
Karlovaca, koji prilagodava ucenicima Prve niske gimnazije. Priprema materijala izgleda ovako: u junu
se definiSu plan, teme i sadrzaji sa predmetnim nastavnicima, u toku odmora lektorka pretrazuje inter-
net i nemacke udzbenike, tekstove skracuje, prilagodava, dodaje objasnjenje reci, formuliSe zadatke,
razmislja kako moze to metodicki da obradi, da aktivira ucenike, pravi pripremu / tok ¢asa, formulise
konkretan cilj ¢asa, na nastavi proverava da li je ispunjen cilj ¢asa. Poteskoce predstavljaju neke teme,
za koje je teSko na¢i materijal, npr. iz predmeta Geografija i iz predmeta Knjizevnost, ali su u€enici sami
dosli na ideju da prevedu i prezentuju na nemackom jeziku temu koju su obradili sa lokalnim predmet-
nim nastavnikom (Cvetkovi¢ 2018c: 223-224).

2.3 Ispravka u usmenom izraZavanju ucenika

Za razliku od nastave stranih jezika u BN se jezicke greske ne ocenjuju. Posto savladavanje
jezika nije teziste BN, postavlja se pitanje da li i na koj nacin treba korigovati jezicke greske u
usmenoj komunikaciji. Kao odlucuju¢a pomo¢ koje greske u BN treba ispravljati moze se primeniti
princip autenticiteta. U autenticnim situacijama sagovornik nece shvatiti poruku ako je sadrzajno
pogresna ili jezic¢ki nerazumljiva. Ovde se radi o isklju¢ivim kriterijumima. Jak kriterijum predstav-
ljaju izjave ucenika, koje treba korigovati kada su one sadrzajno pogresne ili kada sadrze jezicke
greske koje onemogucavaju komunikaciju; blagi kriterijum predstavljaju izjave, koje mogu biti
korigovane ako sadrzajno ili jezicki nisu adekvatne u odnosu na situaciju iako bi osnovna komuni-
kacija funkcionisala. U kojoj meri ¢e se primenjivati blagi kriterijum zavisi od procene nastavnika.
Odlucivanje o jakom kriterijumu je takode subjektivno i iskustvo pokazuje da nastavnici koji preda-
juu BN cesto prihvataju ovakve izjave da bi izbegli frustraciju i gubitak motivacije kod ucenika, Sta
je unekim slucajevima pedagoski ispravno. Svakako treba izbegavati ucestalost tolerancije greSaka
ove vrste iz dva razloga: sa jedne strane to vodi do skra¢ivanja sadrzaja u poredenju sa nastavom
na maternjem jeziku, a sa druge strane greske koje se stalno ponavljaju fosiliziraju tj. ucvr§éuju se
na duzi vremenski period i uti¢u na jezicku kompetenciju ucenika. Za nastavnika stranog jezika je
vazno da se u BN svesno drugacije postupa pri ispravljanju greSaka nego u nastavi stranih jezika da
bi se sa jedne strane dala prednost nejezickom predmetu, a da se sa druge strane ne ugrozi spremnost
ucenika da bez straha u€estvuje u komunikaciji na stranom jeziku (Vonderau 2008: 10).

2.4 Ocenjivanje ucenika

U praksi se skoro svaka procena znanja zasniva na jezi€¢kom izrazavanju. Sadrzajni kvali-
tet usmenog ili pisanog izrazavanja zavisi po pravilu od jezicke kompetencije ucenika. U Bavar-

1 zavise informacija o istrazivanju konsultovati Cvetkovi¢ 2018a, Cvetkovi¢ 2018b., Cvetkovi¢ 2018c.
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skoj se, na primer vr$i ispitivanje ucenika tj. ocenjivanje po Zelji u€enika, na stranom ili
maternjem jeziku. Praksa pokazuje svakako da kod sadrzaja, koji je predavan na stranom
jeziku, u€enici preferiraju procenu znanja na stranom jeziku. Ocenjivanje bi trebalo is-
klju¢ivo da se zasniva na stru¢nom doprinosu uc¢enika (Vonderau 2008:10-11).

Iz intervjua sa predmetnim nastavnicima PNG u okviru naSeg istrazivanja sazna-
jemo da se ocenjuje samo ta¢nost informacija u vezi sa predmetom. Lektorka za nemacki
jezik u PNG ucestvuje u pravljenju pismenih zadataka iz predmeta Nemacki jezik, spro-
vodenju i pregledavanju istih, daje svoje misljenje o kompetencijama ucenika i prisustvu-
je zakljuc€ivanju ocena takode samo iz predmeta Nemacki jezik (Cvetkovi¢ 2018c: 224).

3. Predlozi za unapredenje BN

Durbaba konstatuje da je preduslov kvalitetnog obrazovanja da lica, koja su nepo-
sredno angazovana u radu sa decom, moraju biti visoko kvalifikovana, snazno motivisana,
iskreno posvecena svome poslu i drustveno uvazavana (Durbaba 2018: 132).

Neosporno je da postoji manjak nastavnika, koji su spremni i sposobni da preda-
ju bilingvalno. Nije dovoljno da verujemo u ,,idealiste”, iako je uglavnom inicijativa na-
stavnika odlucujuca. Nadlezna ministarstva i Skole moraju pre svega ovu vrstu nastave da
ucine obaveznom, zaposle odgovarajuée nastavnike, opreme ih neophodnim sredstvima i
omoguce im slobodu u radu. Pritom se mora pomenuti da nema dovoljno odgovarajucih
ponuda obrazovanja i strucnog usavrsavanja (Nabholz 2012: 79). Preduslov za odrzanje
BN je oformljavanje novih departmana po ugledu na studije u Nemackoj, gde nastavnici
po zavrSetku studija imaju odli¢no znanje nejezickog predmeta i stranog jezika. Novi de-
partmani ne treba da se odnose samo na kombinaciju predmeta, ve¢ i da sadrZe obavezne
elemente kao $to su: nejezicki sadrzaj, didaktika i metodika BN, jezicki prakti¢na vezbanja
i Skolska praksa (Baur 1999: 5-7). Jedan od mogucih nacina uvodenja nastavnika u BN je
organizovanje modula i kurseva na osnovnim ili master-studijama, koji bi povezali teorijsku
i prakti¢nu stranu BN, uvode¢i ih u metodiku nastave, planiranje ¢asova, tipove zadataka
karakteristicne za BN, ocenjivanje sadrzaja 1/ili jezika, itd. Nastavnici treba da budu vesti u
planiranju ¢asova, §to podrazumeva detaljnu pripremu za Cas, i izvodenje planiranih ¢asova
s ciljem dostizanja odgovarajuceg jezi¢kog nivoa, razvoja kulturne svesti i interkultural-
nosti kao 1 poznavanje kognitivnih i metakognitivnih procesa i strategija u BN. U osnovi
svakog programa obuke bi trebalo da lezi jezi¢ko usavrSavanje i poducavanje metodologije
BN (Mani¢ 2014: 406-407). Kako Zavisin (2017) predlaze pored kursa vehikularnog jezika
neophodno je organizovati i kurs u vezi sa metodikom BN, koji bi obuhvatio odredene
tematske celine: znacaj razvoja viSejezicnosti i viSekulturalnosti u obrazovnom sistemu,
zakonski okvir BN u RS: trenutne moguénosti i perspektive, specificnosti BN, ciljevi i
prednosti BN, uloga stranog jezika u BN: razvijanje BISC i CALP, saradnja nastavnika
stranog jezika i nejezickog predmeta, savremena tehnologija u BN, didakti¢ki materijali,
kriterijumi za ocenjivanje, interkulturna kompetencija i BN, motivacija u BN i kontinuirano
usavr$avanje nastavnika. PredlaZe se i sprovodenje kurseva u odnosu na nivo obrazovanja
(osnovnoskolsko, srednjoskolsko i visoko obrazovanje) (Zavisin 2017: 178).

1z ove analize rada u bilingvalnoj ucionici zaklju€ujemo da se nastava moze una-
prediti samo ako se usklade prakti¢ne potrebe nastavnika sa ponudom u okviru osnovnog
i master obrazovanja, kao i sa ponudom obaveznog stru¢nog usavrSavanja nastavnika.
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Ana Cvetkovi¢

THEORETICAL BASIS OF BILINGUAL TEACHING
AND THE ANALYSIS OF WORK IN A BILINGUAL CLASSROOM

Summary: The subject of this paper is bilingual teaching, which involves the usage of both
the mother tongue and foreign language in the teaching process. The paper presents the results of
the research, implemented from school year 2015/16 to date, in domestic and foreign literature,
which deals with bilingual education in the world and in our country. It also discusses bilingual
education and presents the key components of the work done in the bilingual classroom. The
competencies of teachers are described, which are necessary for the planning and implementation
of bilingual teaching.

Key words: bilingual teaching, bilingual classroom, teacher competencies, work
techniques, Scaffolding, class planning
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VANNASTAVNI INPUT I STAV PREMA UCENJU
ENGLESKOG KAO STRANOG JEZIKA

SaZetak: Input je dugi niz godina predmet istrazivanja primenjenolingvistickih radova zbog
uverenja da se njegovom analizom mogu otkriti mehanizmi koji su u osnovi usvajanja jezika. U ovom
istrazivanju imali smo za cilj da utvrdimo stepen izloZenosti ispitanika engleskom jeziku van u¢ionice
i njegovu povezanost sa stavom prema ucenju jezika. Rezultati pokazuju ocekivane vrednosti u odno-
su na ucestalost izlozenosti jeziku van ucionice. Takode, §to su ispitanici viSe izloZeni engleskom van
Skolskog okvira to im je pozitivniji stav prema u¢enju engleskog jezika. Zakljucak je da je pozeljno da
nastavnici rade na negovanju pozitivnih stavova i podsticanju na rad van ucionice.

Kljuéne reéi: OKLD model, stavovi prema uéenju engleskog jezik, vannastavni input

1. Uvodne napomene

Input je ve¢ dugi niz godina predmet istrazivanja radova iz oblasti usvajanja dru-
gog/stranog jezika (L2). Jedan od glavnih razloga zasto je input u fokusu istrazivanja je
¢injenica da nijedan jezik ne bi mogao da se usvoji bez postojanja inputa (Pearson 2007).
Najprostije receno, input je ,,jezik koji uéenici ¢uju ili vide i na osnovu koga mogu da
nauce neki sadrzaj“ (Richards and Schmidt 2010: 286). Ono $to je zajedni¢ko veéini istra-
zivanja iz navedene oblasti jeste uverenje da se analizom inputa kojem je ucenik izlozen
mogu otkriti mehanizmi usvajanja L2. Input igra znacajnu ulogu u svim modelima usva-
janja jezika (Unsworth 2016). Prema modelu ciklusa input-znanje-upotreba, 1.2 sadrzaji
se mogu usvojiti, ali bez dovoljne koli¢ine inputa njegovi korisnici ne dostizu potreban
nivo koji im daje sigurnost da koriste ciljni jezik (Pearson et al 1997). Prema teoriji
procesiranja inputa, on je neophodan za usvajanje jezika i za stvaranje mentalnih repre-
zentacija jezickog sistema (VanPatten 2002). Vrlo je vazno medutim naglasiti da se ne
usvajaju sve informacije koje su na raspolaganju u¢enicima, niti one automatski postaju
deo njihovog medujezi¢kog sistema, ve¢ je neophodno da postoji uslov koji omoguéava
pretvaranje inputa u intejk. Input stoga treba posmatrati kao kombinaciju eksternih drazi
i uCenic¢kog internog sistema, a ne kao strogo eksterni faktor (Sun 2008).

61



Istorijat ispitivanja inputa je ukratko imao slede¢u putanju. Rane, mahom bihevio-
risticke, teorije iz oblasti usvajanja jezika su pretpostavljale linearnu vezu izmedu inputa
i produkcije, tj. da je kljuéno nauciti gramaticka pravila, potom ih primeniti a zatim i
uvezbavati u razli¢itim konverzacijskim situacijama. Jednostavno receno, konverzacijske
situacije su bile ,,forum za uvezbavanje gramatickih struktura” (Gass and Varonis 1994:
284). Kasnije, konverzacija dobija drugaciju ulogu: oblici interakcije u konverzaciji po-
staju osnova za konstruisanje re¢enica, odnosno smatralo se da sintaksa proizilazi iz kon-
verzacije, a ne obrnuto (Wagner-Gough and Hatch 1975).

Postoji nekoliko kljuénih teorija koje su formulisane sa ciljem da se rasvetli kako
ucenici bolje razumeju ili konacno bolje usvajaju odredene jezicke sadrzaje. Krasen u
svojoj hipotezi o inputu (Krashen 1982, 1985) tvrdi da je neophodno da ucenici budu
izlozeni razumljivom inputu kako bi usvojili odredeni sadrzaj iz drugog/stranog jezika.
Nakon Krasena, istrazivaci su zagovarali ideju da nije dovoljan samo optimalan input,
ve¢ da je neophodno da ucenici usavrSavaju svoje poznavanje jezika tokom direktne je-
ziCke interakcije sa svojim sagovornicima (Johnson and Johnson 1999). Zbog fokusa na
interakciju koju sagovornici uspostavljaju, ovaj pravac poznat je pod nazivom ,,interakci-
onistic¢ka istrazivanja“. Jedna od teorija koja pripada navedenom pravcu je Longova hipo-
teza o interakciji (1980). Long (1980, 1992) istice da pregovaranje znac¢enja u vidu modi-
fikovanog inputa i interakcije (npr. ponavljanje, trazenje potvrde o razumevanju, provera
razumevanja, trazenje pojasnjenja ...) doprinosi boljem razumevanju, a samim tim, po-
sledi¢no, 1 usvajanju jezika. Tokom devedesetih godina, interakcionistiCka istrazivanja
su pokusala da utvrde vezu izmedu modifikovanog inputa, interakcije i usvajanja L2.
Generalni zakljucak je da interakcijske modifikacije mogu uticati na bolje razumevanje
sadrzaja, ali istrazivaci uglavnom nisu uspeli da uspostave njihovu vezu sa usvajanjem
jezika. 1z navedenog razloga, fokus istrazivaca se pomerio na produkciju (eng. output).
Jedna od teorija je Svejnina hipoteza o produkciji (Swain 1985, 1995), koja se bavi ra-
zvojem medujeziCkog sistema. Autorka naglasava da pored uvezbavanja, produkcija ima
i funkciju opazanja (usmeravanja paznje), funkciju testiranja hipoteza i metalingvisticku
funkciju (Swain 1995). I sa aspekta istrazivaca koji se bave procesiranjem inputa, znacaj
produkcije je neosporan. Ona moze imati funkciju skretanja paznje uc¢enicima na one de-
love inputa koji su u neskladu sa njihovom trenutnom strukturom znanja, a moze dovesti
i do razvoja ispravne i fluentne upotrebe jezika (VanPatten 2002). Nesumnjivo je da je
produkcija neophodna za poboljsanje fluentnosti govora i da u¢enici moraju uvezbavati
konverzaciju kako bi poceli da koriste medujezicki sistem rutinski.

U novije vreme, sve je veci broj istrazivanja koja se bave ispitivanjem uticaja ko-
licine (i kvaliteta) inputa na postignuce. Razlog tome je Cinjenica da bilingvalni govornici
dobijaju srazmerno manje inputa po jeziku od monolingvalnih (Unsworth 2016). Razne
studije su pokazale da koli¢ina izloZenosti L2 inputu uti¢e na stepen usvajanja razli¢itih
morfosintaksickih jedinica (v. Unsworth 2013). Medutim, ukoliko se osvrnemo na usvaja-
nje stranog jezika, situacija je gotovo potpuno nejasna jer sprovedena istrazivanja ukljucuju
sredine gde je L2 drugi jezik, raspon ispitivanih jezickih jedinica je ogranicen (tj. ispituju
se odredene jedinice, na odredenim populacijama, a ne i razlicite jedinice na istim popu-
lacijama), a uzrasna kategorija mahom ukljucuje malu decu koja odrastaju u dvojezi¢nim
sredinama. U literaturi iz oblasti usvajanja L2 mogu se pronaci razliciti izvori inputa koji su
se pokazali kao moguéi znacajni ¢inioci. Ako izvr§imo generalnu podelu inputa na nastavni
(NI) 1 vannastavni (VNI), mozemo govoriti o nastavniku kao glavnom izvoru NI, zajedno
sa nastavnim materijalima (npr. udzbenicima, dodatnim nastavnim materijalima, lektirama

62



isl), vrsnjacima, koji mogu biti izvori i NI i VNI, i razlicitim sadrzajima (mahom zabavnog
karaktera) koji su prevashodno izvori VNI (filmovi, muzika, ¢lanci/knjige itd). S obzirom
da je predmet naseg istrazivanja VNI, fokusiracemo se na moguce izvore inputa relevantne
za tu vrstu inputa (sa tim ograni¢enjem Sto su ispitivanja vrSena u bilingvalnim sredinama).
Palermo i sar. (2014) su na primer utvrdili da je intenzitet izloZenosti inputu koji
dolazi od vr$njaka direktno povezan sa usvajanjem ,,ckspresivnog vokabulara® kod po-
pulacije bilingvalnih predskolaca (Spansko-engleskih). U jednom petogodi$njem istra-
zivanju (Jia and Fuse 2007), koje se bavilo usvajanjem najfrekventnijih engleskih gra-
matickih morfema od strane izvornih govornika mandarinskog, jezicko okruzenje (broj
vr$njaka sa kojim su komunicirali na L2, broj sati provedenih u gledanju televizije, broj
procitanih knjiga, frekventnost upotrebe L2 kod kuce) se pokazalo kao jaci prediktor po-
stignuca od uzrasta kada su se ispitanici doselili u SAD. Sa druge strane, Paradiz (Paradis
2011) je pokazala da su talenat, uzrast, tipologija L1, duzina izloZzenosti engleskom jeziku
i raznolikost okruzenja (L2) znacajni prediktori varijacije u postignucu ispitanika koji
su se doselili u Kanadu, ali da su ,,interni“ faktori objasnjavali ve¢i procenat varijanse.
Oprecni rezultati istrazivanja idu u prilog tvrdnji da veza izmedu koli¢ine inputa kojima
su ucenici izlozeni i stepena postignuca ipak nije direktna, §to potvrduju i rezultati drugih
studija (npr. Guttiérrez-Clellen and Kreiter 2003). Dakle, iako input nepobitno igra zna-
¢ajnu ulogu u usvajanju L2, on to ne ¢ini direktno, ve¢ samo u sprezi sa drugim faktorima.
Drugim rec¢ima, koli¢ina inputa moze igrati znacajnu ulogu u usvajanju jezika kao deo
slozenog sistema koji ukljucuje stavove, vrednosne sisteme i drustvene prilike koji imaju
funkciju uskladivanja koli¢ine raspolozivog i neophodnog inputa (Pearson 2007).
Najzad, bez obzira na navedene probleme vezane za ispitivajne inputa (fokus na
bilingvalne sredine, ogranicen raspon godina ispitanika, neispitivanje razli¢itih domena je-
zika na istim populacijama i sl), glavna poteskoca pri ispitivanju inputa i njegove uloge u
usvajanju jezika jeste njegova operacionalizacija. Primarno pitanje koje se postavlja je kako
ekstrahovati input? Samim tim javlja se i problem njegove merljivosti. Drugim re¢ima, ako
input ne mozemo precizno izdvojiti (npr. NI od VNI sa ciljem da se utvrdi stepen uticaja
svakog na postignuce), kako ¢emo ga onda izmeriti da bismo mogli da vrSimo bilo kakva
ispitivanja? Jedno od kompromisnih resenja koji su istrazivaéi do sada ponudili jeste uklju-
¢ivanje ,.kumulativne izlozenosti jeziku* (Unsworth 2013), ali u situacijama kada se uci
strani jezik ona bi se mogla primeniti u modifikovanom obliku (npr. da se ne meri izloZenost
L2 od rodenja, ve¢ od perioda kada deca poc¢nu (ne)formalno da stupaju u kontakt sa tim
jezikom). Sledeca prepreka se tice odabira istrazivacke metode: da li koristiti kvalitativiu
ili kvantitativou metodu? Prva nam dozvoljava detaljniji uvid i analizu odredenih pojava,
ali sa druge strane njeni rezultati mogu biti primenljivi samo na analizirani uzorak, zbog
malog broja ispitanika uklju¢enog u ovakve studije. Sa druge strane, kvantitativna nam pru-
za zadovoljavajuci broj ispitanika, i uz korektno izvedene i sofisticirane statisticke analize
moze pruziti i generalizacije, ali zbog svoje prirode ne daje prostor za individualne razlike,
Sto protivnici kvantitativnih istrazivanja Cesto isticu kao manu. Stoga se ¢ini da je ponovo
kompromis neophodan: utvrditi tendencije u ponasanju u kvantitativnom istrazivanju, a za-
tim na manjem uzorku primeniti kvalitativno kako bi se detaljnije ispitala odredena pojava
(tzv. kombinovani pristup). Takode, u vezi sa pomenutom koli¢inom inputa, postavlja se
pitanje da li je sama koli¢ina izlozenom inputu dovoljna, ili je pak kvalitet pruzenog inputa
vazniji. Sa tim u vezi, koji su kriterijumi za odredivanje kvaliteta inputa? Kako postupiti
u sredinama gde je L2 strani jezik, pa samim tim ucenici najces¢e nisu ni izlozeni govoru
izvornih govornika, ako uzmemo u obzir da studije pokazuju znacaj (veée) izlozenosti in-
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putu koji dolazi od izvornih govornika (Unsworth 2016)? Sa druge strane, da li je input koji
dolazi od izvornog govornika nuzno znak da je on , kvalitetan“? Najzad, jo§ pre pola veka
Korder (1967) je istakao da piko prezentovanje odredene jezicke jedinice ne €ini tu jedinicu
inputom jer je input ono §to se usvaja, a ne ono §to je raspolozivo za usvajanje. Posledi¢no
mozemo postaviti pitanje u kojoj meri i Sta konkretno ucenici usvajaju od ,,ponudenog in-
puta“ kada donosimo zakljuc¢ke na osnovu sprovedenih istrazivanja?

2. OKLD model formiranja stavova: jezicko okruZenje (L2)

S obzirom na to da rezultati razli¢itih studija sugeriSu da input nema direktnu vezu
na postignucem, ve¢ da je razumski pretpostaviti da svoj uticaj vrsi u konstelaciji sa drugim
varijablama, jedna od varijabli koja se Cesto dovodi u vezu sa njim, pa i sa postignucem,
jesu stavovi jer se veruje da predvidaju ponasanje. Stav je slozen konstrukt koji predstavlja
strukturu znanja sacuvanu u memoriji ili stvorenu u trenutku evaluacije (Fabrigar, MacDo-
nald and Wegener 2005). On je nezavistan konstrukt, koji se ne sme svesti na jednu od svo-
jih dimenzija, $to je slucaj sa mnogim istrazivanjima koja tvrde da ispituju ,,stavove®, jer ,,i
misljenja, i emocije, i namere i ponasanje ¢ine stav* (Grubor 2015: 144)!. Zbog prostornog
ograni¢enja, na ovom mestu ¢emo se samo kratko osvrnuti na teorijski model, koji je nastao
na osnovu psiholoske literature o stavovima (OKLD model)?, sa naglaskom na komponentu
koja pripada jezickom okruzenju, izlozenost L2, u skladu sa predmetom istrazivanja.

OKLD model formiranja stavova prema L2 ukljuéuje obrazovnu, kulturnu, li¢nu i
drustvenu dimenziju (v. Sliku 1). Obrazovnu ¢ini jezicko okruzenje (L2): input, kontekst
1 istorija ucenja, kulturnu: stavovi prema kulturi ciljnog jezika (samom jeziku, govorni-
cima, kulturnim sadrzajima i sl), /icnu: nivo aspiracija, motivacija za ucenje L2, motiv
postignuca itd, drustvenu: stavovi referentnih grupa, drustveno-istorijske okolnosti i sl.
Pored navedenih dimenzija (OKLD), ovaj teorijski model pretpostavlja da je prethodno
iskustvo sa L2 takode vazan Cinilac u formiranju stavova jer utice i oblikuje stavove, ali
je ostvarivao uticaj i na druge varijable iz modela u proslosti.

Slika 1 OKLD model formiranja stavova

drustvene
norme

prethodno
L2 iskustvo

stav prema

4 A A
L2 jezicko
okruzenje
licne = = stav prema 1.2
karakteristike »  kulturi
/ ‘\
/ \
[ |
istorija kontekst *izloZenost L2
ucenja L2 ucenja L2 (input, jezik u¢ionice)

1 Vise o L2 stavovima i problemima ispitivanja stavova (ibid).
2 OKLD model ¢e biti detaljno predstavljen u radu The attitude to learning English as a foreign lan-
guage: Towards a model of L2 attitude formation.
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Jezicko okruZenje obuhvata ,,sve $to ucenik cuje ili vidi u novom jeziku* (Dulay
et al. 1982: 13) i ¢ine ga: (1) istorija ucenja jezika (frekventnost i broj casova u skoli i
van nje, duzina ucenja jezika i sl), (2) kontekst ucenja jezika (nastavnik, atmosfera na
¢asu, nastavne metode i materijali), (3) izloZenost engleskom jeziku (input: nastavni/NI,
vannastavni/VNI; jezik ucionice). VNI obuhvata recepciju (¢lanci, knjige, muzika, filmo-
vi, igrice®, sadrzaji na internetu®) i produkciju (konverzacija sa izvornim i neizvornim
govornicima/IG, NIG engleskog jezika)®. Sve navedene komponente u izvesnom smislu
predstavljaju izvor odredene koli¢ine informacija o L2 jer su psiholoska istrazivanja po-
kazala da su stavovi formirani na osnovu znacajne koli¢ine dostupnih informacija znacaj-
niji prediktori ponasanja od onih formiranih na osnovu manje koli¢ine informacija (npr.
Davidson and Yantis 1985), a u lingvisti¢kim se takode naglasava znacaj koli¢ine inputa,
koji predstavlja upravo informacije dostupne uc¢enicima (v. poglavlje 1).

Tako je NI veoma vazna kategorija jer ima autora koji tvrde da je u nekim sluca-
jevima moguce da jedini input kome su ucenici stranog jezika izlozeni dolazi upravo iz
ucionice (Gass and Selinker 2008), mi verujemo da je realnije pretpostaviti da velika (ili
eventualno najveca) koli¢ina inputa pripada NI, ali da u savremeno doba ucenici moraju
biti izloZzeni jednom internacionalnom jeziku kao §to je engleski i van Skolskog okvira.
Upravo je to jedan od razloga zasto smo Zeleli da ispitamo povezanost stavova i koli¢ine
VNI kojem su ispitanici izloZeni, kao i ¢injenica da input igra ulogu u usvajanju jeziku
samo kao deo jednog slozenog sistema, u kome interaguje sa drugim varijablama. Pored
toga, zbog pomenutih problema operacionalizacije inputa u istrazivanjima, kao kompro-
misno reSenje utvrdivanja prosecne koli¢ine inputa kojem su ispitanici izloZeni, koristili
smo skalu procene jer nam ona daje raspon vrednosti.

3. Metodologija

Glavni zadatak istrazivanja je da se ispita da li postoji veza izmedu koli¢ine VNI
kojima su ispitanici prosecno izlozeni ili su bili izloZeni u periodu od godinu dana i njiho-
vog generalnog stava prema ucenju engleskog jezika (GS), kao i pojedina¢nih kompone-
nata stava dobijenih faktorskom analizom (v. 3.2. FNE, KIF, N/L). 1z tog razloga, osnovni
ciljevi su da se utvrdi: (1) u kojoj su meri ispitanici izloZeni engleskom jeziku van ucionice
(u pogledu ispitivanih kategorija), i (2) da li je izloZenost jeziku van Skole povezana sa
stavom prema ucenju engleskog jezika. U skladu sa postavljenim ciljevima, postavili smo
slede¢e hipoteze: (1) filoloski orijentisani ispitanici (FOI) su viSe izlozeni engleskom jezi-
ku van ucionice od nefiloloski orijentisanih (NFOI) jer su viSe motivisani da uce taj jezik,
imaju pozitivniji stav te Zele $to vise da stupaju u kontakt sa njim; (2) u skladu sa teorijskim
postulatima da izlozenost objektu stava pojacava intenzitet stava, prepostavljamo da postoji
proporcionalna veza izmedu dve ispitivane varijable, odnosno Sto su ispitanici vise izlozeni
objektu stava (ovde: engleskom jeziku), to im je stav prema ucenju istog pozitivniji.

3 Sadrzaji oznaceni zvezdicom nisu ispitivani u ovom istrazivanju.
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3.1. Uzorak

U sprovedenom istrazivanju ucestvovalo je ukupno N=223 ispitanika, oba pola
(M=67; Z=156), uzrasta od 16 do 24 godina (M=18,69; SD=2,00). Uzorak su ¢inila dva
stratuma, dalje podeljena u dve uzrasne potkategorije: (a) gimnazijalce (N=113) i (b)
studente (N=110). Obrazovni profili su ukljucivali: (1) FOI (ucenike filoloskog smera
gimnazije i studente Anglistike) i (2) NFOI (ucenike opSteg smera gimnazije i studente
Ekonomskog fakulteta). Razlog za ovakvo uzorkovanje lezi u Cinjenici da primenjena
skala stavova nije do sada standardizovana, te se nije mogla izvrsiti njena eksterna vali-
dacija, a pretpostavka je da se navedene grupe znacajno razlikuju u stepenu motivisanosti
jer su FOI voljno izabrali da uce taj jezik i ulozili napor polaganjem prijemnog ispita.
Odabir druge i tre¢e godine ucenika srednje Skole i studenata fakulteta bio je takode
ciljan. Smatramo da su ove dve godine najreprezentativniji predstavnici svojih uzrasnih
grupa jer se prva i ¢etvrta nalaze na prelazu izmedu trenutne i prethodne (u slucaju prve)
i naredne (u slucaju Cetvrte) starosne grupe.

3.2. Instrumenti

U svrhu utvrdivanja pretpostavljene veze izmedu VNI i stava, koristili smo skalu
procene za utvrdivanje vannastavnog inputa (PVNI) i skalu stavova prema ucenju engle-
skog jezika (SUEJ) (Grubor 2012). Skala PVNI sa deset pitanja imala je za cilj da utvrdi
u kojoj su meri ispitanici izlozeni engleskom jeziku van ucionice po pitanju: 1) gledanja
filmova/serija (sa Citanjem titla ili bez) i slusanja muzike na engleskom jeziku (uz napor
da razumeju tekst pesama ili bez); 2) boravka u zemljama engleskog govornog podrucja;
3) komunikacije sa (ne)izvornim govornicima engleskog jezika; 4) Citanja knjiga i ¢la-
naka na ovom jeziku. Skala SUEJ, sedmostepena skala Likertovog tipa sa prvobitnih 18
tvrdnji 1 rasponom vrednosti od / (U potpunosti se ne slazem) do 7 (U potpunosti se ne
slazem), nakon izbacivanja tri tvrdnje na osnovu rezultata eksplorativne faktorske analize
pokazala je dobru internu konzistentnost u prvobitnom istrazivanju a=0,815 (v. Grubor
2012), ali i u kasnijim primenama. Analizom glavnih komponenti, primenom Kajzerovog
kriterijuma, izdvojila su se tri faktora koji objasnjavaju oko 60% ukupne varijanse: (1)
faktor namere i emocija (FNE npr. T2: Resen/resena sam da Sto bolje ovladam engleskim
Jezikom, T10: UzZivam u ucenju engleskog jezika), (2) kognitivno-instrumentalni faktor
(KIF npr. T1: Mislim da je osoba obrazovanija ukoliko zna engleski jezik, T9: Mislim da
znanje engleskog moze da mi pomogne u Zivotu), i (3) nacionalizam/liberalizam (N/L npr.
Mislim da koriscenje stranog jezika, npr. engleskog, polako ali sigurno unistava nas jezik).

Buduc¢i da je istrazivanje kvantitativno, prikupljeni podaci su analizirani pomocu
statistickog programa /BM SPSS Statistics 21, koriS¢enjem sledecih analiza: deskriptiv-
ne statistike (procenti, srednje vrednosti, standardna devijacija), eksplorativne faktorske
analize, analize varijanse (ANOVA) i Tukijevog post hoc testa, analize korelacije, interne
konzistentnosti (Kronbahova alfa), kao i veli¢ine efekta za statisticki znacajne korelacije.
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4. Rezultati i diskusija

U ovom delu predstavi¢emo najvaznije rezultate u skladu sa postavljenim ciljevima,
i kratko ih prokomentarisati. Prvi cilj je bio da se utvrdi koliko su ispitanici izloZeni engle-
skom jeziku van ucionice, i u skladu sa njim smo pretpostavili da postoje razlike izmedu
FOI 1 NFOI, u korist FOI. Radi lakSeg pracenja, prikazani rezultati ¢e pratiti koris¢enu skalu
procene (PVNI). Drugi cilj je bio da se ispita veza izmedu izlozenosti jeziku van ucionice i
stava prema ucenju istog (ukrsticemo podatke dobijene na osnovu PVNI i SUEJ).

4.1. 1zloZenost engleskom jeziku van ucionice

Filmovi i serije. Prvo pitanje na skali PVNI ticalo se recepcije, odnosno koliko
Cesto ispitanici gledaju filmove/serije na engleskom jeziku. Ako izuzmemo prve tri vred-
nosti: nikada, sa oc¢ekivanih 0%, retko, sa zanemarljivih 2,8% i ponekad, sa skromnih
13,8%, najvece vrednosti se ocekivano nalaze na naj¢es¢im kategorijama: cesto sa 31,2%
i vrlo Cesto sa 52,3% (rezultati deskriptivne statistike, prikazani su u Tabeli 1'). Medutim,
u skladu sa gorepomenutom Korderovom distinkcijom izmedu inputa i intejka, koja vazi
u kontekstu NI, paralela se moze povuéi i sa VNI. Konkretno, sama ¢injenica da ucenici
i/ili studenti prate filmove/serije na nekom jeziku ne znaci da su oni aktivno izlozeni
sadrzajima na tom jeziku, ve¢ mogu i bez imalo paznje da prate iste. Iz tog razloga smo
postavili i sledece potpitanje koje se ticalo Citanja titla (v. Tabelu 12), a rezultati govore da
najveci broj ispitanika pomalo Cita titl a pomalo pokuSava da razume (73,4%). Zanimljivo
je da nijedan ispitanik nije odabrao opciju nikada, dok 15,6% uvek ¢ita titl, Sto govori
da ovaj procenat ispitanika ili ne Zeli ili ne veruje da moze da razume engleski kada ga
govore (mahom) izvorni govornici, koje je ,,tesko* razumeti.

Fglmovi/serije1
Citanje titla? N* M'/M? SD'/SD? SE!/SE?
FG 56 450 1,95 0,74 048 0,10 0,06
0G 57 430 2,13 087 056 0,12 0,08
FF 50 445 1,84 0,79 043 0,12 0,06
EF 60 4,10 223 0,82 0,50 0,10 0,06
Ukupno 223 433 2,05 081 051 0,05 0,03

FG: filoloski smer gimnazije, OG: opsti smer gimnazije, FF: studenti Anglistike,
EF: Ekonomski fakultet; Vrednost !: filmovi/serije, vrednost?: titl

Tabela 1 Ucestalost pracenja filmova/serija na EJ i ¢itanje titla

Budu¢i da na$ uzorak ¢ine dva obrazovna profila, gde jedan voljno uci engleski
a drugi ima engleski samo kao jo$ jedan predmet u okviru nastavnog plana i programa,
sproveli smo analizu varijanse (ANOVA test) kako bismo proverili da li postoje razlike iz-
medu ispitivanih grupa. U pogledu ucestalosti pracenja filmova/serija na engleskom jeziku,
utvrdena je skromna razlika izmedu grupa (F(3, 214)=2,843; p=0,039; 1>=0,04), dok je kod

4 S obzirom da su svi ispitanici odgovorili na sva pitanja na PVNI skali, ne¢emo ponavljati ovaj poda-
tak u ostalim tabelama.
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Citanja titla, razlika znacajna i jaka (F(3, 214)=7,086; p=0,000; 1>=0,09). Sa ciljem da utvr-
dimo izmedu kojih grupa konkretno postoji razlika, sproveli smo Tukijev post hoc test koji
je pokazao da prednjaci pre svega FF. Naravno, ovaj rezultat nije iznenadujuci ako uzmemo
u obzir jednu od varijabli koja se ispituje u kontekstu usvajanja L2 — samopouzdanje. Za-
pravo, ocekuje se da oni ispitanici koji bolje vladaju nekom materijom (ovde: engleskim),
osecaju vece samopouzdanje bilo na planu recepcije bilo produkcije, te nemaju poteskoca
da razumeju, niti usled nesigurnosti pribegavaju ,,lakSem nacinu®, gde dobijaju gotov proi-
zvod bez i trunke uloZzenog mentalnog napora koje bi slusanje konkretno iziskivalo.

Muzika. Sledece pitanje na skali procene se takode ticalo recepcije, odnosno in-
tenziteta pra¢enja muzike na engleskom jeziku. Oc¢ekivano, najveci broj ispitanika to ¢ini
vrlo cesto (64,7%), cesto (17%), ali su i sve ostale vrednosti zastupljene, doduse u malim
procentima (nikada 0,5%, retko 4,1% 1 ponekad 13,8%). Najveci broj ispitanika se uvek
trudi da razume tekst pesama (72,5%), 23,9% ponekad to ¢ini, dok samo 2,8% ne obraca
paznju na tekst pesama.

Muzika'/
Tekst pesama’ M'/M? SD!/SD? SE!/SE?
FG 4,64 283 082 038 0,11 0,05
0G 421 257 097 0064 0,13 0,09
FF 4,776 288 0,60 033 0,08 0,05
EF 410 257 1,00 056 0,13 007
Ukupno 441 2,70 091 0,51 006 0,03

Vrednost ': prac¢enje muzike, vrednost®: napor da se razume tekst pesama

Tabela 2 Ucestalost pra¢enja muzike na EJ i napor da se razume tekst pesama

Kao §to se vidi iz Tabele 2, FOI ¢esce prate muziku na engleskom jeziku i vise se
trude da razumeju tekst pesama od NFOI. Ovo je potvrdeno analizom varijanse koja je
pokazala da postoji razlika izmedu grupa (pracenje muzike: F(3, 214)=7,400; p=0,000;
1?=0,09, slusanje teksta: F(3, 212)=6,081; p=0,001; n*=0,08), a Tukijev test pokazao da
razlika postoji upravo izmedu FOI i NFOI.

Boravak u zemljama engleskog govornog podrucja. Trece pitanje je ukljuceno
u skalu procene jer mnogi autori smatraju da interkulturni kontakt ima veliki znacaj u
usvajanju L2, ne samo iz razloga $to pruza prilike za razvijanje jezickih vestina, ve¢ i
zato Sto uti¢e na oblikovanje dispozicija stava i motivacije kod ucenika (Ddrnyei and
Csizér 2005). Pored toga, veliki broj studija je pokazao da je izlozenost inputu koji do-
lazi od izvornih govornika veoma znacajna za razvoj jezickih vestina (Unsworth 2016),
i da je znacajan prediktor usvajanja leksike (v. Place and Hoff 2011). Zanimljivo je da u
istrazivanju u kome su bile ukljuceni kanadski monolingvalni i bilingvalni govornici (obe
grupe su od ranog uzrasta bile izloZene inputu koji dolazi od izvornih govornika), razli-
ke u postignuéu nisu utvrdene izmedu dveju grupa (Paradis and Kirova 2014), $to dalje
govori u prilog ideji da je input koji pruzaju izvorni govornici vrlo vazan za usvajanje
L2. Medutim, iako je pretpostavka da boravak u zemljama ciljnog jezika i upoznavanje
sa ciljnom kulturom znacajno uticu na formiranje stavova prema tom jeziku i posledi¢no
ucenju jezika, u naSem istrazivanju ne¢emo moc¢i da ispitamo ovu varijablu zbog neznat-
nog broja ispitanika koji su boravili u zemljama engleskog govornog podrucja.
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Komunikacija sa IG i NIG engleskog jezika. Pitanje usko povezano sa gorenavedenim
kontaktom, sa fokusom na produkciju (usmenu i pisanu), ticalo se intenziteta komunikacije sa
izvornim (IG), ali i neizvornim govornicima engleskog jezika (NIG). Kao sto se vidi iz Tabele
3, najvedi broj ispitanika ili nema ili vrio retko ostvaruje komunikaciju i sa IG i NIG.

Vrsta komunikacije Razgovorsa Razgovorsa Cet/mejl sa Cet/mejl sa
intenzitet 1G (%) NIG (%) 1G (%) NIG (%)

Nepostojanje komunikacije 45,9 16,5 39,9 31,2
Retko 34,9 29,4 30,3 35,8
Ponekad 13,3 25,2 / /

Cesto 55 17,4 / /

Vrlo ¢esto 0,5 11,5 / /

Nekoliko puta mese¢no / / 17 15,1
Nekoliko puta nedeljno / / 9,2 10,1
Svakodnevno / / 3,7 7,8

Tabela 3 Vrsta i intenzitet komunikacije sa IG 1 NIG engleskog jezika

Posto Cetvrtina ispitanika ponekad ostvaruje komunikaciju sa NIG, ispitali smo
srednje vrednosti na ovaj varijabli, i kao $to vrednosti pokazuju, FOI imaju ¢eS¢u komu-
nikaciju sa NIG od NFOI (v. Tabelu 4). Ovaj rezultat je potvrden i analizom varijanse,
kojom je utvrdeno da je razlika izmedu grupa znacajna samo u komunikaciji sa NIG (F(3,
214)=16,424; p=0,000; n2=0,19). Ovoga puta Tukijev test je pokazao da razlika ne posto-
ji samo izmedu FOI i NFOI, ve¢ i izmedu FF i FG, §to nije iznenadujuce jer je ocekivano
da studenti FF naj¢esc¢e vode komunikaciju na engleskom jeziku van nastave.

Komunikacija sa
NIG M SD SE
FG 3,55 1,13 0,15
oG 2,51 1,17 0,16
FF 2,96 1,21 0,17
EF 2,15 1,02 0,13
Ukupno 2,78 1,24 0,08

Tabela 4 Razgovor sa NIG engleskog jezika

Sto se ti¢e pisane komunikacije (v. Tabelu 5 za srednje vrednosti), razlika je utvr-
dena samo sa NIG (Cet/mejl: F(3, 214)=9,230; p=0,000; n’>=0,11), ali je zanimljivo da
Tukijev test pokazuje da FG (a ne FF) pravi razliku.
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Cet/Mejl
sa NIG M SD SE
FG 2,93 1,28 0,17
0G 2,06 1,17 0,16
FF 2,29 1,21 0,17
EF 1,85 0,10 0,13
Ukupno 2,28 1,22 0,08

Tabela 5 Pisana komunikacija (Cet/mejl) sa NIG engleskog jezika

Knjige/clanci. Naredna dva pitanja se ti¢u (ponovo) recepcije, tj. koliko su proci-
tali u proseku a) knjiga, b) ¢lanaka (novine, internet) na engleskom jeziku u poslednjih
godinu dana. Najveci broj ispitanika ili nije pro€itao nijednu knjigu (48,2%) ili je procitao
vise od tri (23,9%), dok je situacija kod preostale dve vrednosti dosta izjednacena (jednu
12,4%, dve—tri 15,6%). Sto se ti¢e ¢lanaka, vrednosti su ravnomernije rasporedene: retko
(23%), ponekad (26,3%), cesto (18,9%), vrlo cesto (20,7%), dok ih najmanji broj ispita-
nika uopste nije citao (11,1%). Vrednosti deskriptivne statistike prikazane su u Tabeli 6.

Knjige'/

Clanci? M!/M? SD!/SD? SEY/SE?
FG 2.86 368 1.05 A5 0.14 0.15
oG 121 274 0.63 135 0.09 0.18
FF 3,55 361 061 124 0,09 0.18
EF 1,18 264 050 1.11 0,06 0.14

Ukupno 2,15 3,15 1,25 129 0,08 0,09

Vrednost ': knjige, vrednost®: ¢lanci

Tabela 6 Procitane knjige/¢lanci na EJ

U pogledu razlika izmedu grupa, kod procitanih knjiga je ustanovljena znacajna i
velika razlika izmedu grupa (F(3,214)=141,401; p=0,000; n?>=0,67). Tukijev test je potvr-
dio da razlika postoji izmedu FOI i NFOI, ali je razlika prisutna i izmedu podgrupa FOI
(FF 1 FG). Ovi rezultati su ocekivani, ali neophodno je naglasiti moguéi scenario u vezi sa
drugim nalazom da je u ovom slucaju potencijalno moglo doc¢i do preklapanja NI sa VNI
jer studenti FF Citaju knjige van ucionice u sklopu zadataka/lektira koji su sastavni deo
casova knjizevnosti, te da ovi podaci ne moraju nuzno govoriti o ,,¢isto* VNI. Navedena
interpretacija je u skladu sa rezultatima za procitane ¢lanke, gde je utvrdena znacajna i ve-
lika razlika izmedu grupa F(3, 213)=11,460; p=0,000; n>=0,14), Tukijev test je potvrdio
da razlika lezi upravo izmedu FOI i NFOI, ali ne i unutar podgrupe FOI.

4.2. Vannastavni input i stav prema ucenju EJ (kao i njegove komponente)

Kao §to smo ve¢ naveli, input dobija na znacaju samo u okviru slozenog sistema.
Jedna od varijabli koja predstavlja deo tog sistema jesu stavovi. Potencijalna veza je
najverovatnije dvosmerna jer koli¢ina informacija o objektu stava (ovde: VNI) sa jedne
strane uti¢e prema teoriji na stav, a sa druge strane, stav ima povratno dejstvo na intenzi-
tet izlozenosti inputu, u tom smislu $to ljudi vise stupaju u kontakt sa sadrzajima prema
kojima imaju pozitivniji stav, odnosno ,,traze* vise VNI, i obrnuto.
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Da bismo proverili da i su stav (i njegove pojedinacne komponente) i VNI po-
vezani, sproveli smo korelacionu analizu (v. Tabelu 7)°. Kada se pogledaju pojedinacne
ispitivane kategorije vezane za VNI, iz tabele mozemo primetiti da je na celom uzorku
(red ¢) vecina njih u slaboj korelaciji sa GS, ako izuzmemo broj procitanih knjiga gde je
korelacija umerenog intenziteta. Kod FNE, utvrdena je slaba korelacija sa filmovima/
serijama 1 muzikom/razumevanjem teksta, $to je ocekivano s obzirom da najveci broj
ispitanika prati ove sadrzaje na engleskom jeziku i trudi se da razume tekstove pesama.
Sli¢na situacija je i sa cetom sa NIG. Umerena korelacija je utvrdena kod Citanja titla,
¢lanaka i komunikacije sa NIG. Ako se navratimo na rezultate analize varijanse, primec¢u-
jemo da je FF taj koji prednjaci (manje Citaju titl i ostvaruju ¢eS¢u komunikaciju sa NIG),
$to je 1 o¢ekivano, a kod Citanja ¢lanaka je razlika utvrdena samo izmedu FOI i NFOI,
a ne i1 unutar FOI, $to je slucaj kod prve tri kategorije. Jaka korelacija postoji samo kod
broja procitanih knjiga, gde ponovo prednjaci FF, ali kao Sto smo ve¢ skrenuli paznju,
na ovom mestu je moglo do¢i do preklapanja NI i VNI (v. 4.1). Najzad, ukupan skor na
skali PVNI ostvaruje umerenu korelaciju sa GS (r=0,416; p=0,000) i korelaciju umere-
nog ka jakom intenzitetu sa FNE (r=0,486; p=0,000). Najzad, posto je nase prethodno
istrazivanje pokazalo znacaj veze izmedu vannastavnog inputa i stava, u kome je putem
regresione analize utvrdeno da tri faktora (po redosledu znacaja): kontekst ucenja jezika
(KU), vannastavni input (VNI) i stav prema izvornim govornicima (SIG), objasnjavaju
oko 60% ukupne varijansa GS-a kod srednjoskolaca, dok kod studenata to nije bio slucaj
(Grubor 2012), ponovili smo korelacionu analizu samo za srednjoskolce. Kao $to se vidi
iz tabele (red s), vrednosti koeficijenta » znacajno su se povecali (boldirane vrednosti),
osim kod procitanih knjiga i ¢lanaka, gde je vrednost malo porasla (kurziv). Dobijeni
rezultati korelacione analize kod srednjoskolaca govore u prilog ideji da je ova varijabla
od veceg znacaja za ovu populaciju, Sto treba uzeti u obzir u buduéim istrazivanjima.

rp titl® tekst pesama knjige ¢lanci kom. sa NIG {et sa NIG
GS (t) [-0,282 0,000 0,234 0,001 0,422 0,000 0,272 0,000 0,284 0,000 0,235 0,000
GS (s) |-0,418 0,000 0,376 0,000 0,529 0,000 0,433 0,000 0,494 0,000 0,375 0,000
FNE [-0,364 0,000 0,272 0,000 0,553 0,000 0,373 0,000 0,351 0,000 0,260 0,000
® [-0,424 0,000 0,340 0,000 0,581 0,000 0,390 0,000 0,541 0,000 0,384 0,000
FNE (s)

GS: generalni stav; FNE: faktor namere i emocija; t: ceo uzorak; s: srednjoskolci

Tabela 7 Uporedne vrednosti korelacija izmedu stava i VNI kategorija kod srednjoskolske grupe
i celog uzorka

5. Zaklju¢ne napomene

Kao §to smo ve¢ naglasili u ovom radu, input je varijabla koju je tesko operacio-
nalizovati u istrazivanjima jer ju je nemoguce izolovati. Kompromisno resenje su skale
procene jer nam daju raspon vrednosti, ali sa druge strane u odabiru takve skale kao mer-
nog instrumenta ujedno lezi i ogranicenje istrazivanja: mera je subjektivna procena, a ne
naucno-objektivan rezultat.

5 Jedina komponenta stava koja je pokazala statisticki znacajne korelacije je FNE, Sto je razlog
odsustva preostala dva faktora iz tabele (tj. KIF i N/L).
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Ako se ukratko osvrnemo na rezultate, oni pokazuju da je veéina nasih ispitanika
izlozena engleskom jeziku u velikoj meri u vidu filmova/serija i muzike, §to je i ocekiva-
no. Medutim, kada se uzmu u obzir situacije kada ispitanici treba aktivno da ucestvuju,
odnosno da uloze mentalni napor, onda je situacija drugacija i utvrdene su znacajne razli-
ke izmedu FOI i NFOI. U necitanju titla i Citanju knjiga prednjacio je FF, sa umerenom
veli¢inom efekta kod titla i izuzetno velikom kod knjiga. Kod ¢itanja ¢lanaka i komuni-
kacije sa NIG, razlika je jasno utvrdena izmedu FOI i NFOI, sa velikom veli¢inom efekta
kod obe kategorije. Kada su u pitanju korelacije, one nam govore o postojanju veze, ali
ne i 0 njenom smeru, te tako ne mozemo tvrditi pravac. Pretpostavka je, doduse, da je
veza izmedu stava i VNI dvosmerna. Prva analiza, sprovedena na celom uzorku, pokazala
je da je vecina veza slabog ili umerenog intenziteta, dok je situacija bila povoljnija kod
FNE. Medutim, druga analiza, sprovedena samo na srednjoSkolskoj populaciji, dala je
dosta drugaciju sliku: veéina korelacija ima intenzitet ,,umeren ka jakom*, dok ¢itanje
knjiga na prvom mestu, i u izvesnom smislu komunikacija sa izvornim govornicima ima
jak intenzitet. Ponovo, kod FNE, situacija je joS povoljnija. To nam govori da su VNI i
stav kod srednjoskolaca definitivno povezani, bilo direktno, bilo indirektno, ako uzmemo
u obzir predstavljeni OKLD model (v. odeljak 2).

Najzad, u skladu sa teorijskim polaznim okvirima i rezultatima naseg istrazivanja, ra-
zumno je pretpostaviti da input igra ulogu u postignucu ali samo u sprezi sa drugim faktorima
(u ovom istrazivanju je to GS prema ucenju engleskog jezika), narocito kod srednjoskolske
populacije. S obzirom na to da u ovom istrazivanju nismo ispitivali NI, ne mozemo tvrditi sa
sigurno$c¢u da i ova vrsta inputa utice na stav prema ucenju jezika, medutim izgledno je da
je tako, sudec¢i prema rezultatima dobijenim za VNI. U svakom slucaju, ¢injenica da je koli-
¢ina inputa koju ucenici dobiju povezana sa stavom, ima prakticne implikacije. U kontekstu
postignuca, ne moze se uticati na varijable koje su relativno trajne i stabilne (npr. tip liCnosti,
inteligencija, talenat i sl), dok se na stav moze uticati, i to mogu Ciniti nastavnici, roditelji,
medijski sadrzaji, u idealnom slucaju vrSnjaci. Iz tog razloga je vazno da svi navedeni ¢inioci
uti¢u na oblikovanje i intenziviranje pozitivnih stavova prema ucenju engleskog (ili bilo kog
stranog jezika), a naroc¢ito namera (o uticaju namera na jezicko ponasanje, v. Grubor 2012).
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Jelena Grubor

EXTRA-CURRICULAR INPUT AND THE ATTITUDE
TO LEARNING ENGLISH AS A FOREIGN LANGUAGE

Summary: Input has long been the subject of applied linguistics research due to the belief
that we can reveal mechanisms underlying SLA by analysing it. The aims of this study were to
determine the degree of the participants’ exposure to English out of class, and its relation with the
attitude to L2 learning. The results show the expected values in terms of the frequency of exposure
outside the class. In addition, the more the participants are exposed to English outside school, the
more positive their attitude to learning English is. The conclusion is that it is preferable that teachers
work towards fostering positive attitudes and encouraging students to work outside the classroom.

Key words: attitude to learning English, ECPS model, extra-curricular input
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MOTUBALIMIJA 3A YYEBE EHIJTIECKOT JE3UKA: IIPUMEHA
TEOPUJCKOI' OKBMPA MOTUBAILIMICKOT J2 CEJI® CUCTEMA

Casxerak: [{nusb oBOr paja je 1a ce Ucmra a JId U y KOjoj MepH TUMEH3Hje MOTHBALI]CKOT
J2 cen¢ cucrema, uneannu J2 cend, odekuBanu J2 cend M UCKYCTBO y y4€HY CHIJICCKOT je3H-
Ka, MPEJCTaBbajy MPEIUKTOPE MOTHUBAIIM]jE 32 YUCHE CHIVIECKOT je3MKa KON yYCHHKA TMMHAa3Hja
y Cpbuju. Pesyntaru cy mokasajiu 1a Haj3HAYajHUjU MPEAUKTOP MOTHBAIIM]E 32 YUCHE CHITICCKOT
je3uKa Mpe/ICTaB/ba UCKYCTBO Y yUCHY OBOT je3HKa. 3aTHM, Ka0 HEIITO CIIa0uju MPEIUKTOP jaBiba
ce uneannu J2 cend, T0K ce HA OCHOBY MMMEH3HMje OYeKHBaHOT J2 cenda He MOKE MPEABHICTH
MOTHBAIIM]E 32 YUCHE CHIJICCKOT je3MKa KOJ[ HAllle IPYIe HCITHTAHHKA.

KibyuHe peun: MOTHBaLMja 32 yueH-E SHIVIECKOT je3MKa, MOTUBALMjCKHU J2 cend cuctem,
uaeanuu J2 cend, ouekuBanu J2 cend), HCKYCTBO Y YUCHY CHIVICCKOT je3HKa.

1. YBox

MortuBanyja je y mpuMerheHO] JIMHTBICTUIIN A(HHICaHa Kao ,,[IOKpeTavyka CHara Koja
y ompeheHoj cutyarmju Bomm ka akiju* (Richards and Schmidt 2010). MotuBarmja ce cma-
Tpa jeIHIM O Haj3HA4ajHIjUX (hakTopa Koju ofpelyje yCIex Wi HeCyTieX YICHUKA y J[yTOM 1
CJIOXKEHOM TIPOLIECY YUeHa CTPAHUX je3HKa, Oyayhy 1a oHa MojicTrHye MoYeTaK y4ermha CTpaHor
je3uka, a OTOM IpeJCcTaBIba IIOKPETadKy CHary koja oMoryhyje aa ce ImpoLec yderma OfpKH
(Doryei 2001; Dornyei and Ryan 2015). TTopen Tora, motuBarmja oapeljyje crenen y kojem
j€ YUCHHK cIIpeMaH Ja YIO0XKH Harop y yueme oapehenor crpanor jesuka (Oxford 1996).

Kako ydeme cTpaHux je3nka He oapa3yMeBa jeTHOCTAaBHO YUCHE HOBHX capikaja
W BelITHHA, Beh JOHEKJIe YKIbydyje M yCBajarkbe HOBOI MICHTUTETA, M HOBHUX IpaBHJIa
JPYLITBEHOT M Ky/TypoJsiomkor rnonamama (Williams 1994), jacHo je na oBaj THI yuema
rojipasymMeBa HH3 jeTUHCTBEHUX ICHXOJIOMIKMX M OMXEjBHOPATHUX MMILUIMKAIM]a KOje
NPOLIEC YCBajamba HOBUX UACHTHTETA, HABUKA U JIEMEHATa APYTUX KyJITypa Moipa3yMeBa.
Hepmen (Dornyei 1998) nctuue na je MOTHBANMja Y YUCHY CTPAHUX je3UKa CIOXKEH H
JeOMHCTBEH KOHIIEMT, Oyayhul 1a CAM je3WK MpeCcTaBIha HCTOBPEMEHO: KOMYHUKAITH]CKHI
CHCTEM KOZIMpama KOjH Ce Y4 Kao IIKOJICKH IIPEIMET, CACTABHH €0 HICHUTETA I10jeIMHIA
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Y Haj3HAYajHUjU KaHAJ APYIITBEHE OpPraHU3alllje KOjH je YKOPEHEH Yy KynTypu oapehene
je3muKe 3ajeHuIle. Y TOM CMHCITY, MOKE C€ TBPIHUTHU Jja MOTHBAIlHja 32 yUCHE CTPAHUX
je3HKa IPeACTaBIba UCTOBPEMEHO KOTHUTHBHY, a)EKTHBHY M JIPYLITBEHY TUMCH3H]Y.

ToxoM mocTeNHUX HEKOIUKO JIeTIeHHja IIPOoyYaBamke MOTHBAIIH]jE y 00acTH yUemha
CTpaHUX je3WKa MPOILIO je KpOo3 HEKOIUKO (pas3a, a y OKBHPY CBake O] HbMX MOTHBAIIH]ja
je mocMmarpaHa M3 pasMYMTHX IIEPCIEKTHBA: Ka0 CBECHM WJIM HECBECHH IIPOIEC,
KOTHUTHBHA WM a)eKTHBHA JUMEH3H]ja, TEMIIOPAIHA HIA KOHTEKCTyaJTHa KOMIIOHEHTA.
CepcraBajyhu mMoTHBamujy y rpymny apeKTHBHHUX BapHjadiH, MOpe] CTaBOBAa yUCHHKA
IpeMa U3BOPHO]j je3MUKOj 3ajenHuIH U KynTypu, ['apmuep u JlamGept (Gardner and Lam-
bert 1972) uctudy 3Ha4aj APYIITBEHE W IICHXOJIOMIKE AUMEH3Mje MOTHUBAIIH]E 32 YICHE
CTpaHUX je3uka. Y KacHUjuM mpuctynuma (aa mpumep, Williams and Burden 1997),
HarvallaBajy ce KOTHUTHBHU M CUTYallMOHH aCIIEKTH MOTHBALM]jE, a HAKOH TOr'd U HheHa
BpeMeHCKa iiuMeH3Hja. KoHaqHO, y OKBHPY HOBHjEr' APYLITBEHO-IMHAMHYKOT IPHCTYIIA,
MOTHBALMja c€ CMaTpa 3HA4ajHOM JPYIUITBEHOM M JMHAMHUYKOM KOMIIOHEHTOM IpoLeca
ydema CTPaHuX je3nKa, a TOCEOHO Ce UCTHYE YA0Ta MOTHBAIIN] € Ka0 TEXKE 32 TOCTU3AHEM
HjeaiHe CIHKE TI0jeINHIIa O CeOM Kao YCIIeITHOM TOBOPHUKY Ofpel)eHOT CTpaHOT je3uKa.
s oBor pana je aa ce MOTHBAIH]ja 32 YICH-E CHITIECKOT je3MKa UCTINTA U3 ITEPCIICKTHBE
JPYIITBEHO-IMHAMHUYOT MIPUCTYIIA, TAYHU]Ee U3 IEPCIEKTHBE MOJesla MOTUBALHjCKOT J2
cend cucrema. HamMe, eMIHpHjCKO MCTPaKUBAEkHE CIIPOBEICHO 3a IMOTpede OBOT pama
3aCHOBAHO j€ Ha TEOPHjCKOM OKBHPY MOTHBALHjCKOT J2 cend cuctema, mpema Kojem
OCHOBHE U3BOpE MOTHBAIIH]E 32 YUCHE CTPAHNUX je3HKa IPEeACTaBIbajy: uaeanHu J2 cend,
O4YeKMBaHU J2 cen(d 1 HCKYCTBO Yy YUCHY CTPAHUX jE3HKA.

2. Teopujcka pa3maTpama

Haramasajyhu na yueme onpel)eHor cTpaHoT je3rKa He IToAApasyMeBa IyKO YCBajamke
KoJ1a KOMYHHKaIyje, Beh 1a mpeicTaBsba 3Ha4ajHy KOMIIOHEHTY HICHTHTETA YICHHUKA, 30JTaH
Hepmen je 2005. roauHe MpemIokuo 3HadajHy pedopMy MPEeTXOMHNX MIPUCTYIIa MOTHBAIIH] I
y Y4e’my CTpaHHX je3uKa. Y OKBHPY JAPYIITBEHO-IMHAMHYKOT TIPHUCTYIIA, OBAj ayTop je
MIPEICTaBHO MOJET MOTHBAIMjCcKOr J2 cend crcTeMa, KOju, C jemHe CTpaHe, Moapa3yMeBa
yBoheme Teopuja cenda u3 00IacTH IICUXOJIOTHje Y 00JIaCT y4erha CTPaHNX je3UKa, a C APyTe
CTpaHe ce TeMeJbH Ha IPETXOJHAM TeOpHjaMa MOTHBAIIN]E Y YUCHY CTPAaHHX je3HKa.

VY ncuxonoruju cend KOHIENT je MeUHHCAH Kao KOTHUTHBHA CTPYKTypa Koja
oJpa3yMeBa ,,3Hahe H yBepeme 0code 0 caMoj ceOM — 0 CBOjUM HJiejamMa, CTAaBOBUMA 1
ouekmBamuMa““ (Pajares & Schunk, 2001). Y okBupy OBe TeopHje IM0jaBHO Ce KOHIIETIT
Moryhux cendosa, Koju MpeCTaBIbajy YBepema ocode o cedu y OyayhHOCTH, Tj. BU3H]jE
I0jeIMHIIa 0 OHOME mTa 61 y OymyhHOCTH MOTa0 Ia mocTaHe, mTa Ou JKelleo 1a oCTaHe
u mTa He Oum xemeo mga nmocrane (Markus and Nurius 1986). Ilpema Xuruncy (Higgins
1987: 320), xormenT Moryhux cendoBa yKjpydyje TPH OCHOBHE AWMEH3HjE: PEaHH
cend, KOju ce OMHOCH Ha TpeICTaBy MOjeAMHIIa O OCOOMHAMa KOje CTBApHO IOCENyje,
uaeamHu cend, Koju moapasyMeBa 0COOMHE Koje O IojerHall JKeJleo Ja moceayje (Ha
TIpUMeED, JKeJbe, HAJIe U TeXKEE I10jeINHIIA), 1 OYeKHBAHU cell(), KOjH YKIbYUyje IPEICTaBYy
TI0jeIMHIIa 0 0cOOMHAMa 3a KOje APYTH CMaTpajy a oH Tpeda Ia ux mocenyje (Ha mpumep,
MIpeJcTaBa O COIICTBEHHM oO0aBe3ama, Ay)KHOCTHMa W oAroBopHoctuMa). Hacrojehu na
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o0jacHn kako Moryhu cendoBU NojeANHIIAa YTHYY Ha HETOBY MoTHBannjy, Xurnuc (Hig-
gins 1987) TBpan ma ce MOTHBaILHMja 3apaBO OJHOCH Ha TEXIbY IMOjeIUHIIA ]a CMArbi
packopak uzmelhy peanmHor cenda u HaearHoT, OJHOCHO OYEKHBAHOT cenda.

Mopen MortuBammjckor J2 cenmd cucTema APYTHMM JIeJIOM j€ 3aCHOBaH Ha
MPETXOAHNM IIPUCTYIIMMA NPOyYaBamky MOTHUBALMjE Y YUCHY CTPaHUX je3UKa, TauHHje
Ha KOHLIENTY HHTETPaTHBHOCTH, KOjU CE TOKOM HEKOJIMKO JCLeHH]ja Halla3u0 Y CPEIHUILTY
UCTpaXMBamkba MOTHBAlMje Yy y4elhy CTPaHUX je3uka. MHTEerpaTtMBHOCT OCIHMKaBa
3aMHTEPECOBAHOCT MOjESANHIIA J1a YIH OApel)eH: CTPpaHH je3UK KaKo O IMOCTa0 CIMYHHU)H
i OMHUCKUjU ca onpel)eHOM je3ndKoM | KynTyposomkoM 3ajeqannoM (Gardner 2001).
Haxie, oBaj KOHLENT HE IIOpasyMeBa caMO IIO3UTHBHE CTaBOBE YUYCHHKA IIpeMa
M3BOPHHM TOBOPHHIIMMA je3WKa KOjU yde Kao CTpaHH, Beh M HBHXOBY TeXBY Oa Oymy
JIe0 Te 3ajelHUIle, OJHOCHO Na ce HAeHTH(UKyjy ca mom. Jepmen (Dornyei 2009) je
MIPUMETHO Ja MOAPOOHH]E€ NCIUTHBAHE MOTHBAIIH]E y YUCIY CTPAHUX je3WKa OTKPHBA
oznpelheHe IBOCMHUCICHOCTH Y BE3U ca NOjMOM HMHTerparuBHocTH. Hanme, epmen u
Umsep (Dornyei and Csizer 2002) TBpze 1a OHO IITO C€ Y OKBHPY HMPETXOAHUX MPUCTyIIA
TYMauuiio Kao TEXHa yYEHHKa 3a MHTErPallHjoM ca H3BOPHOM 3ajEHULIOM LHUJBHOT
jesmka, Tpeba CXBaTUTH 3aIpaBoO Kao MPOIeC HACHTU(HUKANN]E KOJH C€ OJBHja Y OKBUPY
cend KOHIENTA TMOjeIUHIIA, Y OHUM CpeArHamMa y KOjUMa HeMa YeCTHX AUPEKTHUX
KOHTAaKaTa OHUX KOjH y4e ofpel)eHH je3nK Kao CTPaH! M N3BOPHIX TOBOPHHKA TOT je3UKa.
Crora, lepmen (Dornyei 2009) npeanaske TyMauermhe HHTETPATHBHOCTH U3 TIEPCIICKTHBRE
Teopuja Moryhux cendosa. OBaj ayTop cMaTpa Jja y CpeaIuHaMa y KOjuMa He JT0Ja3H 10
YeCTHX KOHTAaKaTa M3BOPHUX TOBOPHUKA HEKOT je3WKa M OHUX KOJH Y4e Taj je3WK Kao
CTpaHH, Ba)KaH M3BOP MOTHBALIMjE 32 YUCH-E TOT je3HKa IIPEICTaBIba TeXKIba YUCHUKA 1a
JOCTUTHY HJICAHY CIUKY O CEOH Kao YCIICITHIM TOBOPHHIIMMA TOT je31Ka, a He TeXKIba a
Ce MHTETPHIITY Ca FheTOBOM M3BOPHOM 3ajeIHHIIOM. Y CITydajy yderma CHITICCKOT je3HKa,
YHje M3BOPHE TOBOPHHKE j€ TEIIKO MPEUH3HO Ne(UHICATH, TOCTaje jOII jacHHje Ja je
BaJIMJIHHjE WCIIUTHUBATH KOHLENT MICAIHOI celda, a He MHTErPaTHBHOCTH Kao M3BOpa
MOTHBAIIHj€ 32 y4erme OBOT je3uka. JlomaTHo, Oymyhu na je oBaj je3WK y CaBpeMEHOM
CBETy 00MO cTaTyc II00aTHOT je3uKa Yhje ce MO3HAaBamke CMaTpa IeJIoM 00pa3oBama
MI0jeIMHIIA, MOXKe ce pehn /a TTo3HaBamke OBOT je3WKa MPE/ICTaBJba Je0 HJICATHE CIHKE
NOjeJMHIIa O ceOM caMOM. Y TOM CMHCIY, HCIIMTHBAKE Te HACATHE CIMKE Kao M3BOpa
MOTHBALH]j€ 32 yUEHE CHIVICCKOT je3UKa MOXE C€ CMaTpaTH OIPaBIaHIM.

Ha ocHoBy pa3marpama Teopuje celnda 1 HOBOT TyMaderha HHTErPaTHBHOCTH, Jlepmen
(Dornyei 2005; 2009) je mpeyioXno HOBH MPUCTYN Y MCIIMTHBAIY MOTHBAIHM]C 32 yUCHHC
CTpaHUX je3uKa. Yka3yjyhu Ha moTpely 3a NCTIMTHBA-EM OBE IMEH3Hje Kao Aena ced cucrema
Y4CHHKa, ayTOp TBPAM Ja MJICAIHH M OYEKHMBAHH CeN() NMpecTaBibajy ABa OCHOBHA H3BOpA
MOTHBAIH]€ 32 YUCHE¢ CTPaHUX je3uKa. Takole, MOICTaKHYT TeopHjaMa MOTHBAIH]C Y YUCIbY,
y OKBHPY KOjHX C€ MICTHYE 3Hadaj KOHTEKCTa yuera Kao BaKHE JETepPMHUHAHTE MOTHBAII]C,
Jepmen y CBOj KOHCTPYKT YBOIM U OBY TUMEH3H]jy, cMaTpajyhu je TpehnM BayKHUM H3BOPOM
MOTHBAIHj€ 32 yUehe CTpaHuX je3nka. Taxo, Jlepmen (Dornyei 2005; 2009) npemtaske Momen
MoTHBaIMjcKor J2 cend crucreMa, Koju yKIbydyje TP OCHOBHE TUMEH3H]E:

1) Uneamau J2 cend, koju ce TeMeJbH Ha KOHIIENITY WACAITHOT celda, IO KOjiM ce
ojpazyMeBa HU3 0COOMHA U KBAJIUTETA KOje OM MOjeAMHAI] BOJICO Ja TOCETyje U KOjuMa
texu (Dornyei 2005). Uneamnn J2 cend umHM 3ampaBo OHAj acmeKT HeaiHOT celnda
KOjH CEe OIHOCH Ha yUeH¢ HEKOT CTPAHOT je3uKa. Y THI[aj naeaHor J2 cenda Ha MOTHUBAIH]Y
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3a yUeHe CTPAHOT je3WKa Ce OCTBapyje Tako INTO OH TOACTHYE TOjeAMHIA Ja IMpemy3Me
onpeheHy akmujy Koja ra BOAHM Ka xkeJpeHoj Oymyhnoctn (Lamb 2012). Hanme, yuenwim koju
1Majy I3pakeHn naeanan J2 cend, BU3yen3yjy CIMKY O CEOH Kao YCTICIITHIM TOBOPHUIIMA
CTPaHOT je3Wka W TeXKe Ja JOCTHTHY Ty CIHKY, Tj. HACTOje Ja CMame PacKopak u3Mehy
aKTyeITHe W WAeaHe cirke o ceOu. [Ipyrum pednma, ako ocoda KakBa IT0jeAMHAI] TeXKU 1
TIOCTaHe YCTEIIHO KOPHUCTHU ofpel)eHn cTpaHu je3uK, uaeainnu J2 cend mocraje mohan n3Bop
MOTHBAIIHM]j€ 300T TeXIbE MOjeIHIA J1a JOCTUTHE Ty HICATHY CIIUKY O CEOH.

2) OugexuBanu J2 ceng ce 3acHUBA HA KOHIIETITY OYEKUBAHOT cemda, Kpo3 KOojH ce
HCTI0JbaBa HACTOjarke TI0je/IMHIIA 1A JOCTUTHE OHE OCOOMHE 3a KOje APYTH CMaTpajy na Tpeda
Jla X TI0ceIyje, ¥ To Hajuenhe ca miuibeM fa u3berne onpeheny kasny. Odexusanu J2 cend
To/Ipa3yMeBa OHaj aCTIeKT OYEKMBAHOT celia KOjU Ce OMHOCH Ha TEKIHE YUCHHKA JIa Hayde
onpeheHn CTpaHM je3WK Kako OM MCITYHWJIM OYEKHMBarha OKOJIMHE (POIWTEsha, HACTAaBHUKA,
JPYIITBA, UTI.), Koja KOJI Y4eHHKa CTBapajy ocehaj OnroBOPHOCTH, AY)KHOCTH M obaBese.
[open Tora, 0BH yYEHHIN y4e CTPaHH je3HK Kako O1 M30eTIi HeraTHBHE TIOCIISHIIE 10 KOjHX
01 Hermo3HaBakE TOT je3MKa MOIIIO Ja noBeze y oymyhroctu (Dornyei 2005; Dornyei 2009).

3) HckycTBOo y yuemy CTpaHHUX je3WKa IOApa3yMeBa MpOICHY YYCHHKA O
HEIMOCPETHOM OKPY)KEHY y KOjeM Cce OJBHja MpOoIeC yuema ofpel)eHor cTpaHor je3nka
(yTumaj HacTaBHMKA, HACTaBHMX METOAA, KypHUKYIyMa, OCTaJMX YUYCHHWKA, WTI.).
Hepmen (Dornyei 2005) cmarpa a MO3UTHBHO UCKYCTBO y YUCHY HEKOT CTPAHOT je3UKa
MIpeCTaBJba 3HaYajaH U3BOP MOTHBALIM]E 32 YUCHHE TOT je3uKa.

VY ucrpaxuBamHMa KOja Cy CIpPOBEICHAa Kako OM ce HCIHTana BaJHJHOCT
oBor Mofena (Ha mpumep, Taguchi et al. 2009), HCKYCTBO y y4emy CTpaHUX je3HKa je
OIIEPALIOHAIN30BAHO U UCIIUTHBAHO KPO3 CTABOBE MCITUTAHMKA IIpeMa MPOLECy yuerba
jesmka (Ha TpUMeEp, CTaBOBH y4YCHHWKa O aTMoc(hepn Ha YacoBHMa CTPAHOT je3WKa).
Pesynratn Opojunx mctpaxmBama (Csizér and Kormos 2009; Dornyei and Ushio-
da 2011; Islam, Lamb and Chambers 2013; Kormos and Csizér 2008; Kormos et al.
2011; Lamb 2012) moka3anu cy ia oBa AMMEH3Hja MpPEACTaBJba IOJjeTHAKO 3HAYajaH
MIPEIUKTOP MOTHBAIM]jE KAa0 U UAeaNHN J2 cend. Y HeKUM KOHTEKCTHMA, IIPBEHCTBEHO Y
OHHM y KOjHMa je y4ere HEKOT CTPAHOT je3MKa 00aBe3HO, HCKYCTBO Y yUCHY TOT je3UKa
TIPECTaBIba 3HAYAJHUjH MPEIUKTOP MOTHBAIM]E ¥ IOCTUTHYha y ydery OBOT je3nKa HeTo
mrTo je To uneannu J2 cend (Islam et al. 2013; Kormos and Csizér 2008; Lamb 2012).

Jaxie, mpema MozeTy MOTHBAIHjCcKoT J2 cend cucrtema mocroje Tpu mpuMapHa
M3BOpa MOTHBAIIM]E 32 YUCHE CTPAHMX je3UKa: YICHUKOBA MPEACTaBa O caMoM cedr Kao
YCHELIHOM TOBOPHHKY TOT je3HKa, OYeKMBamba Koja J0j1a3¢ U3 YYCHUKOBOT OKpYKema H
MTO3UTHBHO MCKYCTBO y YUemy cTpanux jesuka (Dornyei and Ushioda 2011: 86). IlpBe aBe
KOMITOHEHTE MTOTHYY U3 Teopuje Moryhux cendosa, 1ok ce Tpeha KoMIIoHeTa OJHOCH Ha
YTHULAj PA3IMYNTHX acliekaTa KOHTEKCTa U OKpPY)KeEa Ha MOTHBALIM]Y U IIPOLEC y4erma.

3. MeToaoJioruja ucTpaKuBama
3.1. llnybeBU MCTPAKUBAKA U MCTPAKUBAYKA MUTAA

[IpBu 17U OBOT pajia je Ja MCIUTa U3PAKEHOCT AWMEH3Hja MOTHBAIHjCKOT J2
cend cucrema, Tj. U3pakeHOCT uaeamHor J2 cenda, ouexuBaHor J2 cemnda, uckycrsa y
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y4emy SHIVIECKOT je3HKa, Ka0 M MHTEH3UTET MOTHBALIH]E 32 YUCHE CHIJIECKOT je31Ka KO
yYeHHUKa TIMHAa3Hja APYIITBEHO-je3ndKor cmepa y Cpouju.

Hpyryu, TaBHU, IWJb pajia je oa ce MCIUTa Ja JU U Y KO0joj Mepu JUMEH3H]e
MoTuBaImjckor J2 cend cucrema, naeanau J2 cend, oueknBanu J2 cend m UCKyCTBO y
YUY€y CHITIECKOT je3nKa, MPENICTaBIbhajy MPEANKTOPE MOTHBAIHjE 32 YUCHE SHITICCKOT
je3HUKa Ko IOMEHYyTe IpyIe HCIHTaHUKa.

3.2. Y3opak

VY uerpaxuBamy je yaecTBoBaso YKymHoO 178 yuenuka Tpeher pa3zpema ruMHas3uja
JPYIITBEHO-]€3MYKOT CMepa. 3a HCTPaXHBAbE Cy Oa0paH ydeHUIIN 3eMyHCKe THMHA3H]e
(N=101) u IIpBe xparyjeBauxe rumHazuje (N=77). Behnna ncnuranmka je 5KeHCKOT ToIa
(64%). Kana cy y nuTamy HallMOHATHOCT U MAaTEPHH jE3UK, HCITUTAHHUIIH CY C€ YITIaBHOM
M3jaCHIIIN Kao MPUIIAHHUIH CPIICKE HAIMOHANHOCTH (98,8%) M TOBOPHHIIN CPIICKOT KA0
Marepmer je3uka (99,4%).

Tab6ena 1: OCHOBHM MOAAIM O UCITUTAHUIIIMA

ITon Hanmonannocr Marepmwu je3uk
Mywxu 64 (36%) Cpiicka 176 (98,88%) Cpiicku 177 (99,44%)
Hencku 114 (64%) Upyia 2 (1,12%) Jpyiu 1 (0,56%)

Ipoceuna oueHa Kojy Cy UCIIUTAHUIINA OCTBAPHIIN Ha KPajy MPETXOIHOT CeMecTpa
3 npeamera Enrmeckn jesuk usnocu 3,98 (SD=,965). Ilpoceuan nepmop yuema OBOT
jesuka jecre 10,2 roquna. Kaga je y nutamy yueme SHITIECKOT je3WKa N3BaH IIKOJIE WITH
(axynreTa, pe3yATaTH MOKA3yjy Ja BHIIE Of MOJOBHHE WCTIMTAHWKA HHjE YUIJIO OB3j
jesuk m3BaH ¢opmanHe Hactase (55,6%), nok je 44,4% ucnnTaHWKa YUMIO EHITIECKU
je3mK Ha Kypcy. M3jammaBame HCIUTaHWKA O OOpaBKY y HEKOj OX 3eMajba CHIVIECKOT
TOBOPHOT MOZIPY4ja MoKa3yje na 86% ncnuraHuka Hrje O0paBUIIO y 3eMJbaMa EHITIECKOT
TOBOPHOT TOJpyYja.

Tabena 2. [Togaiy 0 UCTOPUjH YUCH-a CHIJIECKOT je3UKa

JyxkxuHa yuema Y4eme eHITIECKOT je3uKa BaH bopaBak y 3emsbama eHIJIECKOT
CHIJIECKOT je3HKa (opmanHe HacTaBe TOBOPHOT TOIpyYja

Mean 10.15; SD ,915 |[He 99 (55,6%) bopasuo/6opasuna 25 (14%)

MUH. 7; Makc. 13 Ha kypcy 79 (44,4%) Huje 6opasuo/bopasuna 153 (86%)

3.3. UucTpyMeHTH U BapujadJie

MepHH MHCTPYMEHT KOjU CMO KOPHUCTHJIM TOJPa3yMeBaO je€ aHKETHU YIHUTHUK
3a MEpehe M3PAKCHOCTH JMMEH3Hja MOTHUBAIIM]CKOT J2 cend cucTeMa M WHTEH3UTETA
MOTHUBAIIM]E 33 YUCHE CHIVICCKOT je3HKa, KOjH je 3a MoTpede OBOT HCTPaKUBAha MIPEYy3eT
U3 UCTpaXKuBama criposezieHor y Janany, Kunu u Upany (Taguchi et al. 2009). [Tomenytn
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YOHUTHUK j€ TPEBE/ICH Ca EHINIECKOT Ha CPIICKU je3HUK 3a OTPede NCTpakuBarba. YITUTHUK
nozpaszymeBa Kopuiheme rnerocrenene JInkeprose ckaie, ca paclioHOM OAroBopa ox 1
(Humano ce ne caasicem) no 5 (Cnasicem ce y HowlilyHOCHIL).

3.4. loctynuu o0paje mogaraka

VY ucTpakuBamby CMO KOPHCTWIIM KBAHTHTATHBHE METOAE CTATHCTHYKE 00pane n
aHaJIU3e MojaTaka, U TO: JECKPUITUBHE aHAIN3€E, KOPEIaHoHy H PErPECHOHY aHaIIH3Y.
CBe CTaTHTCTHYKE aHAIM3€ pe3yiTara HCTpakuBama 00aBJbeHE Cy KopumhemeM
corBepckor makera SPSS, Bep3uja 17.0.

4. Pesyararu

VY oBoM Jeny paja npukazahemMo IPBEHCTBEHO ACCKPUTIHMBHE IOKa3aTejbe Ha
ckanama uaeanHor J2 cenda, oueknBaHor J2 cenda, ICKyCTBa Y YUCHY €HIJIECKOT je3UKa
1 MOTHUBALMjE 32 YYCHhe CHIVIECKOT je3HKa, a 3aTHM Pe3yJTaTe BUIIECTPYKE PerpecHOHe
aHaIM3e KOju TOBOPE O MPEIUKTOPHMAa MOTHBAIIM]E 32 YICH-E CHITIECKOT je3nKa.

4.1. lecKpUNITHBHHU NMOKAa3aTe/bH

Ha ocHOBYy apHTMETHYKHX CpeJHHA MCIIUTUBAHHWX Bapyjadiu, Kao M Ha OCHOBY
MoKa3arejha HOPMATHOCTH TUCTPUOYIIMje BPEIHOCTH OBHX Bapwjabmm, Moxe ce pehu
na je nuneansu J2 cend y 3HawajHOj MEpH M3paKEH KOJA HAIIMX HCMUTaHuKa (M=4,22;
SD=,718), mox je w3pa)keHOCT OYECKHBAHOT J2 cenda OKO MPOCEUHHX BPETHOCTH
(M=2,56; SD=,891). Pe3ynrari ykasyjy u Ha TO Jia je HCKyCTBO HCITUTAHUKA y yUCHHY
SHIVICCKOT je3nka ymepeHo nmo3utuBHO (M=3,45; SD=,779), nok je MOTHBaIHja 32 yUCHe
OBOT je3WKa yMepeHo Mo3uTuBHOT nHTeH3uTeTa (M=3,48; SD=,808).

Kako 6mcMo 1o0min yBH Y pacTiofielly BpeAHOCTH CKaJle U IoJICKaia, OCBpHyheMo
ce Ha BPEIHOCTH acHMeTpHje CKjyHHC (eHrI. Skewness) M BPEAHOCTH CIIJBOIITEHOCTH
pactionene Kypro3uc (enri. Kurtosis). Ha ocHOBy pesynrtara mpukazanux y Tabemmn
3, MOXe Ce YOUHTH J]a CBH CKOPOBH MIMajy BPEIHOCTH CKjyHHCAa M KypTo3mca u3mely
+1,5. OBakBH pe3yATaTd IMOKa3yjy Ja C€ BPEAHOCTH CBHUX CKOpOBa MOTY CMaTpaTH
[IPUXBATIEUBHM Yy CMUCITY HOPMAJIHOCTH JUCTPHOYLIH]e.

Tabena 3. JleckpunTHBHY MOKa3aTe/bH 32 CKOPOBE Ha CKajlaMa MCIIMTHBAHUX BapHjadin

Min-Max Mean  Std. Dev. Skewn. Kurtosis

Wneanuu J2 cend 1-5 4,22 718 -,827 -,145
OuekuBanu J2 cend 1-5 2,56 ,891 ,187 -,667
VICKyCTBO y yueHy SHIIECKOT je3uKa 1-5 3,45 ,779 -,143 ,202

MorTurBalyja 3a y4emhe CHIJICCKOT je3nka  1-5 3,48 ,808 -,197 -,320

4.2. llpequKTOPU MOTHBAIINj€ 32 YUeH€ eHIVIECKOT je3uKa
Homnpunoc uaeannorJ2 cenda, ouekuBanorJ2 cendau HICKyCTBa Y yUCHY CHIJICCKOT
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je3WKa MOTHBALMjU 33 Y4YCHE CHIVICCKOT je3MKa HCIHTHBAH je MoMohy BHIIECTpyKe
perpecuone anammie. CKOpoBM Ha AMMEH3Wjama uzaeamHor J2 cenda, odekuBaHor J2
cena 1 NCKyCTBa y yUCHY SHIJIECKOT je3MKa, IPEICTaBIbaNN Cy IPETUKTOPE, IOK je CKOp
Ha JTUMCH3MJH MOTHBAIMjE 32 YUCHE CHITICCKOT je3WKa IPEICTaBha0 KPUTEPUjyMCKY
Bapujadmy.

[IpenmuvmuHapHAM aHaTH3aMa je yTBpEeHo J1a He ITOCTOoje 3HaYajHa OJCTYTIamka Of
OYCKHMBaHE HOPMAIHOCTH, IMHEAPHOCTH, XOMOTCHOCTH BapHjaHCe, MYITHKOIHMHEAPHOCTH
U CHHTYJIapHOCTH.

Kopenammonom ananmmszoMm je yTBpheHO na He3aBHCHE BapHjalie HE TOKaszyjy
BeOMa BHCOKe MHTepKopenanuje (Behe ox 0,7), mro moTBphyje ma mpermocTaBKa O
MYJITHKOIMHEAPHOCTH HHje HapymieHa. Takohe, 1a 6u ce o0aBmiia perpecnoHa aHaan3a
HEOITXOTHO j€ J1a He3aBHUCHE Bapyjabie oKasyjy Makap u ci1ady TTOBE3aHOCT ca 3aBUCHOM
BapmjabmoM, a mpeMa HekuM aytopuMma (Pallant 2007) mokessHO je ma Te Kopenaryje
Oyny m3nax 0,3. V Hamem BcTpakuBamy, Kao IITO ce Moke BuaeTn y Tabenn 4, ase ox
TPpH HE3aBHCHE BapHjadie Mokasyjy CTaTUCTHYKU 3HaYajHy KOpeJamnjy ca MOTHBAIIH]OM
3a yueme eHIIeckor jesuka. Hamme, nneamnu J2 cend (= ,477, p=0,000) npencraBipa
YMEpEeHH! MO3UTHBHHU KOPEJaT, a ICKYCTBO y YUY€y eHINIEeCKor je3uka (r=,616, p=0,000)
jak TIO3UTHBHM KOpeNlaT MOTHBAIMje 3a y4YeHhE¢ CHIVIECKOT je3WKa, JIOK Ppe3ylTaTH
HE yKasyjy Ha CTaTUCTHYKH 3Ha4ajHy Kopenmarujy m3mely odekmBanor J2 cenda u
MoTuBalje yuenuka (1=,140, p=0,062). Crora, y perpecroHy aHaJIN3y Kao TOTCHIH]aTHI
MPEIUKTOPY MOTHBALHjE 3a YUCHE CHIVICCKOT je3HKa YKJbYUCHE Cy ITUMEH3Hje HICATHH
J2 cend u NCKYCTBO y yU€HY SHIVIECKOT je3HKa.

Tabena 4: Kopenanuja je3nuke aHKCHO3HOCTH ca AUMEH3HMjaMa MOTUBaIjcKor J2 ceng cucrema

Jumvensuja MoTuBanujckor J2 cend MortuBanmja 3a y4eme
cucTeMa CHIVICCKOT je3nKa
Correlation 477
)4 2 ’
Aeanm 12 cenp Sig. (2-tailed) ,000
Correlation ,140
OuekuBanu J2 cend Sig. (2-tailed) 062
HcKycTBO Y yuerby EHIIIECKOT je3UKa Correlation ,616
YCTBO Y yHCHY ] Sig. (2-tailed) 000

YV Tabemu 5 u 6 IprKa3aHy Cy Pe3yATaTH PErpecroHe aHAIM3e KOji YKasyjy Ha TO Ja
JIMMEH3Hje MOTHBAIjCKOT J2 cend cructeMa, uaeanHn J2 cend 1 HCKyCTBO Y yUeHY CHITIECKOT
je3mKa, 1ajy 3Ha4ajaH TOMPHHOC PEAMKIIN] A MOTHBAIIH]E 32 YUCH-E CHITIECKOT je3rKa. Pesynrari
Cy TOKA3aJIH Cy J1a je MOJIeN CTaThCTHuKH 3Havajan F (2, 175) = 75,241, p=.000, ca R*=462.
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Tabena 5: Bumectpyka perpecona aHainu3a: AUMEH3Hj€ MOTHBAIMjCKOT J2 cend cuctema kao
MIPEAUKTOPHA MOTHBALH]E 32 YUCHE SHIVIECKOT je3HKa

Model R R Square Adjusted R Square Std. Error of the Estimate
1 ,680 462 ,164 ,596

Tabena 6: Pesynraru 3a Tectupane Bapujadie (ANOVA)

Model Sum of Squares df Mean Square F Sig.
1 Regression 53,370 2 26,685 75,241 ,000
Residual 62,066 175 355
Total 115,437 177

Kama ce pa3MoTpe NpEIMKTHBHE BPEIHOCTH IIOjEAMHAYHNX HE3aBUCHUX
MIPOMEHJEUBUX Y OTHOCY HAa MOTHBAIIH]Y 32 yUerhe eHIecKor je3nka (Tabemna 7), moxe ce
YOUHTH Ja CE Ka0 YMEPEHO jaK, MO3UTHBHH IPEAUKTOP MOTHBALM]E 32 YUCHE CHIVICCKOT
je3mKa jaBJba MCKYCTBO Yy y4emy eHmeckor jesuka (B=,514, p=,000), nok uaeamsu J2
cend mpencTaBiba YMEpEHH, MO3UTHBHU MPEIUKTOP OBE 3aBHCHE Bapujabdie (B=,3006,
p=,000).

TaGena 7: [TaprujaaHu JONPHHOCH IMMEH3Hja MOTUBALMjCcKOT J2 cend) cuctema npeuKIuju
MOTHBAL[Hj€ 32 YUCH-E CHITIECKOT je3nKa

Undstandardized Standardized

Coefficients Coefficients
Mogzen B SE B B t Sig.
1 (Koncranra) ,186 ,292 ,639 524
Upeanuu J2 cend ,344 ,066 ,306 5,205,000
HckyctBo 'y yuewy ,533 ,061 514 8740 000

CHIJICCKOI' _] C3HUKa

5. Auckycuja

Pesynrati necKpUNTHBHE aHAJM3E MMOKA3aId Cy Ja je uacannu J2 cend 3HauajHO
M3paXCH KOJ| HAIlle TPyIe MCIHUTAHKKA, IITO yKasyje Ha TO [a je KO HCITHTaHEe TPyIie
YUYCHHKa THMaH3Mja JPYIITBEHO-]€3HYKOT CMepa y 3HA4YajHOj MEpH M3paKeHa HIcanHa
ClIMKa KOjy MMajy 0 ce0M Kao yCIeIIHMM TOBOPHHUIIMMA EHIVIECKOr je3uka. Takobe,
pesyiTaté Ccy MOKasand Ja je H3PaXKEHOCT O4eKuBaHOT J2 cenda OKO MPOCEUHHX
BPEIHOCTH, INTO 3HAYU Ja KOJ YYCHHKA HHUje Y 3HAYAJHUjO] MEPH U3PAKCHO YBEPCHE
Jla OKOJIMHA (Ha IPUMeEp, POAMTEIbHU, KOJIeTe, APYIITBO) O]l BbUX OUeKyje Jia M03Hajy OBaj
JE3UK, T€ J1a je YUYCHE OBOT je3UKa JICO BUXOBUX JY’)KHOCTU U OArOBOPHOCTH. VICKyCTBO
HCMUTAHHUKA y yUYCHY CHIVICCKOT je3HKa je YMEPEHO MO3WUTHUBHO, JOK je MOTHBAIlMja 3a
YUCHE CHITICCKOT je3UKa YMEPECHOT HHTCH3HUTETA.

OCHOBHH LIWJb OBOT' UCTPa)KMBama OMO je J1a ce UCIHTA NPEIUKTHBHA BPEAHOCT
MojIeJIa KOju YMHE AMMEH3H1je MoTHBaIujckor J2 cend cucrema y OHOCY Ha MOTHBALIU]Y
3a yueHe CHIVICCKOT je3MKa. Y PEerpecHOHy aHaIu3y Cy yIuIe Bapujalie Koje Mmokasyjy
CTAaTUCTHYKU 3HAYajHy KOpENAIMjy ca 3aBUCHOM BapHjalJIOM, OJHOCHO HIcayiHU J2

82



cend M UCKYCTBO y yUeHY CHIVIECKOT je3uKa. Pe3ynrarn mokasyjy /1a MOJEN KOjU YIHE
MIOMEHYTEe TUMEH3Hje MOTHBanujckor J2 cend cucrema oOjammasa 46,2% BapujaHce
MOTHBALHje y y4elby CHIVIECKOT je3WKa KOJ Halle Ipyle HCIHTaHWKa, Takie, CKOpo
MTOJIOBHHY BapHjaHCe oBe aheKTUBHE TUMEH3H]E.

INopen Tora, Hamasum ykasyjy Ha TO Ja HCKYCTBO y y4ey EHIJICCKOT je3HKa
MIPEACTaBIbA jaK TIO3UTUBHH IPETUKTOP MOTHBAIH]€ YaeHIKa. OBaKBH PE3yNTaTH MOKa3yjy
Jla ce Ha OCHOBY NO3UTHBHHX CTaBOBA YYCHHKA IpeMa y4ely CHIJIECKOT je3MKa MOXE
TIPEANBUICTH HIX0BA U3paKEHIja MOTHBAIIM]a 32 yUeHe OBOT je3uka. Hanme, ykommko cy
TIOMEHYTH CTABOBH YYCHHKA MO3UTHBHH, MOXE CE OYEKMBATH Ja he HBHXOBa MOTHBALHja
3a y4eme CHIVIECKOT je3nka ONTH u3pakeHuja, n 00pHyTo. OBaKBH HAJA3M Cy Y CKIAdy ca
pe3ynTatiMa paHujux uctpaxkuBama (Csizér and Kormos 2009; Islam et al. 2013; Lamb
2012; Papi 2010; Taguchi et al 2009), mpema kojuMa UCKYCTBO Y yUCHY €HITICCKOT je3UKa
MIPEACTaBIbA jaK, TTO3UTHBHH MPEIUKTOP MOTHBAIIM]E 32 YUICHE OBOT je3HKa.

Jpyry mpeuKTop MOTHBAL]jE 32 YUCH:E SHIVICCKOT je3HKa IPEACTaBIba NACATHN
J2 cend, mpu wemy ce oBa AWMEH3HWja jaBjhba KaO YMEPEHH, MO3UTHUBHH TPEAUKTOP.
OBakBHU pe3ynTaTH yKa3yjy Ha TO Jia TIOCTOjarhe WACATHE CIMKE KOjy YUCHUIM NMajy O
cebu Kao yCTIeITHIM TOBOPHUIIIMA CHITIECKOT je3UKa MpeaBul)a BUIIe HUBOE MOTHBAIIH]E
3a y4erse OBOT je3uKa KOJI OBE TPpyIe HCTUTaHuKa. CIUYIHO, pe3ynTaTi OpOjHUX paHHjuX
nctpaxuBama (Csizér and Kormos 2009; Dornyei and Ushioda 2011; Islam et al. 2013;
Kormos and Csizér 2008; Kormos et al. 2011; Lamb 2012) mokazamnu cy 1a oBa TUMEH3H]ja
TIPECTaBIba ITOJIjeTHAKO 3HAYAjaH WM IPUOIIKHO 3HaYajaH MPETUKTOP MOTHBAIIH]E Kao
u uneanau J2 cend.

Taxole, pesynrarm mokasyjy ma Tpeha mumeHsmja MoTuBammjckor J2 cend
cucTeMa, OueKnBaHu J2 cend), He mpeAcTaBIba 3Ha4ajaH MPEANKTOP MOTHUBAIIH]E 32 YUCHE
SHIVICCKOT je3HKa KOJ| MCTIMTaHEe TPyTie yUeHHUKa. 3alpaBo, oBa TUMEH3Hja HUje HU yIILIa
y perpecnuoHy aHanmzy, Oyayhu ma m3mely oBe mTUMEH3Wje W MOTHBAILHje HE MOCTOjH
CTaTUCTHYKH 3Ha4YajHa Kopenamuja. Moxke ce pehn fa cy OBakBH pe3yaTaTH y CKIamy ca
pe3ynTaTuMa JocaIanIbix HCTpaknBama (Ha mpumep, Kormos and Csizér 2008; Kormos
et al. 2011), xoju cy mokasanu 1a je oueknBanu J2 cend cmad niam 6e3HadajaH MPETUKTOP
MOTHBAIIH]€ 32 yUCH-E CHITIECKOT je3uka. M3y3eTak mpencTaBibajy CTyAnje CIPOBEACHE Y
a3MjCKUM | aparcKuM 3emibama (Ha mpumep, Taguchi et al. 2009), Tie ce oBa muMeH3Hja
MOKa3ala Kao HEMITO 3HaudajHUju Tpeaukrop MotuBammje. OOammaBajyhm pasmore
OBaKBE II0jaBe, ayTOPH HaIIAIaBajy Nla Cy NMUTamby KOHTEKCTH Yy KOjUMa je M3PaKeH
YTHIIAj OKpYyXema (TPBEHCTBEHO MOPOAMIIE) HA MOjEeAHMHIE, IITO Ce OINIeAa Y HHXOBOj
U3PAKEHO] TEXKIGU J1a MCIYHE OYCKHBarba OKOJIMHE. Y TOM CMHUCIY M YYCH:E CTpaHHX
je3mKa je Ko OBMX MCITUTAHWKA Yy 3HAUYajHO] MEPH MOTHBHCAHO HHXOBHUM HACTOjamUMa
Jla MCITyHE Ta CIIOJballliba O4CKUBAbA.

Jada mpeMKTHBHA BPEIHOCT UCKYCTBA Y yUeHby y OZHOCY Ha MOTHBALHjY 32 YUCHhe
SHITIECKOT je3rKka y mopelemy ca MpeUKTHBHIM BPEIHOCTHMA Celi) KOHIIENTa, MOXE ce
00jacCHUTH THUME IINTO CHIVIECKH je3WK TOKOM CPEIFbOIIKOICKOT oOpasoBama y Cpomju,
IpesicTaB/ba 00aBE3HH IIPEIMET, TE 3a OBE YUYCHHKE Y4YCHE OBOI je3MKa IPeICTaBIba
caMo jeIHy Off IIKOJCKMX o0aBe3a, a He JIe0 HUXOBHX cel KoHIenara. Y TOM CMHUCIY 3a
MOTHBAIIM]y OBUX YUCHHKA 32 YUCH-€ CHITICCKOT je3MKa O IPECYTHOT je 3Ha4aja HAYMH Ha KOjI
JOKMBJbABAJy KOHTEKCT yuera (HaCTaBHMKA, HACTABHE MaTepHjaje, HACTaBHE aKTHBHOCTH,
utn.). OBakBO Tymademe y CKIaay je ca Hajasmma panjux cryamja (Csizér and Kormos
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2009; Kormos and Csizér 2008), koju Cy IOKa3aJik 1a je y OHUM KOHTEKCTHMA y KOjiMa je
yUeHe SHITIECKOT je3MKa 00aBE3HO, NCKYCTBO y yUCHY OBOT je3MKa 3HAYajHHUjU MPEIUKTOP
MOTHBAIIF]€ 32 yUYEH-¢ HEro IITO Cy TO WICATHU WM OYeKWBaHU J2 cemnd, mTo ykasyje Ha
BaXKHOCT U3BOpa MOTHBAIMjE KOjH IIOTHYY U3 CaMOT' OKPYXKeHa M KOHTEKCTA y4erba.

6. 3akibyyak

Hue oBor mcTpaxmBama OHO je Ja ce WCIUTA)y NPEIUKTHBHE BPEIHOCTH
Pa3IMYUTHX W3BOpAa MOTHBAIH]jE, OHOCHO AWMEH3HMja MOJesia MOTHBALHjCKOT J2 cend
cucreMa, uaeairHor J2 cenda, odeknBaHor J2 cemda m MCKycTBa y yUCHY CHITICCKOT
je3mKa, y OHOCY Ha MOTHBAIMjy 3a Y4YEHE CHINIECKOT je3nka KO YYeHHKa THMMHa3uja
JPYIITBEHO-]€3MUKOT yeMepema y CpOuju. Pesdynraru cy moka3anu ia o Tpu IUMEH3H]E
MoTHBaImjckor J2 cend cucrema, Haj3HAYajHUjU MPEIUKTOP MOTHBAIMjE 33 YUCHHC
SHIVICCKOT je3WKa, MPEICTaBJba MCKYCTBO y yUYCHY OBOT je3WKa. 3aTHM, Kao HEIITO
CITabuju IPETUKTOP jaBJba ce uaeamHu J2 cend, 0K ce Ha OCHOBY JHMEH3H]jE OYCKUBAHOT
J2 cenda He MOXKe IPEABUACTH MOTHBAIIH]E 32 YUCHE CHIVICCKOT je3MKa KO HaIlle TPyIe
HCITUTAHHKA.

6.1. ITexaromke HMNJIMKALKje

[lenaromke wMMIUIMKaLyje Koje NPOW3MIA3e H3 pesylrara HCTpaKHBarba
CIIPOBEICHOT 3a MOTpede OBOT paja OAHOCE ce MPBEHCTBCHO HAa MHTEPBEHIIHjE KOje ce
MOTY TIPEIy3eTH Kako O ce KOHTPOJIHCAIe AUMEH3HUje KOje TPEeACTaBIbajy MPEauKTOpe
MOTHBAIIH]€ 32 YUCH-E CHITICCKOT je3WKa, Ca IIMJbEM JIa Ce Ha Taj HAYMH yTHYE Ha jadarbe
MOTHUBAIIH]€ YUCHHKA.

Bynyhn na cy pesynraté Ioka3annm 1a HCKYCTBO y Y4Y€HbY CHIVIECKOT je3HKa
MIPECTaBIbA jaK, TO3UTHBHU ITPEIUKTOP MOTHBAIIH]E, jACHO j€ /1A je HEOMXOAHO TOOOJBIIATH
YCIIOBE y KOjIMa Ce OZBHja MPOIIeC yUeHa Kako OM ce MoAcTakiIa MOTHBAIja YICHUKA.
Bpojun ayropu (Brown 2001; Harmer 2007; Lightbown and Spada 2006; Ur 2003) TBpze
na je To moryhe moctuhu ycmocraBjbambeM OJHOCA Ca YUCHUIIMMA KOjH C€ TeMeJbe Ha
MTOBEpEY M IMOIITOBAY, YIIOTPEOOM aKTHBHOCTH W Marepujaia Koju Cy HpuiiaroheHu
y3pacTy, CIIoCOOHOCTUMA M HHTEpPECcOBambUMa YYEHHKA, 3aTHM IOCTABJbABEM jaCHHX
JOYTOPOYHUX W KPAaTKOPOYHMX LNJbEBA Yy4eHha, NOCTABJbAEEM KOOIEPATUBHUX, a HE
KOMITCTUTUBHUX LHJbEBA, KAO U MOJACTUIIAbEM yYEHHKA 1a y oApeleHoj Mepu npey3My
OZITOBOPHOCT 33 HACTABHH IIPOLIEC.

Kako mumensuja uaeansor J2 cenda npeactaBba HO3UTUBHE YMEPEHH IIPEIUKTOP
MOTHBALMje 33 Y4ehe CHINIECKOI je3MKa, MOXE C€ OYEKMBATH Ja Ce IOICTHLARmEM
OBE IMMEH3WjE MOXXE yTHUIAaTH Ha KOMITOHEHTY MOTHBAIlje y y4YEHY OBOT jE3HKa.
Pasmarpajyhn mpakTuuHe MMITDIMKANKje Mofesia MOTHBanujckor J2 cend cucrema, a
nmocebHO auMenH3uje naeamHor J2 cenda, Jdepmen (Dornyei 2009) mpemnaxe crnenehnx
IIeCT CTpaTeTHja 3a MOACTUIAEkE U Ofip)KaBamke naeanHor J2 ceda: cTBapame TUMEH3H]e
uneamHor J2 cenda, mTO MOApasyMeBa IMOACTHIAE KPOCKYITyTpalHe KOMYHHKAIHje,
MOJICTUIIAthe YYCHUKA J]a Ce yIIeAajy Ha YCIICIIHEe FOBOPHHMKE IMJBHOI je3HKa, Kao W
CycpeTe y4eHHKa ca M3BOPHIM TOBOPHHIIMMA U KYJITYPOM TOT je3UKa; jadarbe TUMEH3H]e
uneanHor J2 cenda, mMTO YKIbyUyje OAp)KaBamh-e¢ MECHTATHUX CIIUKA KOje YUCHHUIN Majy
0 ce0M Kao YCIICIIHMM TOBOPHMIMMA LMJBHOT je3WKa; MOACTHIAE IOKHBIJbaBarba
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uneamHor J2 cenda kao JOCTHKHOT; pa3BHjarbe TUTaHa MOCTyIaKa KojuMa Ou uaearHu J2
6mo mpomnpaheH, MTO YKIbyUyje MOACTHIAIHE YICHUKA JIa PEIOBHO cariieiaBajy 3a1aTke
Koje cy Beh 00aBmim, 1a CBOjE IMJBEBE U TUTAHOBE MOTU(HKY]Y, U J1a CTAITHO IIPEUCIIUTY]Y
CBOja OYEKHBamba M CTPAxXOBE y BE3U Ca YUCHEM IIMJBHOT je3MKa; OJpiKaBabe HICaTHOT
J2 cenda, mro moapazymeBa pa3InuUTe KOMyHHKATHBHE AKTHBHOCTH, 3aTHM aKTUBHOCTH
KOje ce OfHOCEe Ha W3BOPHY KYATYpPY IIMUBHOT je3WKa (Ieame (HUIMOBA, CIIyIIArhe
MY3HKe, U CJI.); IOACTHLAbE CBECTH YUCHHUKA O MOCIIeIUIaMa HeJOCTH3amba HeamHor J2
cenda, mMTO ce MPBEHCTBEHO OJHOCH HAa OTpaHWYCHa KOja HEMO3HABAIHE IIMJHHOT je3UKa
JIOHOCH.
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Anica Radosavljevi¢ Krsmanovié

MOTIVATION FOR LEARNING ENGLISH:
THE APPLICATION OF L2 MOTIVATIONAL SELF SYSTEM

Summary: The aim of the study is to examine whether and to what extent the dimensions
of The L2 Motivational Self System, ideal L2 self, ought-to L2 self and L2 learning experience,
are the predictors of motivation for learning English among gymnasium students in Serbia. The
results indicated that the strongest predictor of motivation for learning English was L2 learning
experience. Ideal L2 self was found to be a moderate predictor, while ought-to L2 self proved to be
statistically insignificant predictor of motivation for learning English.

Key words: motivation for learning English, L2 motivational self system, ideal L2 self,
ought-to L2 self, L2 learning experience.
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UPOTREBA ANGLICIZAMA U SRPSKOM NAUCNOM
DISKURSU POLJOPRIVREDNE TEHNIKE

Sazetak: Predmet ovog istrazivanja jeste upotreba anglicizama u nau¢nom diskursu
poljoprivredne tehnike na primeru analize sazetaka nauc¢nih radova Casopisa Poljoprivredna
tehnika u periodu od 2002. do 2018. godine. Glavni cilj bio je da se na ovako sac¢injenom korpusu
sazetaka pronadu anglicizmi i razvrstaju prema ve¢ postoje¢im podelama, kao i da se razmotri
(ne)opravdanost njihove upotrebe. Pokazuje se da se znatno veéi broj anglicizama javlja u grupi
leksema koje pripadaju strucnoj leksici nego u grupi leksema opste leksike. Takode, primecen je i
veéi broj pragmatickih anglicizama, kao i naporedna upotreba anglicizma i odgovarajuéeg srpskog
termina. U zavr$nom delu razmatraju se implikacije dobijenih rezultata za standardizaciju stru¢ne
terminologije u oblasti poljoprivredne tehnike.

Kljuéne redi: anglicizmi, srpski jezik, terminologija, nau¢ni diskurs, jezik struke, poljopri-
vredna tehnika

1. Uvod

Vreme u kome zivimo obiluje razli¢itim novinama sa kojima se svakodnevno su-
sre¢emo — novim stvarima, ali i novim re¢ima. Brz razvoj nauke i tehnologija, razvijanje
novih uredaja, masina, proizvoda i procesa, ali i nova iskustva u okviru razli¢itih obla-
sti ljudskog delanja vode ka stvaranju novih re€i i izraza, a, posebno u oblasti nauke i
struke, i novih termina. Globalizacija, umrezavanje i sve veca interdisciplinarnost imaju
za posledicu koris¢enje engleskog jezika kao globalnog i vehikularnog jezika, odnosno,
dozivljavanje engleskog jezika ve¢ decenijama unazad kao lingua franca.

Uticaj koji engleski jezik ima na srpski jezik moze se uociti u visokoj ucestalosti
anglicizama kako u svakodnevnom govoru i pisanju, tako i u stru¢noj i nau¢noj literaturi.
Sve je veéi broj termina koji ulaze u srpski stru¢ni i nau¢ni jezik upravo preko engleskog
jezika. O prodoru anglicizama u razlicite oblasti dosta je pisano iz razli¢itih uglova, stva-
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rani su raznovrsni modeli i matrice, a davane su i razlicite preporuke i naini za prevazi-
laZenje nedoslednosti prilikom upotrebe anglicizama kako u svakodnevnoj komunikaciji,
dinovi¢ 2013; Mili¢ 2013b; Molnar i dr. 1999; Stojanovi¢ 1988; Vinaver 1996). Medutim,
i dalje se ¢ini da je u strucnoj terminologiji Cest slucaj da se paralelno koriste anglicizmi i
njihovi srpski ekvivalenti, Sto dovodi do velike raznovrsnosti termina u stru¢nim i nauc-
nim tekstovima pisanim na srpskom jeziku.

Imajuéi sve gorenavedeno u vidu, tema ovog rada jesu anglicizmi u nau¢nim tek-
stovima iz oblasti poljoprivredne tehnike. Predmet istrazivanja je upotreba anglicizama
u sazecima naucnih radova preuzetih iz Casopisa Poljoprivredna tehnika za period od
2002. do 2018. godine. Korpus je obuhvatio 354 sazetaka na srpskom jeziku, a broj reci
bio je oko 44.000. Glavni cilj je bio da na ovako sa¢injenom korpusu sazetaka pronademo
anglicizme i razvrstamo ih prema ve¢ postoje¢im podelama, kao i da razmotrimo (ne)
opravdanost njihove upotrebe, sa posebnim osvrtom na stru¢ne termine.

U skladu sa ovako definisanim ciljem istrazivanja, u delu koji sledi najpre ¢emo se
osvrnuti na definicije anglicizma i postojece klasifikacije koje se mogu pronaci u literatu-
ri. Zatim ¢emo dati pregled ranijih istrazivanja u oblasti terminologije razlicitih nau¢nih
disciplina i poljoprivredne terminologije u srpskom jeziku. U delu koji sadrzi rezultate
istrazivanja, prikaza¢emo i ilustrovati tipove anglicizama potvrdenih u analiziranom kor-
pusu, dok ¢emo se u zavrsnom delu osvrnuti na dobijene rezultate i ponuditi zaklju¢na
razmatranja.

2. Teorijski okvir

I pored velikog broja istrazivanja sprovedenih kako kod nas, tako i u drugim ze-
mljama, u kojima se ukazuje na veliki uticaj engleskog jezika na terminologiju u razlici-
Mili¢ 2013b; Rodriguez Gonzalez 1999; Scherling 2012; Silaski 2012, 2018; Todea &
Demarcsek 2016), upotreba anglicizama i dalje je veoma aktuelna tema. Uopsteno govo-
reci, 1 strucnjaci za jezik i stru¢njaci iz razlicitih oblasti nauke nacelno se slazu da treba
uvesti red u upotrebu anglicizama, ali se malo toga zaista i primenjuje. Kako primecuje
Préi¢ (2011[2005]: 70, 74, 159), vecina ljudi koji razumeju engleski jezik smatraju da
ga poznaju ‘perfektno’, a poznavanje srpskog kao maternjeg se ne dovodi u pitanje —
podrazumeva se da je savrSeno i konacno, i da se viSe nijedan priru¢nik ne treba uzeti u
ruke, a kamoli otvoriti'. Takode, ¢ini se da ne postoji dovoljno zainteresovanosti medu
strunjacima iz razli¢itih nau¢nih i stru¢nih oblasti da se pitanju anglicizama u jeziku
nauke posveti dovoljno paznje. Nedovoljno poznavanje srpskog i engleskog jezika, kao i
neupucenost u to kada i u kojoj meri je (ne)opravdano koristiti tudice mogu dovesti do ne
bas najboljih upotreba anglicizama i/ili njihovih srpskih ekvivalenata.

Stoga ¢emo najpre dati pregled definicija ‘anglicizma’ u re¢nicima srpskog jezi-
ka, a zatim i u literaturi. U Recniku srpskohrvatskoga knjizevnog jezika, re¢ anglicizam

1 Ovde svakako treba spomenuti da Préi¢ (Pré¢i¢ 2011[2005]) govori i o anglosrpskom kao novom
varijetetu srpskog jezika, kao i o angloCOOLturi i angloholizmu.
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opisana je kao ,,svojstvo, osobenost engleskog jezika, re¢ uzeta iz engleskog” (Re¢nik
srpskohrvatskoga knjizevnog jezika 1990: 83). U Recniku stranih reci i izraza (Klajn i
Sipka 2008: 119—120) ovaj termin definise se kao ,,re¢ ili karakteristi¢na osobina engle-
skog jezika, preuzeta u nekom drugom jeziku”. Prema Préi¢u (2011[2005]: 120), anglici-
zam je ,,re¢ preuzeta iz engleskog kao jezika-davaoca i uklopljena u sistem srpskog kao
jezika-primaoca”. R. Filipovi¢ (Filipovi¢ 1990: 17) za anglicizam tvrdi da je to ,,svaka
rije¢ preuzeta iz engleskog jezika koja oznacava neki predmet, ideju ili pojam kao sa-
stavne dijelove engleske civilizacije; ona ne mora biti engleskog porijekla, ali mora biti
adaptirana prema sustavu engleskog jezika i integrirana u engleski vokabular”. Dalje, S.
Filipovi¢ (Filipovi¢ 2005: 13) prosiruje uobicajenu definiciju anglicizama, navode¢i da
oni ukljucuju ,,opste reci, reci u funkciji imena, akronime, pa ¢ak i sintagme, odnosno
sve ono $to je iz engleskog jezika prodrlo u srpski sa ve¢im ili manjim ili ¢ak nikakvim
stepenom integrisanosti”.

Pored samog definisanja, Pr¢i¢ (2011[2005]) napominje da je anglicizme neop-
hodno sagledati iz Cetiri medupovezana ugla, tj. sa stanovista njihove vrste, nastanka,
opravdanosti i statusa. NajSire koriS¢ene podele jesu one koje daje ovaj autor, i to prema
oblickoj realizaciji i prema nastanku.

Prema oblickoj realizaciji, anglicizmi se klasifikuju u ocigledne, skrivene i siro-
ve. Ocigledni anglicizmi predstavljaju one leksicke jedinice preuzete iz engleskog jezika
koje su integrisane u sistem srpskog jezika na ortografskom, fonoloSkom, morfosintak-
sickom, semantickom i pragmatickom planu (Pré¢i¢ 2011{2005]: 121), na primer fajl, mi-
lksejk, daunoloudovati, surfovati. Skriveni anglicizmi definiSu se kao leksicke jedinice
— reci, sintagme ili re€enice — koje odrazavaju normu 1/ili slede obicaje engleskog jezika,
$to znaci da se ,,znacenja i/ili upotrebe svojstvene oblicima engleskog jezika kriju u ob-
licima srpskog jezika” (Préi¢ 2011[2005]: 121), kao §to su definitivno, ekonomija, imati
razgovore. Sirovi anglicizmi su ,,reci, sintagme i recenice koje su preuzete iz engleskog
jezika direktno, bez ikakvog prilagodavanja njihovog pisanja srpskom jeziku” (Préi¢
2011[2005]: 122), za koje Pr¢i¢ navodi sledece primere: roaming, e-mail, prepaid itd>.

Prema nastanku, Pr¢i¢ deli anglicizme u preoblikovane, prevedene i meSovite.
Preoblikovani anglicizmi podrazumevaju preuzimanje novog oblika i njemu pridruzene
nove sadrzine (Pr¢i¢ 2011[2005]: 124), kao u primerima modem, fajl ili dZogirati. Pre-
vedeni anglicizmi odnose se na ,,preuzimanje nove sadrzine iz engleskog jezika koja se
izrazava kroz postoje¢e (domace ili odomacene ,,strane’) oblike, sadrzinski i/ili oblicki
upotrebljene na nov nacin” (Préi¢ 2011[2005]: 125), sto se vidi u primerima brza hrana,
vrué¢ krompir i veliki prasak. Najzad, meSoviti anglicizmi podrazumevaju ,,preobliko-
vanje jednog dela reci, a prevodenje drugog” (Pr¢i¢ 2011[2005]: 127), kao kod leksema
shopping centar, call centar ili beauty centar.

Na kraju, treba pomenuti jo§ jednu kategoriju anglicizama koja se navodi u lite-
raturi, pragmati¢ke anglicizme. Ovaj tip anglicizama odnosi se na upotrebu ,,diskursnih
formula iz engleskog jezika u situacijama kada za njih postoje odgovarajuce i ustaljene
formule u srpskom jeziku” (Misi¢ Ili¢ i Lopic¢i¢ 2011: 263).

2 Zanimljivo je da R. Dragicevi¢ izjavljuje da ovo ¢ak i nisu anglicizmi, ve¢ engleske reci u srpskom
jeziku, dalje navode¢i da: ,,[...] ako slusamo mlade ljude, mi ¢emo Cuti neki jezik koji nije ni srpski ni engleski,
nego engleski u srpskom. Ili mozda srpski u engleskom, jer se tek poneka nasa re¢ pojavljuje” (Pejovi¢ 2018).
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U vezi sa dilemom kada upotrebiti anglicizam, a kada srpski ekvivalent, postavlja
se pitanje komunikativne opravdanosti anglicizama uopste (Préi¢ 2011[2005]), tj. oprav-
danosti potrebe za uvodenjem novog anglicizma. Vazno pitanje u tom smislu jeste da li
anglicizam doprinosi izrazajnosti srpskog jezika, jer ukoliko je doprinos snazniji, i potre-
ba za novim anglicizmom je vec¢a (Pr¢i¢ 2011: 129). Préi¢ (2011[2005]: 130—131) smatra
da je anglicizam sasvim neopravdano uvoditi ukoliko ve¢ postoji domaca ili odomacéena
re¢ za odgovarajuéi sadrzaj ili postoji mogucénost da se novi sadrzaj adekvatno prevede na
srpski jezik, dok je uvodenje anglicizama uslovno ili potpuno opravdano ukoliko se time
omogucava krace i ekonomicnije izrazavanje novog sadrzaja ili se uvodi nova nijansa
znacenja u srpskom jeziku (Préi¢ 2011[2005]: 132—133).

3. Anglicizmi u terminologiji i jeziku nauke

Kao $to je ve¢ pomenuto, prodor engleskog jezika, odnosno anglicizama, ne pri-
mecuje se samo u svakodnevnoj komunikaciji, ve¢ i u naucnoj i strucnoj literaturi. lako
upotreba anglicizama moze biti opravdana u pojedinim slu¢ajevima, ponekad se stice utisak
da prilikom upotrebe pozajmljenica iz engleskog jezika ne postoje jasna pravila oko kori-
$¢enja istih. Cesto se u nau¢nim radovima sreéu i sinonimi, odnosno uporedna upotreba i
anglicizma i srpskog termina, upotreba Citavih formulacija preuzetih iz engleskog jezika,
ali 1 nakaradno prevedeni termini, uglavnom ,,po ose¢aju”. Brojna su ranija istrazivanja o
upotrebi anglicizama u srpskom jeziku u razli¢itim oblastima, na primer, leksici ekonomske
struke (Silaski 2009, 2012), maSinske struke (Tasi¢ 2010), informatickoj i medijskoj leksici
(Francuski 2012), u registru mode (Filipovi¢ 2003), a narocito u oblasti terminologije, npr.
medicinske nauke i struke (Mi¢i¢ i Sinadinovi¢ 2013), sporta (Mili¢ 2013b, 2015), itd.

Tema terminoloske politike i planiranja u Srbiji stoga je veoma aktuelna. Filipovi¢ i
DPordan (2018: 482) terminolosku politiku i planiranje definiSu kao segment opste korpusne
jezicke politike i planiranja bitan za razvoj jezika za posebne namene, ali i za sociolin-
gvisticke registre profesija i naucnih disciplina. Jaki¢, Andelkovi¢ i Novakovi¢ (2018: 26)
dodatno ukazuju na potrebu za institucijom koja bi bila odgovorna za rad na terminologiji.

Takode, razliciti autori razvili su i razli¢ite modele i matrice koji bi mogli pomo¢i pri
standardizaciji stru¢nih termina (npr. Bugarski 1996; Pordevi¢ 2016; Filipovi¢ & Filipovié¢
1997; Mili¢ 2013a). Tako Bugarski (1996) smatra da se do optimalnog resenja prilikom
vrednovanja termina moze do¢i ukrstanjem cetiri kriterijuma: formalnog, semantickog, pra-
gmatickog i sociolingvistickog. Polaze¢i od polidimenzionog pristupa, isti autor (Bugarski
1996: 25) predlaze matricu za sistematsko vrednovanje termina, sa deset kriterijuma — si-
stemnost, produktivnost, jednoznacnost, internacionalnost, motivisanost, rasirenost, stabil-
nost, konotacije, kratkoca i lako¢a. Ukoliko termin ima neku osobinu u veéoj meri, bice
oznacen sa ,,+’, ako je ima u manjoj meri sa ,,-”, a ako je neutralan onda ¢e biti oznacen sa
,0”. Filipovi¢ i Filipovi¢ (1997) su predlozili nesto kracu matricu, isticu¢i da su internaci-
onalnost, kratkoca i jednoznacnost najrelevantniji parametri za mnoge istrazivace. Dalje,
Mili¢ (2013a) predlaze Sest principa za standardizaciju sportskih termina u srpskom jeziku:
jednoznacnost, prozirnost, sistemnost, produktivnost, kratkoca i ucestalost.

O pokusajima ujednacavanja srpske poljoprivredne terminologije pisao je Stoja-
novi¢ (1996: 115), ukazujuéi na neophodnost saradnje stru¢njaka-terminologa i lingvista.

90



Labovi¢ (1996: 165) takode ukazuje na neophodnost saradnje jezickih strucnjaka i struc-
njaka tehnickih oblasti prilikom standardizacije terminologije u oblasti poljoprivredne
tehnike. Nedimovi¢ i Nedimovi¢ (1996a: 119) govore o neuskladenosti i neophodnosti
standardizacije terminologije u oblasti masinskih elemenata i konstrukcija. Takode, pisa-
no je i o neuskladenosti i o potrebi standardizacije terminologije masinstva u rudarstvu
koja bi vodila ka tehnoekonomskoj optimizaciji, ali i uvodenju oznaka i termina u toku
Skolovanja i u udzbenickoj literaturi (Nedimovi¢ i Nedimovi¢ 1996b: 131).

U empirijskom istrazivanju D. Pordevi¢ (2016) pokazalo se da stru¢njaci u oblasti
anglicizmi nego njihovi srpski ekvivalenti (npr. biplot naspram dvoparcele, ¢izel naspram
razrivaca, malciranje naspram zastiranja). U situaciji kada treba da biraju izmedu do-
macdeg termina i anglicizma (sirovog ili o¢iglednog), vazni kriterijumi za strucnjake jesu
internacionalnost termina i njegova kratkoca.?

Sve ovo nam ukazuje na to da je pitanje upotrebe anglicizama u nau¢nim rado-
vima, kao i termina preuzetih iz engleskog jezika, veoma vazno. U narednom poglavlju
¢emo se osvrnuti na rezultate analize upotrebe anglicizama u sazecima nau¢nih radova
iz poljoprivredne tehnike koji nam mogu pruziti uvide u to koliko se stru¢njaci u ovoj
oblasti u pisanju sazetaka oslanjaju na engleski jezik.

4. Rezultati istraZivanja

Oslanjajuéi se na ranije navedene definicije i klasifikacije iz literature, najpre su iz-
dvojeni anglicizmi iz korpusa sazetaka naucnih radova iz ¢asopisa Poljoprivredna tehnika
za period od 2002. do 2018. godine. Ukupan broj anglicizama u korpusu iznosio je n=2.335,
tj. 53,5 anglicizma na 1000 re¢i*. MoZemo govoriti o dve grupe posmatranih anglicizama
— one koji pripadaju opstoj i one koji pripadaju stru¢noj leksici. Broj anglicizama koji su
svrstani u grupu opste leksike iznosi n=784, tj. 17,9 anglicizama na 1000 reci, dok je broj
anglicizama u grupi stru¢ne leksike znatno ve¢i i iznosi n=1.551, tj. 35,6 na 1000 reci.

U korpusu smo primetili i slucajeve u kojima se anglicizam i srpski ekvivalent
upotrebljavaju naporedo, npr. interakcija/sadejstvo, kompakcija/sabijanje, medium/me-
dijum, adhezijalathezija/prijanjanje. Takode, deSava se da se isti anglicizam javi u ra-
zli¢itim fonetskim adaptacijama, na primer, malcovanje/mulcovanje. Postoji i nekoliko
primera u kojima se sirovi ili o¢igledni anglicizam koriste u istoj frazi, $to dovodi do
pleonazma: ,,4/C (Air Condition) sistema za klimatizaciju”, potencijalna mogucnost, in-
vesticiono ulaganje.

Izdvojeni anglicizmi dalje su klasifikovani prema podelama koje je razvio Préi¢
(2011[2005]), odnosno, prema oblickoj realizaciji i prema nastanku. Imajuéi u vidu da je
u korpusu pronaden veliki broj anglicizama, u okviru svake od klasifikacija dati su samo
ilustrativni primeri.

3 Rezultati studije sprovedene na studentima stomatologije u Hrvatskoj takode ukazuju na to da veci-
na studenata ponudene stru¢ne termine na engleskom prevodi anglicizmima umesto odgovaraju¢im hrvatskim
terminima (Vuleti¢ et al. 2018).

4 Navodi¢emo apsolutne frekvencije, kao i normalizovane frekvencije, tj. frekvencije anglicizama na
1000 reci, radi lakSeg poredenja.
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4.1. Podela anglicizama prema obli¢koj realizaciji

U okviru podele prema oblickoj realizaciji, u analiziranom korpusu sazetaka naj-
brojniji su o¢igledni anglicizmi (n=2.022; 46,34 na 1000 reci), zatim skriveni (n=276; 6,33
na 1000 reci), dok je najmanji broj sirovih anglicizama (n=37; 0,85 na 1000 re¢i)(Grafik 1).
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Grafik 1: Normalizovana frekvencija anglicizama klasifikovanih prema obli¢koj realizaciji

U grupi ociglednih anglicizama nalaze se lekseme koje pripadaju
1 opStoj 1 struc¢noj leksici. Primetno je da se autori ¢esto opredeljuju za to
da koriste anglicizme pre nego srpske ekvivalente (aplikacija umesto pri-
mena, generisati umesto stvoriti, adaptacija umesto prilagodavanje, kom-
paracija umesto poredenje, tendencija umesto teznja, frakcija umesto deo,
monitoring umesto nadzor, eliminisanje umesto uklanjanje itd.).

[lustrativni primeri za ocigledne anglicizme pronadene u korpusu
sazetaka 1 njihovi engleski ekvivalenti dati su u tabeli 1.

Tabela 1: Primeri za o€igledne anglicizme

Ocigledni anglicizam | Engleski termin Ocigledni anglicizam | Engleski termin
kombajn combine separacija separation
kompost compost adhezija adhesion
nutrijent nutrient komparacija comparison
kontaminant contaminant emisija emission

aditiv additive sertifikacija certification
agregatirati aggregate eksportovanje exporting
kombajniranje combining transmisija transmission

Primere za skrivene anglicizme i odgovarajuce engleske termine u analiziranom
korpusu mozemo videti u tabeli 2. Kao §to je ranije napomenuto, ovakvih anglicizama u
korpusu ima znatno manje nego o¢iglednih, $to, izmedu ostalog, upucuje na zakljucak da
se novi termini u ovoj oblasti najces¢e uvode direktnom adaptacijom engleskih termina.
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Tabela 2: Primeri za skrivene anglicizme

Skriveni anglicizam Engleski termin

naturalno seme natural seed

Zetveni indeks harvest index

Zetveni ostatak harvest residue

startno dubrivo starter fertilizer

samohodni berac¢ self-moving picker machine
samohodni rasprskivac self-propelled sprayer

Kao sto je ve¢ receno, anglicizama koji su u neizmenjenom obliku preuzeti iz
engleskog jezika ima najmanje u analiziranom korpusu. Primeri za sirove anglicizme
prikazani su u tabeli 3.

Tabela 3: Primeri za sirove anglicizme

Sirovi anglicizam

sorta stenley

,,speedling i pot” nacin proizvodnje
insekt proof mreze

napredni crop modeli

fuzzy logika

silomix prikolica
T-tape trake
eco-friendly

4.2. Podela anglicizama prema nastanku

Uzimajuéi u obzir podelu prema nastanku, najbrojniju grupu u analiziranom kor-
pusu ¢ine preoblikovani anglicizmi (n=1.776; 40,70 na 1000 reci), slede meSoviti (n=458;
10,50 na 1000 reci), a najmanje ima prevedenih anglicizama (n=101; 2,31 na 1000 reci)
(Grafik 2).
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Grafik 2: Normalizovana frekvencija anglicizama klasifikovanih prema nastanku
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U grupi preoblikovanih anglicizama preovladuju preoblikovane imenice (konver-
zija, aplikacija, revizija, adaptacija, komparacija, separacija, vizuelizacija, eksportova-
nje, registrovanje, redukovanje, generisanje, startovanje, konzervisanje itd.), a zatim
pridevi (limitiran, inovativni, tretiran, diskutovan, relevantan, unificiran, prezentovan,
isprojektovan, modeliran itd.) 1 glagoli (generisati, procesuirati, kreirati, redukovati,
kvantifikovati, sugerisati, determinisati itd.). Ilustrativni primeri za preoblikovane angli-
cizme pronadeni u korpusu sazetaka dati su u tabeli 4.

Tabela 4: Primeri za preoblikovane anglicizme

Preoblikovani anglicizam | Engleski termin Preoblikovani anglicizam | Engleski termin
mulcovanje/malcovanje mulching monitoring monitoring
siliranje silaging filmovi films
kombajniranje combining signifikantan significant
kultiviranje cultivating biodiverzitet biodiversity
generisanje generating biomasa biomass
akvizicija acquisition akvasistemi aquasystems
akceleracija acceleration kontejner container
kontaminacija contamination frakcija fraction

U grupi meSovitih

anglicizama nalazimo najpre specificne termine iz poljopri-

vrede i poljoprivredne tehnike (npr. cizel plug, zZetveni indeks, setveni agregat, virtuel-
ni rotirajuci cesalj, vibraciono razrivacko orude), kao 1 opSte termine iz sfere nauke i
tehnologije (npr. fosilno gorivo, efekat staklene baste, globalno zagrevanje). Primeri za
mesovite anglicizme pronadene u korpusu sazetaka i njihovi ekvivalenti u engleskom
jeziku navedeni su u tabeli 5.

Tabela 5: Primeri za meSovite anglicizme

Mesoviti anglicizam

Engleski termin

Mesoviti anglicizam

Engleski termin

cizel plug

chisel plough

aridni uslovi

arid conditions

skreperski ravnjac

levelling scraper

floristicki sastav

floristic composition

Zitni heder

wheat header

grubi sprej

rough spray

fosilno gorivo

fossil fuel

startno dubrivo

starter fertilizer

Kao $to je ve¢ navedeno, prevedenih anglicizama ima najmanje u analiziranom
korpusu i, kao i u slu¢aju mesovitih anglicizama, uglavnom se odnose na termine vezane
za uredaje i materijale u oblasti poljoprivredne tehnike. U tabeli 6 su dati primeri za ovaj
tip anglicizama pronadeni u korpusu i odgovarajuéi engleski termini.
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Tabela 6. Primeri za prevedene anglicizme

Prevedeni anglicizam Engleski termin
samohodni kisni top self-propelled rain gun
spororazlagajuce dubrivo slow releasing fertilizer
traktor novije generacije new generation tractor
podoranicni vodonepropusni sloj subarable waterproof layer
stakleno viakno glass fibre

izvozna trzisnost export marketability

4.3. Pragmaticki anglicizmi

U korpusu sazetaka javlja se i izvestan broj pragmatickih anglicizama. Po formi,
pragmaticki anglicizmi mogu biti reci, sintagme i recenice (Misi¢ Ili¢ i Lopici¢ 2011:
264). Ovde smo izdvojili neke primere re¢enica u kojima se javljaju gramaticke i leksicke
strukture karakteristi¢ne za engleski jezik.

(1) Takode i standardi i norme kojima se propisuju mikroklimatski uslovi u zatvo-
renom prostoru preporucuju sto manju nehomogenost.

(2) Pored toga, pojedini delovi covekovog tela imaju razli¢itu toplotnu osetljivost
i razli¢ito uticu na ukupni topotni oseéaj i toplotni komfor, sto je u ovom radu iskoriséeno
kao osnova za istrazivanje u pravcu generisanja kontrolisane neuniformnosti mikrokli-
matskih parametara lokalizovanom distribucijom kondicioniranog vazduha u traktorskoj
kabini.

(3) Obzirom na intenzivnost koriséenja paradajza u ljudskoj ishrani, za proizvo-
dace je od izuzetnog znacaja energetska, ekonomska i ekoloska efikasnost proizvodnje
[...]

(4) Navedene su dileme koje su vezane za pitanja tumacenja aspekata kvaliteta
i pitanja bezbednosti prehrambenih proizvoda iz prizme opreme i masina kao i uticaj
opreme za proizvodnju i preradu hrane [ ...].

U ovim sluc¢ajevima, moze se pretpostaviti da se pragmaticki anglicizmi javljaju i
upotrebljavaju usled sve veceg koriS¢enja engleskog jezika kao sredstva komunikacije u
nauci jer, u novije vreme, naucnici sve vise izlazu rezultate svojih istrazivanja na engle-
skom jeziku ili na njemu pisu radove. Ovo naravno nikako ne bi trebalo da predstavlja
opravdanje za koriS¢enje pragmatickih anglicizama, narocito ukoliko postoje odgovara-
juce srpske konstrukcije.

5. Diskusija i zakljuéna razmatranja
Predmet ovog istrazivanja bili su anglicizmi u sazecima nau¢nih radova pisanim

iz oblasti poljoprivredne tehnike. Naglasak je bio na utvrdivanju broja anglicizama, tj.
frekventnosti njihove upotrebe, kao i vrste anglicizama u okviru razli¢itih klasifikacija.
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Kao $to je ranije pomenuto, ova tema veoma je aktuelna bududi da se tezi standardizaciji
terminologije u razli¢itim nau¢nim oblastima, kao i adekvatnoj upotrebi srpskih termina
tamo gde je to moguce.

Rezultati istrazivanja pokazali su da je upotreba anglicizama u sazecima nauc¢nih
radova u analiziranom korpusu primetna, ali ne i preterana, s obzirom na to da u prose-
ku ima 53,5 anglicizma na 1000 re¢i. Medutim, nalaz da je normalizovana ucestalost
anglicizama koji se mogu oznaciti kao opste leksicke jedinice 17,9 na 1000 reci, dok je
anglicizama koji pripadaju jeziku struke 36,9 na 1000 reci ukazuje na to da je neophodna
saradnja strucnjaka iz razlicitih oblasti i lingvista radi lakSeg prevodenja engleskih termi-
na i njihovog uklapanja u srpski jezicki sistem.

Takode, utvrdeno je da postoje primeri za anglicizme koji pripadaju svim kategori-
jama u okviru ranije utvrdenih klasifikacija. U klasifikaciji prema nastanku najbrojniji su
ocigledni anglicizmi, a najmanje ima anglicizama preuzetih u neizmenjenom obliku, tj.
sirovih. U okviru podele prema nastanku najvise ima preoblikovanih anglicizama, i to 76%
od ukupnog broja upotrebljenih anglicizama, $to nam, izmedu ostalog, ukazuje na ¢injenicu
da se reci, a posebno termini, u velikoj meri preuzimaju iz engleskog jezika u minimalno
izmenjenom obliku. S druge strane, kada je re¢ o terminima, razlog za to mogla bi da bude
¢injenica da u ovom obliku termini zadrzavaju internacionalni karakter. Internacionalnost
je, kao s§to smo ve¢ videli, vazan parametar u okviru razli¢itih matrica i modela koji se od-
nose na vrednovanje anglicizama i srpskih ekvivalenata, Sto moze biti od pomo¢i prilikom
standardizacije, normiranja i usaglasavanja termina. Nastajanje meSovitih anglicizama u
kojima je jedan deo termina preveden, a drugi preoblikovan moze da dovede do nezgod-
nih reSenja koja ne ¢ine znacenje dobijenog termina prozirnim, poput primera univerzalni
skreperski ravnjac u kome svima, osim stru¢njacima u ovoj oblasti, ostaje nerazumljiva re¢
skreperski, cizel plug u kome je nedovoljno razumljiva re€ cizel, sintagme Zitni heder u ko-
joj je neprozirna re¢ heder itd. No, ni prevedeni anglicizmi kao termini se ne pokazuju uvek
kao najbolje reSenje, na primer, u slucaju sintagme izvozna trzisnost nastale po uzoru na
englesku export marketability. Ovde bismo izdvojili i pragmati¢ke anglicizme, koji se veci-
nom mogu podvesti pod skrivene i koje autori mozda i nesvesno koriste posto su u velikoj
meri izloZeni engleskom pisanom i usmenom diskursu. Gotovo svakodnevna izlozenost na-
ucnika i struénjaka engleskom jeziku bilo u pisanoj ili usmenoj profesionalnoj komunikaciji
ipak ne bi trebalo da bude opravdanje za koriS¢enje izraza direktno prevedenih iz engleskog
jezika ukoliko ve¢ postoje odgovarajuce srpske konstrukcije.

Ogranicenje ovog istrazivanja jeste ¢injenica da korpus ¢ine saZeci radova samo
jednog Casopisa. Bilo bi korisno i zanimljivo ispitati upotrebu anglicizama na korpusu ce-
lih nau¢nih radova. Takode, istrazivanje bi se moglo prosiriti uzimanjem u obzir i drugih
zanrova, npr. nauc¢no-popularnih radova.

Pokazuje se da je upotreba anglicizama veca u sferi stru¢ne terminologije i da je
ovo polje na kome treba raditi u smislu podizanja svesti stru¢njaka o znacaju upotrebe
odgovarajucih srpskih termina tamo gde je to moguée. Utvrdena uporedna upotreba an-
glicizma i odgovarajuéeg srpskog termina predstavlja naznaku da ne postoji saglasnost
stru¢njaka iz razlicitih oblasti oko toga da li je adekvatnije upotrebljavati anglicizam ili
srpsku re¢ kao odredeni termin. S druge strane, postojanje i upotreba nekoliko oblika
jednog istog anglicizma upucuje na to da je neophodna saradnja stru¢njaka na usaglasSa-
vanju oblika engleskog termina koji ¢e biti standardizovan i koris¢en. Na osnovu svega
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recenog, moze se zakljuciti da je, kao Sto se u literaturi i navodi, potreban zajednicki rad
jezickih struénjaka i strucnjaka iz razlicitih ciljnih oblasti, ali i institucionalna podrska,
Sto bi vodilo ka boljem reSavanju pitanja prevodenja i usaglasavanja termina.
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Danijela Pordevié
Tijana Vesi¢ Pavlovi¢

THE USE OF ANGLICISMS IN SERBIAN SCIENTIFIC DISCOURSE
OF AGRICULTURAL ENGINEERING

Summary: Globalisation, networking and growing interdisciplinarity have resulted in the
use of English as a global and vehicular language, as well as perceiving the English language as
a lingua franca for decades. The influence of English is particularly noticeable in the increased
use of anglicisms, not only in everyday speech and writing, but also in professional and scientific
literature, especially when it comes to terminology. This study deals with the use of anglicisms
in the abstracts of the research articles of the journal Poljoprivredna tehnika for the period from
2002 to 2018. The main goal was to identify and classify the anglicisms in this particular corpus
of abstracts, as well as to discuss the (un)justifiability of their use. It is shown that a considerably
larger number of anglicisms belongs to the category of professional lexis than to general lexis.
Furthermore, pragmatic anglicisms have been identified as well. In certain cases, there is parallel
use of an anglicism and its appropriate Serbian equivalent. The research results indicate the need
for the joint work of language experts and experts from other fields, in this case, agricultural
engineering, in order to translate technical terms correctly and fit them into the Serbian language.

Keywords: anglicisms, Serbian, terminology, scientific discourse, language for specific
purposes, agricultural engineering
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bubana Bykuesuh Jlaukosuh

VYHusepsuret y beorpany
MenunuHcku hakynTeT

[TPUMEHA MAIIA YMA V YUEBY U BEXBABY
I'PAMATUKE KPO3 OBPAZ1IY TEMATCKUX
HACTABHUX JEJUHULA V OKBUPY HACTABE
EHIJIECKOTI" JESBUKA MEJIULIMHCKE CTPYKE

Cazkerak: PesynTtary HCIIUTHUX TECTOBA I0Ka3yjy Ja je MHOIUM CTyJeHTHMa MeIUIMHCKOT
(akyntera y beorpasy HeorxonaH ajby paj Ha yTBphHBary rpaMaTKe CHIIECKOT je3uka. [1oTpeOHO
je, crora, 1a ce y OKBHpPY HACTaBe CHIVICCKOT je3MKa MEIMIIMHCKE CTPYKE Ha YHHBEP3HTETCKOM HHBOY
J1a BUILIE TIPOCTOPA FPAMAaTHLH, IOTOTOBO IITO SHIVIECKU je3HK MEMIMHE y TOM IOIIey MoKa3yje 13-
BecHe crienrpuuHoocTH. MOTHBALM]A CTY/ICHATA 32 YUCHE IPaMaTHKE HUjE TIPEBEIIMKA, Al HCKYCTBO
HoKasyje Ja pajo MpUXBaTajy KOHKUPETHA pellierha Koja UM OJIaKIaBajy yderme 1 BexOame. OBaj paj
OIUCYje jeIHy O MeTo/Ia (Marie ymMa) Koje ayTopKa MPUMEHbYje Y HACTABH, Ca IIUJbEM [ CTYICHTHAMA I10-
MOTHE y CaBIIa/laBarby YIPaBO OHUX aclieKara CHIVIECKE IPaMaThKe CHEeHU(HYHNX 32 je3UK MCIULIHHE.

KibyuHe peyu: eHIIECKH j€3UK MEIULIMHCKE CTPyKe, TpaMaTrka, Mare yma
1. YBoa

Y 0BOM pajay IpeAcCTaBIEECHH Cy UCTOPHjaT U Ne(hUHUINjAa Malla yMa, OTMcaHa Cy
HeKa HCTpaXKMBamba IPUMEHE OBE METOJIC Y HACTABH, [IPe CBEra HaCTaBH je3MKa, U Haj3all
JieTaJbHUjE je OIMCAHO UCTPaKUBae CIIPOBEICHO ca TPU IPyIe CTyIeHaTa IIpBe TOJUHE
Memumuackor dakynrera y beorpany. Llnsb oBor mcrpakuBama OHO je aa ce yTBpAH
YCHEUIHOCT IPUMEHE METOJle Malla y yMa y MOCTH3amby 3ajaTaka M LMJbeBa HACTaBe
SHIVICCKOT je3WKa MEIUIMHCKE CTPYyKe, IIpe CBera y camliaJlaBamy IpaMaTHYKUX [eInHa
KapaKTePUCTHYHUX 3a CHIVICCKH je3UK MEAULINHE.

1.1. Tednnunuja u onuc Mana yma

Jluteparypa Ha TeMy Maria yMa, II0YeBIIHU O HCTOPHjaTa OBE METOJIE IPEKO OIica
U eUHHIM]E T1a IO UCTPAKUBAYKUX PajoBa O MIPUMEHH Mala yMa y HacTaBU H y4emwY,
peaTUBHO je OTpaHWYCHA. 3BAHWYHHM MHTEPHET CajTOBH Cy HEIITO ACTAJFHHUJH Y TOM
CMHMCITy, HAPOUUTO OHHU KOJH HYJIe IIPOrpame 3a eJIeKTPOHCKY IPUMEHY Malla yma, Koja je
y IaHallmke Bpeme npeornaljyjyha.
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Mertona Mara yma ce Je(UHHUIIE Ka0 00IHK BU3YETHOT pa3MHUIIIJbambha TOKOM KOjer
Ce MHUCIIH ¥ ujeje rpapuuku Oenexe Kako Ou ce oapeljeHa TeMa Wit mpoOieM cariienanm
Ha HajjacHuju Moryhm HaumH.! OBa MeTOZa MOIpasyMeBa Ja Ce LCHTpalHa HICja,
KaTeTopHja WX M0jaM HaJla3e y CPeTUINTy IpaduyuKorT MpUKa3a J0K C€ OCTaIH MTOjMOBH,
KOjU Cy Ha HEKHM Ha4WH CPOIHM WIIM Y BE3U Ca UM, MOBE3Yjy Ca CPSAUIIEBLHM MOjMOM,
MyTeM CIOpPEAHUX IpaHa, aiu U MelycoOHO, JajbUM TpaHameM, YHME Ce OJICIIMKaBa
muxoBa MeljycoOHa Be3a U XHjepapxXuja JOK je UnTaBa CTPYKTypa MpUKa3 CHCTEMa KOji
onu 3ajenno ynHe (Budd 2004: 35-46).

Meropa naje BesuKy ciio0oy y MpUKyIJbamy Iojaraka i bUX0BOj OpraHu3aluju,
HE TPOIHUCYje CTPOTO CTPYKTypy OpraHH3amuje Hieja, A03B0oJbaBa ymoTpedy 0oja
cumbona KojuMa ce yHampelyje BHU3yelTHa MepIennyja caMe Male amu U maMheme
MIPUKa3aHUX [0aTaKka U ujeja. Y3 To, He M0CTOje UCIPABHU U TIOTPELIHN YHOCH Y MaIly
yMa, y 10j IMa MecTa | 3a ,,Maie” u 3a ,,BeliKe" hjeje, TOK IUXOBOT YHOCa je Takole
cno0o/IaH Te ce OHe MOTy, 0e3 HeKor cTporo oApelheHor pena, ykianatu y Mamy yma. Ha
OBaj HAYMH CBAaKO KO YYECTBYje y KCHOj M3paau uma ocehaj 1a aaje BpedaH JOIPUHOC
3ajeIHUYKOM TIpojekTy. llpumeHa Mama yma crora JOTNPHHOCH OpikeM MHILBCHY,
reHepucamy Hjeja, JOHOUICHY OUTyKa U pellaBamby mpobiaema.’

1.2. McTopujat mana yma

Merona mMaria yma Jiatipa u3 Tpeher Beka Haie epe kajia ¢y je KOpUCTHIIN TaAalllby
mucarorm u prnozodu. Cmatpa ce aa jy je npsu npumenno [opdupuje Tupcku. Koprctno
jy je u cam Jleonapmo na BuH4n 3a Kojer ce cMarpa Aa je y BEITUKO] MEpH JOIPHHEO FHCHOJ
nonynapuzanuju. Hakon na Bunumja ynorpeba mamna yma jemasa. Tex nosoBuHoM 20.
Beka, Kyninman n KonmHe, y cBojeM pagy Ha CeMaHTHYKHM Mpekama, IyTeM Kojer cy
NpOyYaBaiy MPOLEC YYeHa, MOHOBO CTaBJbajy aKIEHAT HA Male yMa YCIOCTaBJbambeM
Besa m3Mmely nojmosa u uaeja (Collins, Quillian 1969: 240-247). Hakon Tora oBa MeTona
TocTana je mupe MpuMebUBaHa y yIemwy 1 pa3Menn uieja. Ho, Tek je Oputancku Gprimozod
Tonu By3aH KkpajeM mie31eceTux rouHa MpoIuIor BeKa MIUPOKO MOIMYIapU30Ba0 MPUMEHY
Mama yma, Ia je 4ak u yBeo ompeleHa mpaBuiia 3a \bUX0BO KopHiiheme.

VY nanamme BpeMe Marie yMa Hajase IpuMeHy Y pa3HUM 00J1acTHMa 1 pasIHIUTHM
cTpykama. Mako ce jomr yBek MpUMERYjy U Y TATUPHOM OOIIMKY, Malle yMa ce Hajdenhe
KOPHCTE y €JIeKTPOHCKOj (opMu, koja omoryhasa craiHO W Op30 Npekpajame Mmare,
Opucame, J0/aBame, IpeMenTame mojMoBa u ci.* Cam mporpam 3a u3pamy mara yma
BpJIO je jeJHOCTaBaH 3a KOPUINNCHE NMPU YeMy [aje IMHPOKE MOTYNHOCTH W BEIUKY
cinobony y paxy. [locroju Buille HHTEpPHET cajToBa mocBeheHUx Mamama yma, Ha KOjuma
ce HyZe jeIHOCTaBHA YIyTCTBA M IPOrpaMCKa pelierba 3a lbHX0BO KopHuirheme.’

Y TecHOj Be3u ca ManaMa yma jecre 1 T3B. ,,0pejHCTOpMUHT TexHHKa. JleduHncana
j€ Kao TeXHHKa 3a CIIOHTAHO INPHKYIUbakhe HIeja OJHOCHO acOLMjaTUBHUX I1I0jMOBA U
MpUMERbYje ce 3a TPYIHO WM TI0jeINHAYHO pellaBambe HEKOr mpobieMa,’ a gecto ce
KOPHUCTH Kao Mojia3Ha Tadka y U3paau Mara yma.

Bunern y crimcky HHTEpHET M3BOpa Ha kpajy paja (Jlureparypa) mox 9 u 12.
Bunern y crimcky HHTepHET H3BOpa Ha Kpajy paza (JIuteparypa) mox 12.
Buneru y ciucky uHTEpHET M3BOpa Ha Kpajy pazaa (Jluteparypa) mox 9 u 12.
Bunern y crimcky HHTEpHET M3BOpa Ha kpajy paja (Jlureparypa) mox 9 u 12.
Bunern y crimcky HHTepHET H3BOpa Ha Kpajy paza (Jluteparypa) mox 9-15.
Buperu y ciucky nHTEpHET M3BOpa Ha Kpajy paja (Jluteparypa) mox 8.

AN R W=
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1.3. IlpeTxoqHa HCTPAKUBAKHA

3a oBaj paj o MOCEOHOT 3HaYaja je MpUMEeHa Mara yMa y HaCTaBH M YUCHY, Ipe
CBera y HacTaBH je3uka cTpyke. Mako ce Mame yma IIMPOKO NMPUMEHY)y Y HACTaBH H
YUYCHY Ha pas3iIMduTUM HUBOUMA U Y pa3IMUUTUM O6J'laCTl/IMa, n Maja HOCTOjl/I N3BCCTAaH
Opoj HcTpaxKuBama Ha Ty TeMyY, OHA Koja Cy (OKyCHpaHa Ha IPUMEHY y HACTaBH je3HKa,
KOHKPETHO je3UKa CTpyKe, MaoOpojHa cy.

VY cBoM pany mocBeheHOM NpPHMEHHM ajiata ca MHTEPHETa Y yuely M HacTaBH
nemadukor jesuka Jlopacen (Lornsen 2010: 194-204) mocsehyje jeman cerMeHT Mamama
yMa. Y OKBHpY TOT CErMEHTa NpelaKe CajToBE ca, MO HBEeMy, HajOOJbUM peliehuMa
¥ HABOJHU IPEJIOre 3a BPCTE BexkOama W 00JIaCTH yueHa y KOjUMa Ce Male ymMa MOTY
npuMeHnTH. Hucy HaBenenu, mehyTum, OMIIO KakBH pe3yiTaTH HEKOI HCTPaKUBAMba
nomohy Kojux OH ce CTeKao yBU Y CTEICH YCIICIITHOCTH OBE IPUMEHE.

Mertoma Bpiio OiMcKa Mamama yma, Mamupame MojMoBa (concept mapping) 1o
JeUHUIMJN TIPeNICTaB/ba alaTKy HaMEHhEeHy Ipe CBera NPUMEHH Yy y4emy OIHOCHO
capianaBamy rpagusa.’ Mako mely oBMM MeToama IMOCTOje W3BECHE Pa3lIUKe, MOXKE
ce pehn na oHe CYIITMHCKM NPEACTaBIJbajy MPUMEHY HCTOr npuHimna. CXOIHO ToMe,
pe3ynTaTH UCTpakhBama KOje Ce OIHOCE Ha MPHUMEHY Mara II0jMOBa y HACTaBU je3UKa
MOTy OMTH pelieBaHTHH 3a IPHMEHY Mara yma.

VY paxy o mpuMeHHM Mara [0jMOBa y HacTaBM y LWJbY yHanpehema pasymeBarba
TEKCTOBA M3 00JACTH NPUPOJHUX HayKa KOA YYCHHMKa BHIIHMX pa3pela OCHOBHE ILKOJIE,
Keun OnuBep CIpOBEO je HCTPaKUBAKE Koje je 00yXBaTmio 74 yueHHKa IIeCTOr pa3pena
(Oliver 2009: 402-414). UcTpaxkuBarmbe je UCITUTUBAIIO CIIOCOOHOCT YUEHHUKA Ja TIPECTaBe
CTPYKTYpy TEKCTa Ha TeMy O4dyBarba 3eMJBHINTA. TOM NPHIMKOM JaT MM je oOpasal Mare
I0jMOBa KOjH je Tpebalio J1a IpuUMeHe, Ipy 4eMy je Beh Omito qeprHUCaHO YeTHpH MojMa
MPBOT pera, JOK je 24 mojMa Tpedaio camu Ja YHECy y Maily, OMHOCHO Jia IIOMONY HHX
Kpenpajy CTpyKTypy. Pesyararn ucrpaxnBama ykasyjy Ha TO J1a ¢y harm Onnn yCrenrHuju
y Kilacu(uKoBawy yHanpea AeHUHHUCAHHX MOjMOBA MPBOI pela HEro y CaMOCTaJIHOM
yTBphUBamky pEJIeBaHTHUX I0JMOBA M YCIIOCTaBJbaitby OfHOCa Mehy bHMa, Kao U Ja
YCIICITHOCT y W3paji Mara Hje 3aBUCHUIIa O] BEIITHHE YnTama. TpehnHa haka u3jasuna je
Ja 61 pajiije YuTaa TeKCTOBE y3 M3pajly Mara a He caMmo ynTaia Tekcrose. Hajsazn, Yuenunu
Cy MOKa3alu Behy HaKIOHBEHOCT U3paau Mama y rpylamMa Hero CaMOCTalHO. Y 3aKJbYUKy
pana, MeToia MarMpama MojMoBa Mpenopydyje ce 3a yHanpeheme pasyMeBama TeKCTOBa
u3 obnact npupoaHux Hayka. C 003MpOM J1a ce omucaHu paja 0aBu 00pagoM TeKcTa U3
00J1acTH PUPOJTHUX HAyKa, HErOBH PE3YJITaTH, 3aKJbYUlM U NPEUIO3U PEJIEBAaHTHH CY 32
obmact 0bpaje TeKCTa y je3UKy MEAHUIIMHCKE CTPYKE.

Pan Ilona bana (Budd 2004: 35-46) 6aBu ce kopumhemeM Mama yMa ¥ Marna
10jMOBA y HACTaBH, Yy OOJIMKY B&XKOU. AyTOp OIHCYje IPUMEHY OBE METO/Ie Ha Kypcy Paghu
ogHocu Ha YHUBep3uTeTy MuHecoTa. Mako pajx He onucyje MpuMeHy Mara yMa y HacTaBH
je3uKa, peJIeBaHTaH je y KOHTEKCTY HAacTaBe Ha YHUBEP3UTETCKOM HHBOY. Takole, 6e3 003upa
1TO Cy CTYACHTU YKIbYYCHH Y OBO UCTPAKUBALE KOPUCTUIIU MAITMPHU a4 HE CJICKTPOHCKHU
¢opmar, cymruHckd bax ce y cBojeM IpHcTyIly IPUMEHH Malla yMa y HaCTaBH OIIPEIeIIHO
3a oOpasarl BpJIo CIIMYaH OHOME KOjH je IPUMCH-CH U Y CaJalllib0] CTYIUjH.

Ban TexHnky Mama yma v IojMoBa ipuMemyje Ha cieaehn HaunH. HakoH KpaTkor
yBOJIa O TOME IITa Cy Marle yMa M KOjU Cy OCHOBHH IPUHIIMIN HBHXOBE NpuMeHe, ban

7 Bwuzeru y cnucKy MHTEpHET W3BOpa Ha Kpajy pana (Jlureparypa) nox 7.
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3aj1aje TeMy, IeJI1 CTYJIeHTe Ha TPOWIaHe TPyIie, U Jaje UM caT BpeMeHa J1a TeMY IPHKaXy
MmyTeM Mare yma, Kojy u3pal)yjy Ha HUBOY CBake TpyIie, y manupHoM oOnuky. CTylaeHTH
UMajy 3ajaraK Aa TIPYNHH paj| 3allo4yHy TEXHHKOM CHOHTAHOI NPHKYIUbamba HIeja
(,,OpejacTopmunr®). TokoM pajga, HACTABHUK OOMIIA3M Ipyre Kako OM MX CTUMYJIHCAO,
IIOMOT'a0 MM Jia 3aI04YHy pajl y3 moMoh MeTo/ie KOja UM je MaxoM HEIlo3HaTa, MoJICTaKao
MaCHBHHj€ YJaHOBE Yy Tpylama, OCTBapuO JIMYHUjH KOHTAKT ca CTyAECHTUMa yHYyTap
MalHX TpyIna, BpaTHO Ha TeMY, KaJia ce OJ] K¢ TPYIie ylabe, OATOBapa0 Ha MUTaba all ’
CTEKao CBEYKYITHH YBH] y Paj ¥ NIPHMEHY Mara yma.

bax uctuye mpeaHOCTH MpPUMEHE Mala yMa, He caMo 3aro IITO Ce yKIamajy y
OUJBEBE TIpeAMETa, T¢ yHampelyjy ycBajame pa3lIM4MTHX II0jMOBa, Beh M 3aTo IMTO
omoryhaBajy MOACTHLAKE AKTHBHOI W CAMOCTAJHOI Y4Yera, I'PYIHOI paja, Kao H
npunarohaBarmbe HacTaBe Pa3IMYUTUM CTHIIOBUMA yuera. VICTOBpeMEHO ayTop HaBOOH
Jla YhTaB Kypc He MOke OMTH OasupaH Ha Malama yma, ajli Jja Cy M3y3e€THO KOPHCHE Y
CMUCIy JUBepCH(HUKAIMje HacTaBe.

2. UcTpaskuBauyKky M HACTABHH IIMJbEBHU
2.1. lln/b MCTPaKUBAKHA M HCTPAXKMBAYKA MHTAHA

HacraBa eHrieckor jesuka cTpyke Ha MeauunHckoM dakynrety y beorpany
o0aBe3Ha je Ha TpPBE MBS TOMWHE CTYIHja, Y Tpajamy O IO JBa CEMECTpa Ha CBaKOj
ronuan (1 nmBowac HemespHO). HHMBO 3Hama je3Wka je yIIIaBHOM ypaBHOTEKEH Mely
CTYIICHTHMa H, y TIPOCEKY, OroBapa CpeImh-eM HHBOY, y3 H3BECHA OcTyNama. Hacrasa ce
OJIBMja Ha CHITICCKOM je3UKY M MPEBACXOIHO je ycpeacpeleHa Ha CTPydHH METUITHHCKA
jesuk. HacraBaunu ce, melytuMm, cyodaBajy ca 030MJbHOM IpENpeKkoM y paay Koja
ce omiefa y BeJUYMHU rpymna. [pyne Ha MpBOj TOAMHU CTYOHja Ce€, Y MPOCEKY, cacroje
ox 70-ak cryneHara, a Ha APYroj W O BHIIE OJ] CTO. JacHO je Ja je HacTaBa je3uka y
OBaKBUM YCJIOBUMA OTEKaHa, T€ MOCTOjU IOTpeda 3a MPUMEHOM METO/Ia U TEXHHUKA KOje
he nozcraliv akTUBHU]M ¥ CAaMOCTAJIHUJU Pajl y MaJlUM Tpynama, kako Ou ce y HajBehoj
Moryhoj Mepu HCIyHHIIM IIMJBEBH MIPEIMETA.

AyTopKa OBOT pajia ce, CTora, y CB0jOj CBaKOJHEBHO] IIPAKCH YECTO OIpe/eJbyje
3a pa3MYUTe HACTaBHE METOJC M TEXHUKE y LUJbY MOACTHIAKA AaKTHBHOT U ILUTO
caMOCTaJIHUjer y4yera. JeqHa off TaKBHX je U IpHMeHa Mara yma. Kako Ou ce nporeHuia
YCHENIHOCT IPHMEHE OBE METO/IC Y OCTBAPUBAbY 3a]aTaKa U LMJbEBA HACTABE, Y allpUITy
2014. rogmHE CIPOBENCHO je MCTpaKUBame Koje je oOyxBaramo 144 crymeHrta mpBe
ronuHe MenumuHcKor dakyntera y beorpamy. HcTtpaxuBame je Tpebano ma Tpyxu
oAroBope Ha cieneha HCTpaKUBavKa MTUTAbA!

1.Jla 1 mpuMeHa Mara yMa TOTPHHOCH YCIICIITHOM yCBajamy Ipaarsa (Ipe cBera
rpamaTHke, aJu 1 BOKaOylapa) U OCTBapuBamy LUJbeBa peaMeTa?

2.Jla 11 ce mpUMEHa Mama yma aJeKBaTHO CIIPOBOAM WM Cy MOTpeOHe
Momudukanuje?

3.Kaxas je omHOC cTy/ieHaTa npeMa MpUMEHH OBE TEXHHKE Y HACTABH je3UKa CTpyKe?

Hlupn nuss ucTpakuBama OHo je aa ce, Kpo3 OroBope Ha MCTPAKMBAUYKA MTUTArba,
YTBPIM CTEICH YCIENIHOCTH IPUMEHE Malla yMa Y OCTBapHBakby 33/1aTaKa U LIJbCBa HACTABE
je3MKa MEIIMIMHCKE CTPYKE, aJTi | J1a C€ YCTAHOBH J1a JIU IIOCTOjU IOTpeda a ce IPUMEHA OBE
METO/Ie Jajbe TIPUIIAroAn 1 OOJMKYje TIpeMa KOHKPETHUM MoTpedaMa cTy/leHara. Y)KU b
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60 je 1a ce MPOILICHH YCIEITHOCT MPUMEHE Mara yMa y 00paan 1 BeKOamy TpaMaTHIKNX
LIETMHA, OJIHOCHO Jia CE IPOLICHH YCIICITHOCT OBE METOJIE Y YCBajarby IPaHBa 3 KOHKPETHHX
rpaMaTUuKuX 00JIACTH, KAPAKTEPUCTUYHUX 32 ME/IMIIMHCKH EHIVIECKH jE3HK.

HcrpaxuBame je 00yxBaTano TpH Ipyle CTyAeHaTa IpBe roguHe MeIunnHCKor
¢daxynrera (I'pyma 1, ca xojoM je KOHKpeTHA HAacTaBHA jeJWHHUIA OOpaljeHa mpuUMeHOM
TpaAMLUMOHAIHUX HAacTaBHUX Merona; [pyma 2, ca KojoM je Mcra HacTaBHA jeJHHHUIIA
obOpaljena y3 momoh mpuMeHe Mama yma; [pymna 3- KOHTpOJHA, CTYIEHTH KOjU HHUCY
Oy TIPUCYTHH Ha Yacy Ha KojeM je oOpahuBaHa HacTaBHA jenmuHHIA). McTpaxkuBame
Ce cacTojasio ce W3 TpH Jeja, IpuIpemMe, o0paje HaCTaBHE jeJMHUIC U eBaiyaruje (y3
momoh aHKeTe U TecTa, KOju cy OMIM UCTH 3a cBe TpH Tpyte). Linms eBanyamnmje 6mo je ma ce
MPOLICHH YCIEIIHOCT IPUMEHE Mara ymMa y o0paay HACTABHHX jeJHMHHLA U TPAMaTHIKHUX
LIeJIMHA ¥ J]a Ce y TOM CMHCIY YIOpeIu ca TPaJvlMOHAIHMJUM HACTaBHUM METOama.
JlerasbaH OIMC TOKA NCTPAKUBAba AT je Y OKBUPY IOIIaBiba Meitiogonoiuja, OBOT paja.

2.2. [InbeBU METOACKE jeTUHMLE

KoHkpeTHa METO/ICKA jeIMHUIIA KOja je OriIa MpeIMET OIIeia OIHCY]je CTPYKTYPY 1
(YHKIM]y MYIIKOT M )KEHCKOT pelpolyKTUBHOT cuctema. L{uib HacTaBe 01O je ABOCTPYK:
yCBajarbe TEPMHUHA KOjU O3HAUaBajy OpraHe M CTPYKTYpE y XyMAaHOM PETPOAYKTHBHOM
CHCTEMY, Kao ¥ YCBajare rpaMaTHYKHX OONKa 32 JeIHUHY 1 MHOKUHY Y HA3MBUMa OBHX
oprasa u CTpyKTypa. PenpoiaykTuBHU cucTeM crenuduyaH je 1o ToMe MTo o0yxBara
3Ha4ajaH 0poj MMEHHIIA ITATHHCKOT OAHOCHO TPYKOT TIOPEKIIa YHja c€ MHOXKHHA GOpMHUpa
1o oOpacity U3 U3BOPHOT je3uKa (HOp. ovum/ova, epididymis/epididymides; vas efferens/
vasa efferentia) anv v 3Ha4ajaH OpPOj OHKX [10jMOBA KOjH CY C€ Y IOTIYHOCTH aCHMUJIOBAIIH,
ma ¢popMHpajy MHOKHHY IO 00pacily W3 SHIVIECKOT je3uKa (HIp. ovary/ovaries; penis/
penises, gamete/gametes). [lpucyTHn cy m oOmunm ca asa mMoryha o0iaMKa MHOXHHE
(HIp. uterus/uteri-uteruses) a MOCTOjU U MIPUMEDP TIE Cy 3a UCTH OPraH y ynorpeOu aBa
pasnuuuTa o0NMKa ca JaTHHCKOM OTHOCHO CHITICCKOM jEJHHWHOM M MHOXHHOM (festis/
testes, testicle/testicles). Ctora je oBa METOJCKa jeIMHHIIA H/caJIHA 3a YTBphuBame n
BE)KOAE je/IHUHE U MHO)KMHE UMEHHUIIA U3 MEJULIMHCKE TEPMUHOJIOTH]E, KOje CY MaxoM
JIATHHCKOT OZHOCHO I'PYKOT MOPEKIIa.

[IpaBuna ¢opmupama jeIHWHE W MHOXHHE HMEHHIa oOpalyjy ce y mpBom
CeMeCTpy, a Kpo3 pa3jinunuTe BeOe W HACTaBHE jeMHHUIIEC Ce YBeX0aBajy TOKOM Liesie
ronuHe. Oryen je 00aB/beH CPeIMHOM APYTror ceMecTpa. Mako je misp mpuMeHe Mara
yMa Ha 4acy OHMO TBOCTPYK, U yCBajame BOKaOyJapa M BEKOAWmE jeJHUHE M MHOKHHE
HMEHHMIIA, HCTPAXKUBAKE M3JI0KECHO Yy OBOM pany je Omio ycpencpelheHo, mpe cBera, Ha
jeIHHHY 1 MHO)KUHY UMEHHMIIA.

3. MeTtonoJioruja

Onten je oOyxBarao 144 crymeHTa mpBe romuHe MemUIMHCKOT (akyiaTeTa
VYHusep3urera y beorpany, nonesbeHuX y Be HacTaBHE, OIHOCHO TPH OIVIEAHE TpyIIe.
[punpema 3a ories Tpajaia je Hellesby JAaHa a caM OIJIC/ jOIIl JIBE CCIMHUIIC.

VY npBoj cenMuIM, CTYACHTHMA j€ HajaBJbeHO /1a he ce HapeHe HeJleJbe METO/ICKA
jemwHMIIA oOpahuBaTH Ha NBa pa3nuynWTa HaumHa. [IpBHU, 00pama TekcTa W3 yyuOeHHKa
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y3 AMCKyCHjy M BekOe BokaOynapa M TpaMaTHke (TpaIulHOHATHHja METONA) W JPYTH,
m3pana mama yma. [IpyxeHa um je moryhHOocT ma camu omabepy kojoj he ce rpymm
MPUKJBYYUTH y 3aBHCHOCTU O]l TOTa 3a KOjy ce MeToay ompenene. Jlaro je kparko
o0jalImee 0Ba JBa IIPHUCTYIIA M OITUC HACTaBE HapeIHe HeJlebe, y PA3IMYNTHM rpynaMa.
CTyzneHTHMa KOjU Cy Ce OMPEACITUIIN 3a Malle yMa JaTo je JTOAATHO YIYTCTBO Ja Ha 4Yac
Joly opranu3oBaHu y rpyIe o 0 YETBOPO Ca 10 JeAHUM PauyHapOM y CBaKOj IPYIIH, T€
na Kox kyhe Ha Te padyHape MHCTAIHPajy OecriaTHU MpoOHHU IporpaM 3a H3pady Mara
yma.! V Ty cBpXy, JaT UM je JIuHK oaroBapajyher cajra’ u ymyrcTBo. CaBeTOBaHO UM je
Jla ce Ipe yaca yrno3Hajy ca (YHKIHOHUCAHEM OBOT JEIHOCTABHOI MPOrpamMa TaKo IITO
he ma Beh moMeHyTOM cajTy OAINIENaTH KpaTak BHAEO O TOME Kako c€ KOPUCTHU IpOorpam
U yeMy ciyxe Mare yma. CTyACHTH Cy UMaJIi NPUIHKY J1a OCTaBJbajy MUTamka U T00H)y
T0jallikbeba O TOME KaKo je HapeHH JBoYac y 00e Ipyre 3aMHIIbEH, Kako Ou ce JIakiie
OIIPEeNIeIIMIIN 38 METOY KOja UM BHILE OArOBapa.

VY Ipyroj ceaMuLy, Y JBE pasiIHuuTe IPyIIe, OApKaHa Cy Ba OBOjeHA JBOYAcCa.

Ca I'pyniom 1 ozpikas je qBouac no ciegeheM HaCTaBHOM IUIAHY:

*  Yurame TEKCTa O MYLIKOM U KEHCKOM PENPOLYKTUBHOM CHCTEMY, IPOLECY
omtoame u pahamy u3 ynoenuka (Mici¢ 2007: 108-113).

*  AHanm3a TeKkcTa ca HaCTAaBHMLIOM: aHAJIM3a U IUCKYCHja O PEIPOLYKTHBHUM
CHCTEMHMa MYIIKapIa U *KeHe, IbUXOBOj CTPYKTYPU U (QYHKIHjH. Y CKIIOITY
aHaIM3e CTaBJbaH j¢ aKICHAT Ha IOjMOBE KOjH O3HAYaBajy II0jeIIHAYHE
opraHe M CTPYKType, HbUXOBe oOinuke (MHOXKMHY M jeHUHY) M ypalheHa
yCMEHa peKaluTylalyja mpasuia o GopMupamy MHOKHHE (M jeTHUHE) KO
I10jMOBA JIATHHCKOT, OTHOCHO IPYKOT MOPEKJIA.

*  Bex0Oe yrBphuBama BokaOyiaapa, BeKOS pa3ymMeBama TEKCTa, BOKOC jeHUHE U
MHOKHHE HIMEHHIIA 13 TEKCTA (TIpe CBeTa 3a 1I0jMOBE KOj1 03HAYaBa]y T10jeANHATHE
OpraHe ¥ CTPYKType Yy OKBHpPY PEHpOIyKTHBHOr cuctema). KopuinheHa cy
Be)KOara U3 YUOCHHKA U Ca CJ1aj10Ba MPEY3eTHX U3 CICKTPOHCKE rpaMaTHKe 3a
crynente nipse roguae MeauiwHe (Vukcevi¢ Lackovi¢ 2018: Revision 2).

VY I'pymu 1 je HacTaBHHULA YIIIAaBHOM BOAWIIA M yCMEpaBaja HACTABHH MPOLEC, Y

CBAaKOM CEIMEHTY.

Ca I'pymiom 2 oxpaxaH je mBodac mo cieaehemM HaCTaBHOM TUTaHy:

*  Kparko yBomHO moncehame Ha mpaBmia GopMUpama jeqHHHE M MHOKHHE
MMEHMUIIA JIATHHCKOT OJJHOCHO I'PYKOTI IOPEKJIa.

*  Kparak yBogHu pazroBop o ToMe LiTa Cy Mare yMma, Kako ce MOTY KOPHCTHTH
¥ 9eMy ciryxe, mponpaheH Beh moOMeHyTHM BHICO 3aIHCOM, KOjH je Tpedao
na crynentu Beh normenajy u ko kyhe.

*  CrymeHTHMa j€ TOTOM ITOCTaBJBCH 33/1aTaAK Ja, y OKBHPY CBOj X YETBOPOUIAHUX
rpyma, MpodYuTajy TeKCT W3 yiOeHuka (MCTH Koju je oOpahuBanma u mpBa
rpyna) Te Ja Ha OCHOBY IbEra HampaBe €JIEKTPOHCKY Mary yma Koja he
NPEICAHO ITIPHUKa3aTH CTPYKTYpY M (yHKIHje PENpONYKTHBHHX CHCTEMa
JKEHe M MYyIIKapla, Ka0 W HAYWH Ha KOjU Cy (YHKIHOHAIHO IMOBE3aHHU.
(Ykonuko rpyna HHje MMala padyHap, paiuid cy HanupHy (opMmy mare.)
3amarak je OMo W 1@ 3a CBAaKW IM0jaM KOjH y CBOjy Mally yHECy, y 3arpamu
HAITUIIY EBEroBy MHOKHHY OJHOCHO jEHUHY, aKo je MojaM yHEeT y Mary y

8 imindmap8 windows 8.1.0a.exe
9 thinkbuzan.com
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MHOXWHH. J]aTo UM je caT BpeMeHa 3a 0Baj 3aaatak. CaBeToBaHO UM je 1la Ha
MMOYETKY pana mpuMeHe “brainstorming” TEXHUKY, Kako OW mTo eduKacHH]je
NPUKYIHIM CBE HMJI€je CBUX WIAHOBA IPyIle M YKParko UM je OMKMCaHO IluTa
Ta TeXHUKa moapasymena. Jlara uM je cmoboma 1a Mare OpraHusyjy Mo OHOj
JIOTHLIM KOjy OHH CaMH, Ha HUBOY IpyIie, onabepy, 6e3 najbux yImyTcTaBa O
CTpaHe HacTaBHMKA. Ha kpajy uaca cTyieHTH Cy 3aMOJbEHH J]a CBOje Marie yma
T0IIaJby HACTABHHIM €JICKTPOHCKHM ITyTEM, a [IOTOM CY HMaJIH IIETHeaeCTaK
MUHYTA Ja LIUPKYIUITY U pa3riieiajy Mare yMa OCTallkX Ipyra.

VY I'pynu 2 oOpaja HacTaBHE jeAMHHIIE OCMHIIJBEHA j& TAKO Ja Ce CTUMYJIMIIE
aKTHUBAaH M caMOCTaJlaH paj CTyJIeHara y3 OJlaro ycMepaparbe O CTpaHe HAaCTAaBHHIIE.
TokoM pajia, HACTaBHHLA je OOWIIa3MiIa TpyIie, OAroBapalia Ha MUTamka, pasjallbaBala
HEIOyMHMIIe, MOJCTHIANA MACHBHUjE YiIaHOBE Ha paj, Bpahama rpyme, mo morpeodwu,
Ha 3aJaTy TeMy OIHOCHO OKBHMp M cJI. HacraBHMIA je Bogwia pauyHa Ja ce IPH TOM
MHHHMAIJTHO Mellla y caMy U3pajy Mara.

Y tpehoj cenmmuiy, Ha TIOYETKY BOYaca y 00e rpyrie (Uuju Cy CTYACHTH CaJ1a CIyIalIH

HACTaBy y 3aJIaTHM PEIOBHUM TEPMUHHMA MAaTHYHUX I'PyIIa) TOAEIHEH je YIHTHUK
(u3 1Ba nmena) M TecT CBUM cTyAeHTHMA. CTYICHTH Cy 3aMOJbCHH J1a U aHKETY U TECT
TOITyH-aBajy CaMOCTAJIHO, TIPH YEMY MM je 00jallmbeHo Jia cy 00a Jiesia aHKeTe Kao U TeCT
AQHOHUMHH, Te Ja Hehie IMaTH HUKaKaB yTUIIaj HA IMXOBY 3aBPILIHY OLCHY.

CBY CTYICHTH Cy 3aMOJbCHH A IOMyHE MPBH €0 YIHUTHUKA U TeCT, 6e3 003upa
KOjOj TPYIH Cy C€ HPUAPYNKHIIN MPETXOMHE CEAMHIC, a MCTO YIYTCTBO je JaTo U
CTYICHTUMA KOjH TPETXOAHE CEeIMHIC HUCY HM TpucycTBoBanmu HactaBu (I'pyma 3,
KOHTPOJIHA oriesiHa rpyma). CTyaeHTH Koju ¢y o y apyroj ornenuoj rpymu (I'pyna 2)
MOy HaBaJld Cy U IIPBU U IPYT'U €O aHKETE, KA0 U TECT.

[IpBu neo ymUTHHUKA cagpkao je MUTarma O OMIITHM IojaruMa (Mo, 1a JH je
CTYIICHT MOHOBAI] WK HE, Ay)KHHA y4CHha CHINICCKOT je3MKa TOKOM LIKOJIOBAaHha, YUCHE
je3rKa Ha KypceBHUMa, PEIOBHOCT moxaljamha HacTaBe CHIVICCKOT Ha (akKyilTeTy, Kao
U NUTake KOje ce TUIAIO TOra Ja JIM je CTYACHT IPUCYCTBOBAO YAaCOBHMA IIPETXOAHE
CEIMUIIC U Y KOjOj TPYIIN).

Jpyru 1eo ynuTHHKa Mo je 3a IUJb J1a TIPUKYIIX OJaTKe O TOME /I JIU Cy CTYASHTH
paHuje KOPHCTIWIN Mare yMa B 'y K0joj MepH Cy MM OHE y OBOM CiIydajy Owie KOpHCHE U
HHTEPECaHTHE, Kao U J1a JIi OMX NX KOPHCTHJIN Y Ty CBPXY OHOBO, Ca HITH 6e3 Mou(HKalyja.

Tect ce cacrojao o 15 nuTama (Ha 320KpYKHBambE) K0ja Cy TeCTUpaJIa 03HABAKE
o0nmKa jenHUHEe W MHOXMHE MMCHHUIIA KOje O3HauaBajy OpraHe M CTPYKTYpPE Y OKBHPY
PEIPOAYKTUBHOT CHCTEMA.

[Ipukymsbeno je 147 ynuTHuUKa M TecToBa OJ KOjUX je 3 OWJIO HeaJeKBaTHO
MOy E-CHO (HE0CTajaly Cy 3Ha4ajHU MOJAly U3 IPBOT JIea aHkeTe) Te je 144 ynuTHuka
OIHOCHO TECTOBA YKJbYYCHO y 00paay U HCTPaKHBAE.

[Mopaum cy yHouenu y Excell Tabene u obpahuBanu y 0BOM Iporpamy HakoH
yera Ccy caunm-eHe cyMapHe Tabene y Word mporpamy, Koje Cy U IpUKa3aHe y OBOM paiy,
y OKBUpY Pesynitiaiua.

4. Pesyarartu

Tabena 1. npukasyje pesynrare npukyrsbere y ['pynu 1 (mpBu neo ynuTHHKa U
TecT). YKyInHH Opoj PUKYIJBEHUX YITUTHUKA OJJHOCHO TECTOBA M3 OBE TpyIe 6uo je 35.
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Tabene 2. m 3. mpukasyjy pesynrare NpukyisbeHe y I'pymm 2. YkymHu Opoj

MIPUKYIIJBEHNX YITUTHUKA OJHOCHO TECTOBA M3 OBe rpyne omo je 64. Tabena 2. naje yBua
y TIPBH JIe0 YIIUTHHKA U TecT, a Tabena 3. y Apyru €0 YIUTHHKA, KOjH je MOITymaBala

caMo 0Ba IpyTa.
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Tabena 4. mpukasyje pe3yiarare NPUKYIJbeHe y KOHTPOIHO] [ pynu 3 (mpBu 1eo

YIUTHHUKA U TeCT). YKYIMHHM Opoj NMPUKYMJbEHUX YNMHUTHHUKA OJHOCHO TECTOBA W3 OBE

rpyme 6mo je 45.
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Kao mrTo ce moke BUETH U3 IpUKa3aHuX Tabena, y cBe TpH TpyIme, OHUiIo je BHIIe
CTyAEHTKHIba 01 cTyaeHara (n3mely oko 58% u 67% crynenTkuma u u3mel)y oxo 33% u
42% crynenara). Hu y jenHoj rpynu Huje Ouio noHosaua. Takohe, y cBe TpH rpyie, 0ko
nBe TpehuHe cTymeHara noxahano je TMMHA3H]y, a OKO jefHa TpehinHa cpemby CTPyUHy
mKoxy. Y CBUM rpynama je HaBehu Opoj OHHMX KOjU Cy €HIVIECKH je3uk noxahamu nzmely
4 u 8 ronyMHa TOKOM MPETXOIHOT HIKOJIoBama (n3Mel)y oko 53% u 69%). Cnene OHU KOjU
cy enmiecku noxahamu nyxe ox 8 romuna (u3mely oxo 29% u 42%), manu mporeHar
je moxahao enrieckn mame o 4 rogune (m3mely 2,8 u 4,7%) a HHMjenaH CTyACHT HHje
03HAUMO J1a HUKa/a HHje 1oxahao SHIVIECKH je3UK Y NIKOJIM. Y CBE TPH IpyIie OKo Tpehuna,
M Hemito Bumie ox tpehuHe, moxahana je u gonarHe KypceBe €HIVIECKOT BaH IIKOJIE
(m3mehy oxo 31% n 43%). Takohe, y cBe Tpu rpyrie HajBUIIE je OHUX KOjH Cy M3jaBUIN
Jla penoBHO noxaljajy HacTaBy, y3 U3BECHE pasJIMKe y MPOLUEeHTHMA. JOK je Taj mpoIeHaT
oxo 78% y npyroj rpymH, OH je 3a oko 15% HMXM y TpBOj TPYIH, a HAJHWXKH, IITO je U
o4eknBaHo, y Tpehoj rpymu (oko 58%). MelyTtum, kana ce y cBe Tpu rpyne 30poje oM
KOJH Cy C€ M3jaCHUJIM J1a PEIOBHO OJHOCHO YIIIABHOM PEIOBHO moxaljajy Hactasy, 100uja
Ce IPOIICHAT KOjH je CKOPO MCTH 3a CBE TpH rpyrie, uamel)y oko 97% u 99%. 3anemapsuBo
j€ MaJIM TIpoLieHaT OHUX KOjH CY M3jaBWIIM Jia TOJIOBUYHO Toxalajy HacTaBy (YKyITHO JBa
CTyJEHTa y CBE TpH TpyIlle) a HUjeaH CTYACHT Ce HHje M3jaCHUO Jia PETKO J0Jla3u Ha
HacraBy. OBO je 1 OUeKHBaHO, ¢ 003MPOM Jla je HacTaBa 0OaBe3Ha.

OcTBapeHH CKOp Ha TECTy TOKa3yje YOuJbHBE pasiiuke u3Mely rpymna, na je Tako
HajBHIIN ITpOCeYHU cKop octBapwia I'pyna 2 (11,5 ox 15), 3a 1,3 Goxa HIKM IpOCeyHH
ckop octBapmia je I'pyma 1 (10,2 ox 15), a oueknBaHO HajHIKHU IIPOCEYHH CKOP OCTBapUIIa
je I'pyma 3 (8,9 ox 15).

Jpyru 1eo ynuTHHKa, KOjU CY TIOIyHaBaId caMO CTy[IeHTH [ pyne 2, mokasyje na
Hajsehu Opoj (oxo 84%) cTyneHara HuMKajga paHHje HUje KOPHCTHO Mame yma. [lokazano
Ce W 1a je CTaB TOTOBO JABE TpehnHe CTy[eHaTa Mo MUTaky MOTHBAIIN]E 32 IPUMEHY Mara
yMa yMepeHO IO3MTHBaH, a CKOpO jenHe TpehnHe M3pasuTo MO3UTHBAH, JIOK CBEra OKO
6% nMa HeraTHBaH CTaB 10 OBOM nurawy. Hajsehu 6poj (76,5%) cmarpa aa cy um mare
yMa MOMOIVIC Y CaBlaJiaBamby je/IHMHE U MHOKHHE MMEHHIA y JOMEHY PErpOIyKTHBHOT
cucreMa, oko 14% y Tom cMHCITy MMa U3pa3uTo TIO3UTUBAH a CTaB, a OKo 9% HeraruBaH
craB. OKo I0J1a MCIIMTaHNKa cMaTpa Jia je MpUMeHa Marna ymMa y KOHTEKCTY JjaTe METOJICKE
jenuHuie 6na ajgexkBarHa, oko 43% na je Onita ajjekBarHa anm j1a 6u 6mia 0oJba y3 U3BeCHE
MozauduKanuje, 10K cBera oko 8% cmarpa jia cy Mare yma HeaJeKBaTHO puMereHe. /IBe
TpehrHe cTyneHaTa HajBHIIIC BOJIM HACTABY KoOja MPEICTaBJhba KOMOWHAIN]Y CaMOCTATHOT
pajia M ycMepema of] CTpaHe HacTaBHUKA, JIOK Ce CBera oko 8% n3jacHUIIO 1a HajOoJbe pasn
camocraiHo. [otoBo 27% n3jacHuIIo ce 1a HajOosbe paar Kaja je HacTaBa y Hajeehoj Mepu
Bol)eHa o7l cTpaHe HacTaBHUKA. TaqyHO MoJa NCIIUTaHWKa OM Pago MOHOBO KOPUCTHIIA Mare
yMa y HaCTaBH U y4emwy, ckopo 40% 6u Ouito crpeMHo Jia y3 U3BecHEe MOAU(HUKAIH]E OTeT
paau Ha 9acy y3 IpUMEHy Mama yma, 0K oko 11% mnma HeratuBaH CTaB y TOM CMHCIY.

5. Auckycuja
Ha ocHoOBy mo0OujeHUX pe3yaTara MOXKE Ce 3aKJbyUUTH Jia ce rpyre MelycoOHo
3HAYajHO HE PAa3UKyjy II0 cacTaBy IOIMyJaldje, 0 peIoBHOCTH moxaljama HacTase,

Kao HU y OJJHOCY Ha Tpe/3Hame y 00IacTH SHIJIECKOT je3HKa, C THM ILITO OBaj MOCIIEIHH
3aKJby4aK HHjE€ W3BEJCH IUPEKTHO (TECTHpAamEeM 3Hama) Beh TOCpeJHO Ha OCHOBY

112



roflaTaka O TMPETXOIHOM IKOJIoBamy. buio je odekmBano nma I'pymna 3, y kojoj cy Ommm
CTY/ICHTH KOjW HHCY HU Toxal)ai HacTaBy Kaja je oOpaljuBaHa METO/ICKA jeMHHUIIA Ha KOjOj
j€ CIIPOBEICH OIlien, MMa Hajcinabuju pesyirar. Hanme, Hako ¢y y TOKY IIKOJICKE TOAWHE
CIyIIAIU ¥ BeXOanu TpaBuiia popMuparma jeJHHHE U MHOKMHE UMEHHMIIA JaTUHCKOT 1
IPUKOT MOPEKJIA, TIPe CBEra Ha NpUMeprMa U3 o0JIacTH MEIUIMHE, HUCY MPUCYCTBOBAIM
Yacy Ha KojeM je oOpahjiBaHa MeTo/IcKa je/TMHUIA Koja je Onila IpeMeT TecTa.

OuekuBame ayTopke pajna naa [pyma 2 mocturHe OosbM pe3yaTar oOf IpBe,
00MCTHHMIIA Ce, TIPH YeMY j€ YJIOXKEH TpyJ Jla Ce HacTaBa y OBE JBE Tpyle MUHUMAIHO
pasnMKyje y CBUM OHHM acIeKTHMa KOjU HUCY TUPEKTHO y BE3H Ca METOAOJOTHjOM. Y
o0e Tpyrie je kopuirheH HCTH U3BOP U UCTH TEKCT U ypal)eHa KpaTka peKaruTylammja o
(bopMHpamy jeHHHE U MHOXXHHE MMEHHUIIA JIATHHCKOT U IPYKOT MOPEKIIa.

VY neny ynmuTHUKA ca IOBPAaTHHM HH(pOpMalMjamMa O YTHCLHMA CTy[CHAaTa HaKOH
xopumhema Mama ymMa jacHO ce BHIM Ja je BenmKka BehmHa cTyneHata Owima MpBH MyT
y NPWIALK Ja KOPUCTH OBy TEXHHKy. Mako je, makie, oBakaB IPUCTYI Majo IO3HAT
CTY/ICHTHMa, HAauIlIao je YIIIAaBHOM Ha YMEPEHO MJIM U3Pa3HTO MO3UTHBaH cTaB. MehyTum,
N0 MHIIJEHY 3HAYajHOT MPOLEHTA cTyAeHaTa (Bure o 40%) HauuH MpUMEHe Mara yma
Morao 0u ce jorr MOTU(HUKaoBaTH, KaJia je y MUTamky HACTaBa je3uka y Meauluau. Mako
BeJIMKa BehmHa cTyaeHaTa cMarpa Aa ¢y MM Marie yma Ouiie MHTepecaHTHe U off omohu
y caBiajaBamy TpaauBa (yMEpeHO WM H3pa3nuTo), Te Hajeehu Opoj mma mo3uTHBaH
CTaB IIpeMa TOME J]a UX TIOHOBO KOPHCTH Yy HAacTaBH je3uKa (ca win 0e3 MoauduKaimja),
3aHUMJBHBO j€ 18, IPeMa COTNICTBEHOM MPH3HAaY, BeNHHa BUX HUje ONpEIe/beHA 32 HACTABY
KOja IpeBacXoHO NOTSHIMpPa CAaMOCTAITHU PaJl, @ Marle yMa Cy YIPaBO TaKaB BHJ] HACTaBe.

Moro 0 ce pehu na oBakaB cTaB IPOMCTHYE M3 NPETXOAHOT HCKYCTBA U
LIKOJIOBAaHA, OAHOCHO HaBHKa CTY/ICHATa CTEYCHHX Y OCHOBHO] M CPEEb0] IIKOJIH.

6. OAroBopu HAa MCTPAKUBAYKA MUTAKA

1.Ha ocHOBY pe3ynrara TecTa, Moxe ce pehu 1a je 0AroBop Ha IPBO UCTPAKUBAYKO
MMUTake MMO3UTUBAH, OJHOCHO J1a MPHMEHA Marla yma JONPHHOCH YCICUIHOM YCBajamby
rpajMBa M OCTBapuBamy IMJbEBA IPEAMETa, C O003MPOM Ja je Jpyra rpyna umaia
Haj00JbM IpOCEUaH CKOp, IPH YEMY Cy OCTaJIH ITapaMeTpH (IIPETXOIHO 3HAE, PEOBHOCT
moxal)ama HacTaBe U CI1.) OWIIM IPUINIHO YPaBHOTEKEeHU Mel)y Tpymama.

2.01roBOpH CTyJCHaTa CYyrepuIly Ja je IpMMeHa Malla ymMa Ouiia afeKBaTHa, ajin
je 3HadajaH OpoOj OHMX KOjH CMaTpajy na Ou m3BecHe MoAuduKanuje Omre moKebHe.

3.Haj3an, pesynratu Opyror nena yNWTHHKA jacHO TMOKa3yjy na je y Hajsehoj
MEpH CTaB CTyJeHaTa IIpeMa IIPUMEHH Malla yMa y HacTaBU je3uKa CTPYKe yMEpPEHO WIIH
W3PA3UTO ITO3UTHBAH.

7. 33KJl>y‘laK, OrpaHuvema pajga u Npeaio3u 3a 1a/ba HCTPAKUBALA

Ha ocHoBy ckopa ca Tecrta kao W TOBparHUX HH]opMaluja JOOMjEeHHX Of
CTy/eHaTa, MOXe C€ 3aKJby4YHMTH Jia Mare yma Mory Hahu mpuMeHy y HacTaBH je3HKa
CTpyKe, TOCEOHO Kao METO/A KOja CTUMYJIUILLIC TPYITHH U CAMOCTAIHHU Pajl U Pa3MHULIbAE AJTH
1 KOja MOMaKe Y TPEBa3MIIAXKEIbY TIpodiieMa OpOjHOCTH TPyTia, ca KOJUM CE Y CBOjO]j MPAKCH
cycpelly MHOI'M HACTaBHHUIIM je3HKa CTPyKE Ha HUBOY TepLHjapHOTr oOpasoBama y CpOuj.
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Tpeba, MehyTim, nMaTH y BUAY Aa je CTYACHTCKA MOIyJIalija y HaC MaXOM HaBHKJIa
Ha ex catedra TIPUCTYT, T€ N1a Cy W3BECHE MOMU(HKAIje MOXKEJbHE KaKo OW CTYICHTH
3aMCTa UMaJId KOPUCTU Of TIpUMeHe oBe TexHuke. [loTpebHo O6u O6mno masme MCTpakuTH
Ha4YMHE Ha Koje O ce oBe MOAM(HUKAIII]e MOTIIE CITPOBECTH U KOjU Cy TO aCHEKTH Y KOjUMa
cy one motpebHe. Baspano 6u qohw u 10 onroBopa Ha MuTamke 1a i 6u, 6e3 MoanuKanyja,
aJTi TIOHOBJBEHOM IIPHIMEHOM OBE TEXHHUKE, CTYACHTH jOII 00Jbe IPUXBATHIIN U yCIICIIHNT]je
KOpHCTHIIHM Marie yma. Haj3am, xkako oBO HHje MeTola Koja MOXe Jia ce NMpHUMemyje Ha
CBAaKOM dacy, Heko Oyayhe mcTpakuBame MOIIIO OM Ja ce 1mo3adaBu HauMHMMA Ha KOje
Ou ce oHa MoITa KOMOWHOBaTH ca IPYyrMM HHOBATHBHUM TEXHHKaMa M MeETojama y
LJbY OCTBApHBaba yCIEIIHe HACTaBe je3uKa CTpyke y BehnM rpymnaMa y3 CTUMYIIHCAme
aKTHBHOT ¥ CaMOCTAJIHOT pajia, ajli 1 y3 IOLITOBatbe CTaBa BehrHe CTy/eHaTa 1a ce paauje
OTIpeziesbyjy 3a HaCTaBy Koja je GapeM JAeTMMHYHO BO)eHa O CTpaHe HACTaBHHKA.

HcTpaxuBame je pelaTUBHO KPaTKo Tpajaio, OMIIO je Ha HeKH HAuMH jeTHOKPATHO
¥ UMAJIO je OTpaHW4eH Opoj yuecHHKa. [I0HOBIHEHO W MPOIIMPEHO UCTPAKUBAHE MOTIIO
Ou ma mpy’ku jorr 00JbM YBUA U J1a TIOTBPAM WIIM OTIOBPTHE JOOHjEHE pe3ynTare.

V3 10, POKYyC TECTa, K0 MHTETPATHOT Jela HICTPaXHBarba, OO je yCMepeH caMo Ha
IpaMaTHUYKH acleKT a He U Ha yCBajarbe II0jMOBa M pa3yMeBarba TeKCTa. Jlajba HeTpaskuBama
y IPUMEHHN Maria yMa Ha je3UK CTpyKe Mopasa OH y TOM CMHCITY OHTH MPOIIHUpPEHA.
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Biljana Vukdevié¢ Lackovié

THE APPLICATION OF MIND MAPS IN GRAMMAR LEARNING AND
TEACHING WITHIN AN ENGLISH FOR MEDICAL PURPOSES COURSE

Summary: While English for medical purposes courses at the academic level might
sometimes give grammar a somewhat limited focus, test and exam results show that many students
at this level still need support in strengthening their grammar skills. Additionally, some aspects of
the English grammar, specific to certain areas of the language (e.g. English in medicine) are quite
distinct from those usually covered by general grammar taught at the secondary level. Finally,
students focused on their particular area of study are seldom overly motivated to study grammar,
but welcome ready-made solutions designed to meet their specific needs. In order to meet these
challenges, the author of this paper has attempted to tailor grammar teaching to the needs of medical
students by adapting the necessary level and form of grammar content within the course. One of
the ways this has been achieved is by adapting various methods and activities to fit the needs of
the course. This paper describes one of the methods/activities applied in class (mind mapping) as
well as the study performed in relation to the successful application of this method and its findings.

Key words: English for specific medical purposes, grammar, mind mapping
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AWAKENING UNIVERSITY STUDENTS” METACOGNITION
IN THE PROCESS OF LISTENING COMPREHENSION

Summary: The present study investigated the awareness of metacognitive listening strategies among
university-level tourism and hospitality students in Serbia. To this end, MALQ questionnaire (Vandergrift et
al., 2006) was used. The study aimed at gaining the insight into the students’ habit of using metacognitive
strategies (MCSs) in listening comprehension (LC) and detecting those that are most frequently used
by the observed population. The obtained results show that the subjects belong to medium metacognitive
strategy users, while the most frequently employed strategies belong to while-listening phase of LC.

Key words: metacognition, metacognitive strategies, listening comprehension, teacher’s roles

Introduction

After the long period of having been neglected, the importance of listening com-
prehension (LC) for second language acquisition has been recognized, which is confirmed
by a vast body of research (Byrnes 1984, Rost 1990, Mendelsohn and Rubin 1995, Oxford
1990, 2003; Vandergrift 1998, 2002, 2003, 2008; Goh 2008, Goh and Taib 2006, Field
2001). Thus, it is considered nowadays the basic and most important skill in the process of
language learning and acquisition. LC facilitates the acquisition of both language rules and
other language skills. Having the aforementioned in mind, studying LC strategies can help
to better understand the very process of LC, and in that way it can provide a solid theoretical
basis for the activities that foreign language teachers should use in the classroom, which
would lead to the systematic development of this skill. The awareness of LC strategies and
the possibility of their controlled use contributes to the students taking full advantage of the
potential of the information they receive.

Metacognition, often referred to as the ‘seventh sense’ in learning (Nisbet and Shuck-
smith 1986), comprises self-reflection and self-regulation. In other words, it implies the ability
to think about our own thinking and to evaluate and manage the way we do it. In this regard,
metacognitive instruction in L2 listening refers to pedagogical methods that increase learn-
er awareness about listening process. In particular, it develops more profound metacognitive
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knowledge concerning personal characteristics (the knowledge about individuals as learners),
task characteristics (understanding the purpose and demands of a task) and the knowledge of
strategies (knowing the nature of strategies and the way they should be used) (Flawell 1976,
Wenden 1998, Goh 1997) for developing LC. In its effort to achieve the final goal of improving
the learners’ overall ability to listen, metacognitive instruction in LC makes learners become
more skilled in using the processes of (1) planning for the activity; (2) monitoring comprehen-
sion; (3) solving comprehension problems; and (4) evaluating the approach and outcomes.

Since metacognitive processes involve conscious attention to one’s thoughts, it can
be said that they are by their nature active. However, for a successful learning to happen,
learners have to put metacognition in action. This implies that apart from being aware and
thoughtful about one’s cognition and learning, learners must act on the thoughts they have.
In other words, they have to use metacognitive strategies (MCSs). According to Cohen and
Dornyei (2002), these strategies are the processes that learners consciously use to supervise
or manage their learning. When talking about LC process, the implementation of MCSs
would mean that in planning for the activity, listeners first make predictions using the al-
ready gained knowledge (concerning the content of the text, the word choice, etc.), select
appropriate strategies (depending on the task demands) and decide on the ways of distribut-
ing their attention. While monitoring their listening process and making online evaluation,
listeners decide whether the choice of strategies is the correct one. At the same time, they
deal with the problems they face. Eventually, after the task completion, they evaluate their
LC process and outcomes and rethink the strategies used. Incorporating such behaviour
would mean taking an active part in LC and developing listening as a skill.

However, before putting metacognition into action, it needs to be awaken, i.e. stu-
dents should be aware of metacognition, both its existence and its potentials. This can
be done at the level of overall language acquisition, developing specific language skills
or solving particular tasks. For the sake of our research, we are looking into awakening
metacognition in the process of LC of tertiary-level students. As a data collecting tool, the
research employs MALQ, the questionnaire designed by Vandergrift and his colleagues that
has been widely used in researching metacognitive strategies worldwide (Vandergrift et al.
2006, O’Bryan and Hegelheimer 2009, Baleghizadeh & Rahimi 2011, Tavakoli et al. 2012,
Rahimi & Katal 2012, Goh and Hu 2013, Li 2013, Sahragrard 2015).

After looking into relevant literature and giving the basic data on the current re-
search, the paper will present the obtained results, and provide discussion suggesting ped-
agogical implications.

Literature review — Metacognition and listening comprehension

The first research into the field of metacognition and LC dealt with MCS taxonomy
(Rost and Ross 1991, Vandergrift 1992, Vandergrift and Goh 2012). After these initial stud-
ies, the research interest focused on the differences in strategy use between successful and
less successful listeners (Murphy 1985, O’Malley and Chamot 1990, Goh 2002, Vander-
grift 2003a, 2005, Yang 2009, Li 2013, Atuwairesh 2016). The largest body of the research
has shown that there is a difference in both the repertoire of the strategies that the two
groups used and in the controlled way of their use which characterises more skilled listeners
(Chamot and Kupper 1989, O’Malley, Chamot and Kupper 1989).

More recent research, however, investigates the influence of metacognitively orient-
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ed instruction on LC success. The research results point to the fact that imposing students to
metacognitive instruction has beneficial effect on LC (Goh and Taib 2006, Goh 2008, Graham
and Macaro 2008). The suggested recommendations go in favour of twofold nature of metacog-
nitive instruction. Namely, apart from modelling metastrategic behaviour, language teachers
should also enable students to get to know their learning and listening self, as well as to get them
acquainted with the processes and demands of LC (Goh 2008). Graham and Macaro (2008)
maintain that the students’ active role in the process of strategically oriented instruction is the
first and foremost precondition of a long-term successful strategy use. This active role primarily
refers to the choice, implementation and evaluation of the used strategies. However, it is almost
impossible to achieve if the FL instruction is based solely on strategies used by successful learn-
ers. Instead, the instruction should be ‘learner-centred and task-specific’, i.e. it should be fine-
tuned with the learning style of individual learners, regardless of their language level.

Since its development in 2006, MALQ has been widely used so far. Goh and Hu
(2013) use MALQ to investigate the relationship between listening performance and
metacognitive awareness. The results point to a positive relationship between the two fac-
tors. Li (2013) uses MALQ to investigate MCS use and its relevance for LC success at the
university level of EFL learning. The results point to the lack of metacognitive awareness
among the observed subjects and discrepancy in MCS use between successful and less-suc-
cessful learners. One of the latest researches examining the use of MCS by successful uni-
versity EFL learners is the one conducted by Atuwairesh (2016). Namely, using think-aloud
protocols with the group of three successful students, after administering MALQ among
Saudi subjects, she comes to the conclusion that most frequently used MCS are planning
(selective attention and advance organisation) and evaluation (monitoring), whereas prob-
lem solving and directed attention proved to be the two most prominent strategies. A very
interesting study confirming the beneficial influence of using MALQ on metacognitive
awareness is the one undertaken by Sahragrard et al. (2015). They used MALQ with experi-
mental and control group of students, where experimental group was tested seven times per
semester on MCS use and the control one only two times — at the beginning and the end of a
semester. Despite the fact that neither of them was exposed to any metacognitively oriented
instruction, the obtained results showed that the experimental group significantly benefited.

As for the MCS use research in Serbia, it is rather scarce. So far MCS have been observed
only as a set within a learning strategy use of university students (Knezevi¢ and Lukovi¢ Vojnovi¢
2018). Another research undertaken with secondary school subjects used expanding metacogni-
tive awareness to investigate the relationship between L2 vocabulary knowledge and listening test
scores (Jerotijevi¢ TiSma 2016). However, before immersing into more complex issues, it is neces-
sary to get the insight into metacognitive behavior of students in the process of LC.

Motivation for the research

Apart from being motivated by the lack of research investigating metastrategic be-
havior of EFL learners in Serbia, this study is additionally motivated by the authors’ class-
room observations. Namely, EFL for a tourism classroom is ever often charactrised by:

- an ever lower level of language knowledge — confirmed by placement test under-
taken with the first year students at the Faculty of Hotel Management and Tourism (HMT)
in Vrnjacka Banja, University of Kragujevac,
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- problems in understanding when faced with LC,

- a non-systematic approach to language learning, and

- students’ unfamiliarity with the concept of learner autonomy — which is of utmost
importance for a positive learning outcome at the tertiary level of education.

Having in mind the aforementioned issues, this study aims at getting insight into
metacognitive behavior of university students in the process of LC as well as identifying the
strategies which are most often employed by the observed population.

Research description

The subjects of the research are first-, second- and third-year tourism and hospitality
students (34, 43, and 41, respectively) studying at the Faculty of HMT in Vrnjacka Banja,
who voluntarily agreed to take part in the research. They have been learning English as a
foreign language for 12 to 14 years.

In order to get insight into the way students understand and control their LC process,
i.e. to identify metacognitive strategies used in LC, the research employs MALQ (designed
by Vandergrift et al., 2006). For the sake of research, the questionnaire was translated into
Serbian, so as to avoid any misunderstanding on the part of the subjects. The research ques-
tions that this diagnostic study tries to answer are: (1) How aware the observed population is
of MCS, (2) Which strategies are used with high frequency (3.5 and above) and (3) Whether
the strategy use depends on the year of studies.

Research results

Table 1. Metacognitive strategy use by tourism and hospitality students

= — N cn
2 |8 EE|EE |» >~ >
g |3 g8 M R [M [rR[M R
1 9. I use my experience and knowl- 4.19 [0.990 (4.32 4.19 4.18
edge to help me understand. 1 1 2
2 5. T'use the words I understand to 4.1 |1.229 [4.26 3.59 441
guess the meaning of the words I 2 9 1
don’t understand.
3 2.1 focus harder on the text whenI [3.89 [1.066 |3.59 3.72 3.89
have trouble understanding. 9 3 3
4 4. I translate key words as I listen. 3.61 |1.329 |3.62 3.56 /
8 6
5 20. As I listen, I periodically ask 3.57 |1.215 |3.53 3.67 3.57
myself if I am satisfied with my level 11 4 5
of comprehension.
6 17. I use the general idea of the text [3.54 |1.121 |3.79 / 3.54
to help me guess the meaning of the 5 6
words that I don’t understand.

Source: The authors
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Table 1 shows the most frequently used strategies for the observed population,
including mean and the strategy rank. It also provides data on strategies used with high
frequency according to the year of studies with their corresponding ranks.

The overall rate of metacognitive strategy use for the observed population is 3.16,
which characterises the frequency of their use as medium.

The obtained results show that, at the level of the observed population, there are
six strategies that are used with the average of 3.5 and higher. Furthermore, all six strate-
gies are online strategies, i.e. used while listening. However, they belong to four different
types of MCSs — problem solving (3), directed attention (1), mental translation (1) and
evaluation (1).

As for problem-solving strategies during the process of LC, the observed popula-
tion most often uses activating schemata (Statement 9) and guessing/inferencing (State-
ments 5 and 17). With the mean of 4.32, Year 1 subjects seem to be most active in using
their schematic knowledge in the process of LC. This strategy is the most frequently used
one among Year 2 subjects, while it takes rank 2 among Year 3 subjects. Although gue-
ssing is ranked on the overall as the 2™ most frequent, there is certain discrepancy in its
ranking at the group level. Although highly scored by Year 1 and Year 3 subjects (ranks 2
and 1, respectively), Year 2 subjects do not use it so often, which is confirmed by its rank
(9). Another inconsistency in use at the group level is noticeable at the strategy ranked 6
by the entire population. Although rated as 5 and 6 by Year 1 and Year 3 subjects, respe-
ctively, it is not used as a high-frequency strategy among Year 2 subjects.

Rank 3 is given to a directed attention strategy (Statement 2). Directed attention
strategies are those that students use to concentrate and which allow them to stay on task.
Comparing ranks at the group level, we can see that Year 1 subjects use this strategy only
as the 9™ most frequent.

Although with a high average at the level of the overall population, mental tran-
slation (Statement 4) is not given such a high rank by the individual groups. It takes only
positions 8 and 6 among Year 1 and Year 2 subjects, respectively, while it does not belong
to the group of high-frequently used strategies when it comes to Year 3 subjects.

The only evaluation strategy that is used by the observed population (Statement
20) is ranked as number 5. It is interesting to note that the same strategy is given the rank
11 among Year | subjects.

Results interpretation and pedagogical implications

With the mean of 3.16, the observed population is classified as medium MCS
users. This would further mean that though aware of MCSs and despite using them, the
subjects do not employ them in a systematic way, but rather randomly. Such a result causes
a further thought, having in mind the importance of MCSs as a means of successful learning
(both FL and other subject-matter) as well as a means of building an independent learner
(Pesi¢, Marinkovi¢ 2016). It is also less satisfactory than the results obtained by Knezevi¢
and Lukovi¢ Vojnovi¢ (2018) that show tourism students as high-frequency MCS users
with the average mean of 3.85, or Li (2013) where the obtained mean of MCS use among
non-English majors university students amounts 3.65. Table 1 shows that most frequently
used strategies belong to the subgroups of problem solving, directed attention, mental tran-
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slation and evaluation. Such results are in line with the findings of Atuwairesh (2016) and
Tavakoli et al. (2012) who, examining metastrategic behavior of university students, come
to the conclusion that problem solving and directed attention are the strategies that success-
ful learners use more often than others. A significant positive influence of directed attention
and problem solving is also confirmed in the study of Goh and Hu (2013).

The most frequently used strategies belong to the subgroup of problem solving.
These strategies are activated in response to problems that arise while listening, i.e. they
are used to inference meaning and to monitor if the inferences are correct (Vandergrift et
al., 2006). Table 1 shows that three out of six strategies used with high frequency belong
to this subgroup, or, more specifically, to schemata activation and inferencing/guessing
({ use my experience and knowledge to help me understand; I use the words I understand
to guess the meaning of the words I don't understand; and, I use the general idea of the
text to help me guess the meaning of the words that I don 't understand). Such a frequent
use of problem-solving strategies might be the indicator that students rather often face
problems in the process of LC. On the other hand, as the use of schemata activation and
inferencing are the most useful means of improving LC, students should be fostered to
further employ these strategies. The obtained results confirm Berne’s (2004) findings. Na-
mely, in her review of the results of a number of studies that tried to find the differences
and similarities in the strategic behavior of successful and less successful listeners, using
previously gained knowledge for inferencing the meaning and the strategy of guessing
the meaning of new words stand out at the group of successful listeners. Problem-solving
as the most commonly used strategy is also confirmed in Li’s research (2013).

Another interesting fact drawn by the obtained results is that all most frequently
used strategies are the online ones, i.e. employed during the LC task. This further means
that pre- and post-task strategy use is not developed enough, i.e. that students do not use
advance planning or think about similar texts as a guide, which would make their LC
easier. At the same time, there is no proof of reflecting in the post-listening phase, either.
Thus, students seem to approach LC task in a rather unsystematic way. Similar results
are achieved by Lin (2002). Such a behavior diminishes students’ chances for achieving
success in listening and call for teacher’s intervention — teaching students how to plan
and evaluate their LC activity, and, more generally, instructing and helping students de-
velop their general MC ability. In this regard, more attention is to be given to the pre- and
post-listening phases of the comprehension process, i.e. to acquiring those strategies that
would contribute to the systematic development of LC.

According to Richards (1990), planning and evaluation represent the purposeful
nature of the comprehension process and the online and off-line appraisal of whether
comprehension goals are realised. Planning stage prepares listeners to be proactive in the-
ir listening efforts. During this preparation stage, students should be asked to recall any
new information concerning the topic, their attention should be focused on the vocabulary
they expect to hear, they should be reminded of the text genre (e.g. Before listening, 1
think of similar texts that I may have listened to) and asked about the expected structure
of the text. Having in mind the purpose of listening, they should be asked where they wo-
uld pay attention and how many details they expect to find (e.g. Before I start to listen, I
have a plan in my head for how I am going to listen), etc. Another way of getting students
accustomed to planning before listening could be setting personal goals for a particular
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listening task, which could be done by asking questions related to their hopes concerning
expected achievements, or the number of times they should be listening to a particular
text in order to maintain the given task.

On the other hand, the process of evaluation takes place both during listening,
when it is closely connected with monitoring, and after listening, when the overall appro-
ach to listening task should be considered (e.g. After listening, I think back to how I li-
stened, and about what I might do differently next time). This means that teachers should
help students reflect on difficulties they faced or the things that went wrong, as well as
discuss the possible reasons why it happened. However, this stage could also be used to
boost students’ self-confidence and encourage them to talk about strategies that they used
with success, the ways they solved the problems, etc. In such a way, students are made
aware that they should be in charge of LC process, i.e. that they can control it and that the
success of their listening (and, consequently, learning) is dependable upon themselves. In
other words, they are to approach the role of listening/learning in an active way.

One of the preconditions for successful listening is keeping concentration on track.
Directed attention strategies represent the important roles that attention and concentration
have in LC process. Thus, skilled listeners have the ability of maintaining attention and
keeping the concentration on the incoming information while, at the same time, regula-
ting other metacognitive processes (Vandergrift et al., 2006, 451). However, directing
attention seems to be the problem that rather large number of subjects faces, as only one
of directed attention strategies is used with high frequency by the observed population. In
order to improve the metastrategic behavior of students concerning this set of strategies,
they should be prepared to listen to one text more than once. At beginning stages, each
listening should focus on one task only, followed by discussion on strategy use. In this
way, students would not feel the pressure of multitasking, i.e. not being able to fulfill gi-
ven tasks and, at the same time, they would be deployed of the tunnel vision effect, where
by looking for the meaning of an unknown word they would miss the whole chunk of the
text. It is very important to help them use the context and other MCSs to overcome the
difficulties they face in understanding due to the lack of lexical knowledge.

The set of mental translation strategies is something to be avoided if students are
to become skilled listeners. They all represent an inefficient approach to LC too often
used by beginner learners. The obtained results point to the fact that students use key
word translation to help them understand the listening text. Though, generally speaking,
mother tongue interference is not considered beneficial in the process of LC, Vandergrift
and Tafaghodtari (2010) maintain that key word translation is closely related with infe-
rencing strategy, which puts it on the list of useful strategies. However, this strategy is not
used by Year 3 students and for Year 1 and 2 students it is not one of top five strategies,
which further means that it should be developed among the observed population.

Eventually, we cannot but notice that most frequently used MCSs do not encompass per-
son knowledge. According to Vandergrift and his colleagues, person knowledge is ‘Judgments
about one’s learning abilities and knowledge about the internal and external factors that affect
success or failure in one’s learning.” (Vandergrift et al. 2006: 433). This only confirms the afo-
rementioned stance that students do not approach listening/learning task in a systematic way.
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Conclusion

Taking into consideration the obtained results and highlighted pedagogical impli-
cations, the following concluding suggestions concerning metastrategic instruction can
be given. In order to develop metastrategic behaviour among student population, it is ne-
cessary to devote at least one part of the class to strategy instruction. University language
instructors thus gain another role, the one of a strategy model and moderator. Namely,
the best way to introduce strategic behavior is by strategy modelling (primarily at the
task level) and motivating students to talk with their peers about strategy use both prior
to and following task completion. In such a way, students awareness of the possibility of
controlling the process of learning would be raised, which would be only the introduction
into developing successful listeners and independent learners.

At the end, we dare say that the very use of MALQ questionnaire is beneficial per
se. Namely, the students are made aware of the possibility to control the listening, i.e.
learning process(es). Consequently, its use can positively influence students’ attitudes and
their perceptions of the LC process, which would finally lead to their development into
skilled listeners able to regulate metacognitive comprehension processes automatically
(Vandergrift, 2008: 94). Moreover, it can be used as a self-assessment tool that would
help students determine the current level of metacognitive awareness and to monitor the
development of their strategy use, i.e. listening awareness over time.
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Dragana PeSié, Aleksandra Radovanovié

BUDENJE SVESTI UNIVERZITETSKIH STUDENATA O METAKOGNICIJI
PRI PROCESU RAZUMEVANJA GOVORA

Sazetak: Na razvijanju vestine razumevanja govora, kao osnovnog preduslova usvajanja
jezika i uspesne komunikacije, neophodno je sistematski raditi. U tom smislu, kod ucenika je
potrebno razviti dva tipa kompetencije — lingvisticke i (meta)strategijeske. Kada su u pitanju
univerzitetski studenti, koji se obi¢no smatraju pasivnim primaocima informacija, uloga nastavnika
jezika prevazilazi razvijanje lingvisticke kompetencije. Naime, ona mora da obuhvati i razvijanje
procedura i alata koji olakSavaju usvajanje jezika i kontrolu procesa ucenja, posebno razvijanjem
(meta)strategijske kompetencije, ¢ime bi se studenti preobrazili u nezavisne i aktivne ucesnike
procesa ucenja. lako je ovaj tip strategija ve¢ duze vreme u zizi nau¢nog interesovanja Sirom sveta,
njihvoj upotrebi medu studentima na univerzitetskom nivou u Srbiji posveéena je srazmerno mala
paznja. U ovom radu koristimo MALQ upitnik (Vandergrift et al. 2006) kako bismo stekli uvid
u metakognitivno ponasanje studenata turizma u toku procesa razumevanja govora. Nas$ cilj je
bio da ovim istrazivanjem otkrijemo u kojoj meri je posmatrana studentska populacija svesna
metakognitivnih strategija i koje strategije koristi u najve¢oj meri. Rezultati upucuju na ¢injenicu
da ispitanici koriste metakognitivne strategije u nedovoljnoj meri. Strategije koje se ucestaloscu
svoje upotrebe isti¢u jesu strategije reSavanja problema i usmerene paznje.

Kljuéne reci: metakognicija, metakognitivne strategije, razumevanje govora, uloga nastavnika
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»bYHU CE KAO I'PK ¥V AIICY* - CTYAUJA O MOTUBALININ,
CTEPEOTUIIMMA U IIPEAPACYIAMA
[P YYEBY MOJEPHOTI I'PYKOT" JE3UMKA

Caxerak: [lonazehu on ynmeHMIe 1a MOTHBalMja UIpa OUTHY YIOTY Y Y4y
CTPAHOT je3nKa, y pajy ce HCTPaXKKyjy CTABOBHU CTy/IeHATa HEOXeIEeHUCTHKE DUITOMOIIKOT
¢daxynrera YHuBep3urera y beorpaay mnpema rpukoMm je3uKy U KyJATYpH U HUCIIHTYje ce
3aCTYIUBEHOCT CTEPEOTHUIIA Y HABEIICHO] IJbHO] TpyIH. M3BpiiieHo je nopeleme craBoBa
CTy[CHATA MPBE U JAPYre FOANHE OCHOBHUX aKaJICMCKHUX CTYIHW]a, Y [IHJbY MPEIO3HABAbA
MPOMEHE IEPLEHIMje O Je3UKY M KYITYPH, Y3 H3/Bajambe (haKTopa HMHUIIHjATHE KEJbe
CTymeHara a ce 0aBe TPYKHM je3MKOM, Kao W ApyIiTBeHe yrpommBoct. CripoBeieHa
aHa/M3a yKasyje y KO0jOj MEpH 3Hame y 00JacTd KYIType W I0calalliiba HCKYCTBa
CTy/IieHaTa yTU4y Ha BUXOBY MOTHBALIM]Y M MEPIEIIH]y O IPUKOM jEe3UKY U CTyAHjama.

Kibyune peum: moTHBanuja, CTEPEOTHIIH, MOJCPHH T'PYKU jE3MK, APYIITBEHA
YTPOLINBOCT

1.¥YBox

Cynehu npema nocanammsuM ueTpakuBamuMa MotuBandje (Gardner and Lam-
bert 1972, Clement, Noels and Dornyei 1994, Dornyei 2005) Mmoxe ce TBpIUTH Jia je OHa
(dbakTop Koju nMa ojyTyuyjyhin 3Ha4aj y CBUM 001aCTUMA JbYACKOT IOHAIIAkhA, 114 TAKO U Y
o0JiacTH yuema. 3ay3era je BaKHO MECTO M Y HCTPaKMBambUMa YCBajarba je3HKa, 1a JaHac
npe/icTaB/ba 3HAYajaH CETMEHT MPOyYaBamba y MPUMEHCHO] JIHHTBUCTHIIN .

HcrpaxuBama y 00JaCTH MOTHBAIMjE IYro Cy Ouiia MoJ yTHIAjeM IPYIITBCHO-
ncuxosomkux ucrpaxupama (Ushioda 2006: 148) u cBe no npBux neuenuja 1990-ux

1 Mory ce H3BOJUTH TPHU HEPHOJA UCTPAKHBaba heHOMEeHa MOTHBaLH]e: 1) COLMONCHXOIONIKY (Tpaje
OJI IIe3/ICCETHUX JIO IeBEIECETHX TOIMHA IIPOILIOT BeKa), 2) IEePHO 3aCHOBAH HA KOTHHUIIHH (TOKOM JIEBEIECETUX
ro/iMHa) U 3) Nepuoj1 OpUjeHTHCaH Ha npouec (koju ce jaBsba TokoM 2000. ronune) (Dornyei 2005).
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Cy ce yIiaBHOM Oasupana Ha 3HauajHOM pajay APYIITBEHHX Ircuxosiora u3 Kanane, xao
mrro ¢y Pobept 'apauep (Robert Gardner), Bomac Jlambept (Wallace Lambert) u Praapz
Knement (Richard Clement) (Dornyei 2001a: 43). MHore Teopuje 0 MOTHBAIHjH KOje Ce
Mory Hahu y 0BOj 007acTH YKIBY4Yjy APYIITBEHO-TICUXOIOIIKE EIEMEHTE, TIOYEBIITH O
Tlapauepa (Gardner 1985) xoju je CTBOPHO CBOj IPYIITBEHO-STyKATHBHHE MOJIEN, Y KOME
M3/[Baja MOTHBAIIM]Y Kao 3HaYajaH eMIEMEHT KOjU YTHUE Ha YCBajarbe je3MKa.

Hepmwej (Dornyei 2001) HaBogm na je, Ha caMOM MOYETKY HCTPaXKHBama O
MOTHBAIIMjH, OHA ITOCMaTpaHa Kao PEeNaTUBHO CTaOMIIHA KAPaKTEPHCTHKA YICHUKA KOja
je ToBe3aHa ca MEepPIIETIIHjOM O JIPYTOM je3UKYy W FbeTOBHM TOBOPHUIINIMA, a OTJIeNa ce y
,,J€3MIKIM CTaBOBHMa, CTABOBHIIMA IIPEMa CUTYAIIjH yUerha je3uka, Kao IITO Cy KypC WIH
npegaBad ¥ Mel)yHalMOHATHIM KOHTAKTOM M CaMOYBEPEHOIINY ydeHHWKa Koja M3 TOora
npouctuue” (Dornyei 2001a: 44)°.

JHema y panom no0y mounmby Ia ycBajajy Oap jemaH je3wk, OHaj KOju ce Ha3uBa
JI1, Ge3 moceOHOT HamoOpa WM CBECHOT pa3MHUIIJbamka O MpoIlecy ycBajama. KacHuje y
TOKY ’KMBOTa MHOTE 0CO0€ yCBOje jelaH JOMaTHU je3uK, JI2. Heku oBaj jesuk ycBajajy
MIPUPOAHAM TyTeM ailu BehWHa TO YMHM CBECHHUM TPYIOM, Y HCTOj MEpH Yy KOjoj je
moTpebaH ¥ 3a ycBajame Apyrux odmactu (Saville-Troike and Barto 2016: 1). Kaxo
Tlapauep u JlamOept HaBOIE, yU€H-E APYTOT je3WKa 0a3upa ce Ha MCTUM CYIITHHCKUM
MIPUHIIUTIAMA MOTHBAIMje KOjH Bake M 3a JeTe KOje y4M CBOj IPBHU je3uK. IBpae ma
ocoba Koja ycBaja IpyTH je3WK ca UM ycBaja n oxpeleHe obpaciie moHamama KOju Cy
KapaKTepUCTHYHH 3a APYTY KYATYpY U Jla lbeTOBH CTaBOBH ITPEMa TOj KyJITypu 0ap AeinoM
onpelyjy meroB ycrex y yuemy jesuka (Gardner and Lambert 1959: 267).

VY mporiecy ycBajama JI2 jesnka BeoMa je 3HAYajHO y 0O3HMpP y3€TH OKOTHOCTH
y KOjIMa c€ OHO OJ[BHja, OMHOCHO HAauWH HA KOjU YYCHHK JOJA3H Y JOTUP Ca je3UKOM
u Moryhm koHTakT ca HatuBHUM roBopHuiMa. Kako Casun-Tpomnke u bapto HaBoze
(Saville-Troike and Barto 2016: 5) Ha nnseBe y4eHHKA yTUYY APYIITBEHH, KYJITYPHH
1 eKOHOMCKH (axTopu. YcBajame JI1 je3mka moBe3aHo ca KeJboM Ja JieTe Oyle HaIuK
Ha I[CHCHE YIaHOBE MOPOAMIE W KacHHWje mene jesmuke 3ajemamue (Mowrer 1950),
HEIITO IITO j€ CIMYHO PE3YyNTaTUMa JI0 KOJUX Cy MCTPaKMBA4IH JIOUUIH Y UCTPAKUBADY
yuaema JI2. [Ipu camom ynacky y mporiec ycBajama JI2 je3nka yIeHHUI ce ycMepaBajy Ha
YTIO3HABakhE 3HAUajHUX JIMYHOCTH 1 MIPEACTaBHUKA IIUJbHE KynType. Kpos oBaj mporec ce
rpagu ocehaj momToBama KOji MOICTHYE KeJby 3a YCBajamheM je3HKa, Ha CIIMYaH HAYUH
Ha KOjH je JIeTe MOJCTaKHYTO /Ia YCBOjH MPBH je3UK y KOHTAKTy ca OnMucKkuM ocobama Ha
KOj€ ce yrieaa.

2.BpcTe MOoTHBAIMja y MpoLieCy YCBajama
JI2 je3uka W IpyIITBEHA YTPOLIUBOCT

Hedunncame MoTHBarmoHe 0a3e 3a y4eme JAPYror M CTPAHOT je3nka je OmiIo
y LEHTPY MHOTHX HCTpaknBama M KoHTpoBep3u (Clement, Noels and Dornyei 1994:
417). I'apaaep u Jlam6ept (Gardner and Lambert 1972) cy naBenu na je MoTHBanuja 3a

2 Opa 1990-nx je oBaj KOHIENT MPOMIMPEH JOAATKOM PAa3HUX KOTHUTHBHUX BapHjalblIM MM OHHX
crenU(pHUIHNX 3a CATyallljy, [1a je MOTUBAIIXja [10Yelia la ce HocMaTpa Kao JUHAMHIHIjU (HaKTop KOjU ce Merha
y CKJIajly ca YHYTpALIbUM U criosbHUM yTrnajuma (Dornyei 2001a: 44).
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ycBajame JI2 je3nka yreMesbeHa y MO3UTHBHUM CTaBOBHMA IIpeMa KYNTYPH H Y JKeJbH 32
KOMYHHUIIIPAbeM H 30JIKaBameM ca LeHheHIM WIaHOBIMA IIMJbHE 3ajennune. OBa xelba
je mocraa mo3HaTa Kao HHTeTpaTHBHA MOTHBAIIH]A.

Tapamep je kperpao MozieN y OKBHPY KOT je ITOAETHO Baprjaliie Koje yTHIy Ha yUerHhe
CTpPaHOT je3WKa W HM3IIBOJHO MHTETPATUBHOCT, KOja C€ MOXE ITOCMAaTpaTéd Kao OTBOPEHO
HWHTEPECOBake TpeMa je3NIKOj TPYIH U KeJba J1a Ce TOjeMHAIl ca FOM HICHTH(HKY]je
(Gardner 2000: 16) 1 moBe3yje ycBajame je3uKa ca penpe3eHTarrjoM uaeamHor ceoe (Dor-
nyei 1990: 4). Ca apyre cTpaHe, HHCTpyMEHTAIHA MOTHBAIIHja CE MOXKE OAPEIUTH Kao CET
MOTHBa ofipel)eHX JKeJbOM TI0jeiHIIa 3a BehiM KapujepHrM MOoryhHOCTHMA.

Hajuemrhe, yaennk JI2 e mocenyje camo jeaHy, Beh 1Be nin BuUIe Bpcta MOTHBALIH]E
KOje ce JOymbyjy W 3ajelHHYKH yTHUYy Ha ycCBajame. Tako pe3yiTaTH aHKeTe KOjy je
crpoBena X0opmak yKasyjy Ha TO Ja CTY/ICHTH IIITaHCKOT je3HKa MMOCEAY]y U HHTET PaTUBHY
1 MHCTPYMEHTAJIHY MOTHBAIIN]Y, KOje IIO3UTHBHO yTHYY Ha yUCHE CTPAHOT je3uKa (XOpmaK
2012: 450), MoK Cy CITMYHA HCTPAXKUBAHa CIIPOBEICHA Uy CITy4ajy TPUKOT je3nka’,

VYV obnacté ydema CTpPaHOT je3nka W3[Baja Ce jOII jemHa BaXKHA KaTeropuja,
JPYIITBEHA YTPOIIMBOCT. JlpymiTBEHa YTPOLIMBOCT, OAHOCHO KOPUCHOCT onpelheHor
je3mWKa jemaH je O OCHOBHHX eJIeMEHaTa IPHBIAYHOCTH je3WKa W YKIbydyje Kako
HHCTPYMEHTAJIHY YTPOLIMBOCT y BHIY KOMYHHKAIHje, TAaKO U KYJITYpHY YTPOIIMBOCT
(Vedovelli and Barni 2005: 170, ut. y Vuco et al. 2007: 500). [Tocmarpa ce xao ¢axrop
onabupa oznpeleHor je3nka, MMajyhn OBUM yTHIIAj HA MOTHUBAIH]y y4ueHnka. OHa MoOxe
3Ha4YajHO YTHLATH HA HOIYJIapPHOCT jeAHOT je3HKa BaH IErOBUX HAMOHAIHUX I'PaHHIA
Y TIOKa3aTH Ja JIM je WCIUIATHBO YYWTH W 3HATH CTPAHU je3uK y oapeheHoj cpenmHu
(Crojuunh u Myrasymh 2011: 268)*.

3.Y4eme je3nka U KyJType

Besa m3mely kynType u je3uka je yBek Omia jeqHO Of ITaBHUX MUTama KojuMa
cy ce OGaBmau mpenaBadn JI2. MHOra HCTpakuBama Cy HCIUTHBANA Ja JIH U Y KOJIHUKO]
MepH YKJbYUHBaIb€ eJIeMEHaTa KyJIType y IpeiaBamba yTH4e Ha yCBajambe CTPAHOT je3nKa
(Genc and Bada 2005: 73). Kako Mytasyuh u Ctojuanh HaBoze, KynTypa je yBek onma
CaCTaBHH JIEO TpolIeca yuermha je3nka, ally je MoTyhe 11a joj ce HHje MPHIaBao NCTH 3HAYaj
300r ,,HEeCyIJacuIia OKo AepHUHHCAma TojMa KyAType Kao M OKO IITa Ta4HO Tpeda of
KyATYype YBPCTHUTH Yy HacTaBy cTpaHor jesuka™ (Myrtasuuh u Crojuunh 2013: 54).

Tlapmuep (1979), naBogm na yueme je3nka HHUje caMmo Jeo Kypukyiryma, Beh ca
co0OM HOCH U KyITypHO Hacjel)e TOBOpHHKA TOT je3HKa, 1a CE TaKO Ce MPeIaBarbe CTPAHOT
je3HKa MOXKe OIHCATU Kao ,,yKJbY4HBambe eJeMeHaTa Apyre KyJIType y KMBOTHH IIPOCTOP
yuernka““ (Dornyei 2001b: 14). Corrano munuberse cpehemo u koxx Bpayna, koju HaBoau 1a
,»YUEHhE CTPAHOT je3nKa IOJpasyMeBa YBEK U YUCH:E O IPYroj Ky/ITYpH, YaK U ako HHKaJa
HHUCTE KPOYMIIM Ha TJI0 3eMJbE y K0joj ce 0Baj je3nk roBopu‘* (Brown 1989: 65).

[IpenaBame je3nka 0e3 KynType je HEMPEU3HO U HEMOTITYHO, jep ce yUYeHUInMa

4 Kareropuja IpyIITBEHE YTPOIIMBOCTH YKJbYdyje HCTPaXKHBame MOTpeda 3a YYeHeM CTPaHOT
jesuka, akTopa Koju yTHIy Ha FeTOBO IIHPEIhe U IIPUXBATABE y CTPAHOj CPSINHHI U IPAKTUIHE UCIUIATHBOCTU
3Hama jesuka (Vedovelli et al, 2009: 14, uutupano y Crojuunh u Myrasyuh 2011: 268)
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OH YMHHU OSCMHCIICH aKO HEMajy HHKaKBO 3HAbE O FeIrOBUM 'OBOPHUIIMMA U O 3€MJBH Y
KO0jOj C€ Taj je3WK TOBOPH. YCBajame je3nKa jeé MHOTO BHIIIE O MPABIIIHOT KopuImhema
cuHTaKkce n BokaOymapa (Genc and Bada 2005: 73). Bunujamc ofjammaBa ga ydeme
je3HKa ImoapasyMeBa afanTHPamke HOBUX KYJITYPHHX M APYLITBCHUX [TOHAIIAbA, 11a THME
yTH4e Ha IpyIITBeHY npupony yueHunka (Williams 1994: 77).

Jlambept u lapmaep cy 1985. roguHe HaBenn 1a cTaB ydeHHKa mpema ofpeleHoj
Jje3UUKO]j TPy yTHYE Ha TO KOJMKO he OWTH yCTemHn y ycBajamy Tor je3uka. CTpaHH je3uK
HHUj€ COIMOKYNITYPHO HEYTPaJHO ToJbe, Beh Ha mera yTudy OpojHH (akTopH Kao IITO Cy
CTaBOBH O je3WKY, KYJITypHH CTEPEOTHITH ¥ TCOMONIUTHYKA pasMarpara (Dornyei 2005: 67).

Hanac ce maje cBe Behn 3Hauaj yiao03u KyAType Y CaBpeMEHO] HACTaBH je3nKa, ma
kako Mytaspuh u Crojuunh HaBozxe, ,,KyATypajdHa KOMICTEHIMja ce Hajla3|d Ha UCTOM
HHBOY Ba)XHOCTU Ca KOMYHHKATHBHOM, I'DaMaTHYKOM M jE€3UYKOM KOMIICTCHIIHjOM"
(MyraByuh n Crojuunh 2013: 54). OBa unmeHNIA je 07 BETMKOT 3Hadaja, Oyayhu ma Ha
Taj HAYMH YYEHHUIIN CTHYY YBHUJ y KyATypHO Haciele, cTBapajyhu moroman okKBUp y KOju
YKJbYUYjy CTEUEHO 3HAFhC je3MKa.

4./IHTepKyITYpAIHH KOHTAKT — CTEPEOTHIIH U Mpeapacyie

VY ckiamy ca Teopmjama Koje uctpaxkuBadn HaBoae (Gardner 1979, Williams 1994)
KOHTAKT ca KyJATYPOM 3eMJbe Y K0joj ce ofpel)eHn je3nk TOBOPH MOXKE 3HAYajHO YTUIATH Ha
y4ere IUJBHOT je3nka. BpeMeHOM, KOHTAaKT u3Mel)y pasiMuuTuX KyJITypa U Hapoja IocTao
j€ CBe JIaKIIM ¥ MHOTE 3ajeHUIIE Cy TIOCTaNe jaKo eTHUYKH Pa3sHOBPCHE, YMFHCHHIIA KOja je
CTBOpPHJIA ITOBOJFHO TJIO 32 pa3BHjar-e HOBUX Mpenpacyna u crepeoruna (Eksi 2009: 318).

Ipenpacyna ce moxe nepuHHCATH Kao ,HENpaBelaH HEraTHBHU CTaB IpeMa
JPYIITBEHO] Tpymu wid npurnagauky te rpyne” (Dovidio and Gaertner 1999: 101). 3a
HETaTHBaH CTaB Be3yje Ce M HETaTHBHO IOHAIIAME IpeMa onpel)eHoj ocobu camo 300T meHe
TIPUMAAHOCTH ofipel)eHoj TPyTH, Koje MpaTH ,,TeHepaTn3allija i HECOCHOBAHOCT YHEHCHUIIA Y
ckJtomy Heunjux BepoBama‘“ (Dovidio and Gaertner 1999: 101). Kaxo bajpam TBpu, mprmrkom
KOHTaKTa n3Mely pa3snmmauTHX Hapoja TMOCTOjU TEH/ICHI]a 1A CE MOje/IIHAIl TocMaTpa Kao
nipencTaBHUK nene Harmje (Byram, Gribkova and Starkey 2002: 5). OBa gnm-eHHITa IPETH a2
HHAMBUIYY Ca KOMIUIEKCHOT JbyJCKOr Orha cBeJie Ha IyKOT IIPEICTABHUKA jeHE 3eMIbE WITH
KynType, He y3uMajyhu y 003up meHe JIMIHEe KapaKTePHCTHKE.

Jbymu mocenyjy mpupoaHy TEH/ICHIIN]Y Aa CBOj HICHTUTET MTOBE3Y]Y ca APYIITBEHOM
TPYIIOM KOjOj IIPHTIa Ly, TOK ICTOBPEMEHO Ty TPYITy CMaTpajy APYTadrjoM U TOMHHAHTHH]OM
on npyrux. Kako Excn HaBomm, ympaBo M3 OBe IEepLENIMje NPHIATHUKA Pa3IHIUTHX
KyATypa ce crBapajy npenapacyzne (Eksi 2009: 318). Tako, xama ocobe hopmupajy cTaBoBe
0 JIpyTOj KYJITYpH ayTOMATCKH j€ Mopeze ca coooMm, Ta ,,KapakTepHu3alija Ipyrux NocTaje
CBOjeBpcHa KapakTepuzarmja ceoe” (Schlumm 2008: 258).

Jenan on yecTHx OONHMKa Tpenpacysie je CTePEOTHII, OTHOCHO ,,IT0jeTHOCTABIbEHE
ciuke y HamumM maBama® (Lippmann 1922: 3, mutupano y Hinton 2000: 8) spynu u
norahaja y cety. JInmMaH HaBOAM Ja HAIIE akIfje HUCY Oa3upaHe Ha 3HAKY O PEaTHOM
CBETY jep je OH MPEBHUIIIe KOMIUIEKCaH, Beh CTBapamMo WIIH MPEy3UMaMo U3 CBOje KyAType
oBe mojenHocTaBibeHe cimke (Lippmann 1922: 6). IIpey3umameM OBHX KOHIIETIATa
MHUIUBCHE ce (GopMupa y CKiany ca YCTaJbeHHM, 3a IPYIITBO KapaKTePUCTHYHUM
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crepeorunumMa. CTEpeoTUNN NMOTHYY W3 KOTHHTHBHE OIPaHUYECHOCTH JBYACKOT yMa H
Tpajie ce TeHepaln3aIyjoM, Tla cy crora Hajuenthe morpemHu. OHE Cy BeoMa PUTHIHI
U TEIIKO Ce Memajy KaJa ce jeIHOM YCBOje, ,,0e3 003upa Ha Moryhe KOHTpaaUKTOpHE
nokase n ynmenute’ (Eksi 2009: 319). ITotpebHo je BpeMe, KOHTAKT ca APYTHM HallijamMma
1 CBECHH TPYJ Kako OM ce YTHIIaJI0 Ha U3MEHY OBHUX YCBOjEHHX NPHHIIMIIA.

Kaxo Crojuunh n I'orac HaBoze, CBaka MHIWBUAYa HOBOj KyITYpH IPUCTYIa KPO3
TpH KOpaka, Kpo3 jaBHy chepy’, mepueniujy Kpo3 akyCTHIHy Macky® u cumboe mace’
(Stoji¢i¢ and Gogas 2012: 549). VmpaBo jaBHa cepa je oHa Koja ce MpeAcTaBiba Kpo3
Mennje oapehene 3emibe 1 oipkaBa CTBapame CTepeoTHa, Oyayhn a ce mpeacTaBbeHa
CIIKa YMHOTOME Pas3JIMKyje Ol PEaTHOCTH.

Beoma 3Hadajan MJb yuerma je3nka jecte o0NMMKoBame KyNTypHE CBeCTH, Oymyhu
Ja KopHuIIhemeM jelHoT je3nka OouBamo neo oxpehene kynrype. Kako [lepmej TBpay,
,,KOHTaKT u3Mel)y KynTypa mocmemnyje pa3BHjambe je3MYKHX CIOCOOHOCTH M MOXKeE
YTHLATH Ha CTABOBE M MOTHUBALM]y YYEHHKA, HEIITO IITO I'a YMHHU JBOCTPYKO 3HAYQjHUM
y obmactu yuema jesuka‘“ (Dornyei and Csizér 2005: 328).

HcrpaxuBama Cy NoKa3ajia Jla 3Hambe jeJHOT je3UKa, Kao M IPOBEAEHO BpeMe Y
CTpaHOj 3eMJbH y KOjOj C€ Taj je3UK TOBOPH 3HAYAjHO YTHUY Ha MO3UTHBHE CTABOBE O
Harju (Eksi 2009: 329). Tako n CTyACHTH HEOXEICHHUCTHKE HAKOH IITO mocere [ puky
WCKa3yjy IMO3WTHBHHUjE CTaBOBE TpeMa 3eMJbH M je3uKy. MeljyTuM, caM KOHTakKT ca
LIJBHOM KYATYPOM HE MOApa3yMeBa MO3UTHUBHY NMPOMEHY y craBoBuMa. DakTopH Koju
MOT'Y yTHIAaTH Ha CTBAPAE TIO3UTHBHUJUX CTaBOBA CY ,,JeIHAK CTATYC I'PyIa Y TPEHYTKY
KOHTAKTa, 3ajeAHIYKH [UJbEBH WIN MHTEPECH, Kao U MoApIIKa oxpehene nHcTuTymje’
(Dornyei and Csizér 2005: 328). Jomr jeman 3Ha49ajaH (akTop y OBOM IIPOIECY KOjH
MOXXEMO CPEeCTH y JHTEpaTypu je ,,IOTEHIMjall 3a CTBapame mpujatesberBa’ (Petti-
grew 1998: 71). OBaj ¢axTop MOXKEMO MPUMETHUTH M KaJa je y MUTalky TPUKU je3HK.
Hamume, cTunenamje 3a yueme je3uKa Koje ce HyJe Ha TPUKUM YHUBEP3UTETUMA MIPYKajy
CTyICHTHMA TMPHUINKY HE caMoO Jia ycaBpIie 3Hame je3uka Beh m ja Ommke ymosHajy
HAI]y ¥ CTEKHY IIPHjaTeJhCTBA, Kako y [ pukoj, Tako u Mel)y ApYyTHM CTpaHUM CTyACHTHIMA
KOjH Taje Jpy0aB MpemMa TPUKOM je3UKy, HEIITO IINTO MOXE I10jadaTH HHXOBY JKEJbY 3a
6aBipemeM 0BOoM obmamhy y OymyhHocTn.

Jenan on HajuemhWx HauyWHA HA KOje pa3IWYUTE KYIType W HApOIHM [0ja3e
y KOHTaKT je TypusaM . Mnak, Kako MCTpaKMBayM TBPJE, OH HE TapaHTyje HO3UTHBHY
MIPOMEHY CTaBOBa jep je Hajuemrhe je KpaTak M MOBpIIaH, 0€3 BEIMKOT MOTEHIMjaja 3a
CTBapame MMPHjaTeJhCTBA MIIM OCTBApHUBaLE capaame n3Mely nse rpymne (Amir and Ben-
Ari 1985: 112; Dornyei and Csizér 2005: 330). CraBoBu momahnHa mpema TypHCTHMA
MOTY BapHpaTH O]l YMEPEHO MO3UTHUBHUX JI0 HETaTUBHUX, y 3aBHCHOCTH O[] COIICTBEHE
KOpHUCTH, Opoja TypucTa M HBUXOBOT ekoHOMcKor ctaryca (Ward, Bochner and Furnham
2001: 141). bBynyhu na je Typu3aM yCKO ITOBe3aH ca EKOHOMH]OM jeIHe 3eMJbe (TT0ceOHO y
3eMJbaMa Kao mTo je ['puxa, Te BeTUKoM Opojy cTaHOBHUKA Typu3aM 06e30el)yje rmaBHI
MIPUJIMB HOBIIA) HE MOXKE Ce MOIpa3yMeBaTH 1a he yTumatn Ha (GopMUpame TO3UTHBHOT
MHUIUBEHA O Jpyroj Hanuju. M3 Tor pasiora je 3a CTBapame IMO3UTHBHHUX CTAaBOBA
Moryhu yTHIaj Ha MOTHBAIH]y TTOTPeOaH Ay>KU M TEMEJbHUJU KOHTAKT.

5 ,,OkymsbeHH mojeaquHuu Koju Gpopmupajy jaBHoct™ (Habermas 1991: 176)
6 Macka He3Hama K0jy 0co0a MMa KaJia IIPBHU IIyT J0JIa3H y JOAUP ca HOBOM KynTypoM (Canetti 1960)
7 Cneuuduunu cuMmb0sM Koju o/uTHKY]jy jenny Haiujy (Canetti 1960)
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CrepeoTunu He MOPajy YBEK OWTH CTaBJBCHM Yy HeraTHBaH KOHTEKCT. Kako Bydo
(2007: 501), HaBoaM, OHM Ce MOTY KOPHCTHTH Y HACTaBH Paadl KOPUTOBama KyATYPHUX
MIPECTaBa, KaKo O CONICTBEHO] HAIIM]H, TAKO U O IIIJBHO], YHjH CE Je3UK N3ydaBa, rpal)eremM
nopehema Ha ocTojeheM cTepeoTuty, KOju BEpOBaTHO CaApKu y cebm neo mctuHe. Ha
TIpUMep, BEOMa 3aCTYIJbEHH CTEPEOTHIT KOjH TOCTOjU O I'puyMa je BUXoBa JEHOCT U
OIYIITEHOCT, y mopehemy ca IpyruM HapoIamMa, 3a Koje ce Bepyje Ja Cy BPeOHWjH U
oAroBopHHUjH. Mako ce IeMMMUYHO MOXKE IPUMETHTH MOCTOjarbe OBUX KapaKTePHCTHKA,
Kao Jiena MeHTajuTera [pKa, 0Baj CTEPEOTHII ce MIIaK HE MOXKEe IPHMEHUTH Ha CBAKOT
I0jeIMHIIA, HUTH MOXKe OMTH KapaKTepHUCTHKA CaMO TPUKOT HapoJa jep, Kako U y JPyTUM
3emsbaMa Tako M y I'pukoj mMoxkemMo HahW pasHOBpCHE NpUMEpe, y 3aBUCHOCTH OJ
CHUTyanuje u ocobe.

S.UcTpa:xkuBame

CripoBesieHO UCTpaKUBarhE 3a IHJb j€ MaJIO HCIIUTHBAIHE MOTHBAIIH]jE CTyACHATA
TIpBE U ApyTe roanHe cTyauja Ha Katenpu 3a HeoxeneHcke cTyanje Ouromomkor Gpaxynrera
BY. O6aBspeno je y jyny 2018. rogume a 3a moTpede HeTpaKuBamba KOPUIINEH je YITUTHUK
KOjH C€ CacTojao M3 HEKOJHKO JIeI0Ba, O KOjUX j€ CBAKH MCITUTHBAO PA3INYNTE yTUIIAje
Ha MOTHBAIMjy U 3aJI0BOJCTBO CTy[ACHATa KBAaJHTETOM CcTyauja. [loceban meo aHkete
MIPOBEPABAO0 je Y KOjOj MEpH CTYIEHTH HEOXEIICHICTHKE TTO3HA]Y TPUKY KYITypy, Kao U Aa
JIU TIOCcenyjy oapeheHe KyaTypHe CTepeoTHIe.

VruTHUK je kpeupan myteM Google Forms crpanuie®, a cTyaeHTH Cy HBErOBOM
pelraBamy NMPUCTYIHIM MCTOBPEMEHO, IyTeM padyHapa Ha DuonomxoMm (axyirery.
Cactojao ce u3 36 muTama, MOAEbEHUX y Tpu nema. OnpeheHu NemoBH YIHUTHHUKA
Ipey3eTH Cy M3 aHKeTe ca CIMYHOM TEMAaTHKOM Koja je chpoBeneHa Ha Karempum 3a
Heoxenerncke crymuje 2011. roaune’.

[IpBH 1eo ynuTHHKA CaIpKao je MuTama 0 OCHOBHUM HH(OpMaIjaMa Be3aHIM 3a
HCIUTAHHMKE, a IPYTH je HCIIMTHBAO FbUXOBE MOTHBE 1 CTABOBE IIPEMa je3UKY U CTyIHjaMa.
Tpehu neo ynutHmKa, Ha KOjU Ce 0Baj paj (HOKyCcHpa, ICITUTHBAO j€ IIEPLEHIIH]y CTyAeHATa
o ['pukoj ¥ HEHUM CTAaHOBHHIMMA, O KYATYPH 3e€MJbE, KapaKTepUCTHKaMa, 3Ha4ajHUM
nocturayhuma, kao u cimaaoctuMa n3Mel)y Cpouje u ['puke. OBaj zeo je 3a IiJb IMao
TIPOBEpaBarke 3Haa Y 00IaCTH KyNType KOje CTYACHTH MOCENy]y Kao W HICHTH(UKOBAIHE
Moryhux cTepeoTHIa U nmpeapacyia Be3aHHX 3a IPYKU HApoA U 3eMiby. [InTama cy Ouna
OTBOPEHOT THTIA, a OJf UCTIUTaHUKA j€ TPAXKCHO J1a YIOTpeOe jeHy FITH HEKOJIUKO PeUH U
THME IIPY’Ke ONUC KapaKTEPUCTHKA 3eMJbe WM Hapo/a, HaBeay AONPUHOC [ pKa cBETCKoj
IMBUIIN3ALIN] U, UMEHY]y HajTIo3HaTHjer [ pKa MM HAaIUIITy ITOCIOBHITY Y CPIICKOM jE3UKY
KOja ce oTHOCH Ha [ puKy. Y HCTpaXMBamby je y4eCcTBOBAJIO 67 CTyneHaTa HEOXCIICHUCTHKE,
TIPEJCTaBJbEHUX y Tabenmama Koje ciese.

8 https://goo.gl/forms/n5tfHkAOgmDMsf6p2
9 Bemuxy 3axBamHOCT myryjemMo nxom. ap Bojkamy Crojuumhy, koju je ycTymHmo Mojen aHKeTe
kopuiiheHe OBOM MPHUIIMKOM.
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TabGena Op. 1

OCHOBHH TTO/1alIA

Topuna crynuja: npBa: 41,8%
apyra: 58,2%
IoJ: myiku: 20,9%
sxeHcku: 79,1%
V3pacr: 19: 23,9%

20: 46,3%
21:20,9%

22: 6%
23:1,5%
Buie ox 25: 1,5%

Yueme je3nka: Hucy yuunu rpuku je3uk npe noderka cryauja: 89,6%
V4uim cy rpuku je3uK caMoCTaiHo: 6%

Vuunu cy rpuku je3uK Ha TedajeBuma: 3%

Kusenu cy y I'pukoj: 1,5%

Tab6ena 6p. 2

[Tocera ['puke
Iocera: [Mocerunu ['puky: 86,6%
Hucy nocerunu I'puxy: 13,4%

MecTa nmocere: ComnyH: 63,8%
Xankuguku: 44,8%
rpuka octpsa: 44,8%
Aruna: 32,8%

npyru rpagosu: 51,7%

Yuecranocr nocere: jenHoM roauime: 56,9%

jeIHOM y HeKouKo roxuHa: 29,3%
jemHoM y mect mecenu: 12,1%
jenHom y 2-3 mecena: 1,7%

Behnna ucnuranuka Hema Onucke KoHTakte y Ipuxoj (62,7%), 28,4% wuma
MpHjaTeshe a BeoMa Majii MPOIeHAT UMa MOPOIUYHE Be3e y 3eMJbU. builo je 3Ha4ajHO
YKJbYYHTH OBe HH(oOpManuje y HCTpaKHBame, Kako OMCMO pasyMelnd Ha 4YeMy ce
pa3BHjajia MOTHBAIMja CTyIeHAaTa, Kao 1 Moryhe mpeapacyze.

Kaga cy ynuranm o MHUIIBEHY KOjeé MMajy O TPYKOM je3WKY, UCHHUTAHUIH Cy
HCKa3alu BeoMa mo3utuBaH cTtaB. Hamme, camo 13,4% ykynHor Opoja MCIIUTaHUKA
HAaBOJM [1a MM C€ je3WK Joraja ajii Ja HUCY BUME OYLIEBJEEHH, JOK OCTAaTaK HaBOOH
Ja UM Ce BeoMa JIomaja, J0Tajga WM J1a jé TO je3WK KOoju HajBumie Bome. Huje Gmito
HCIUTAHKKA KOjU Cy UCKA3aJll HETaTUBHO MUILJBEHE, 1a MOKEMO ITPUMETHTH Ja TOCTOjH
WHTPUH3WYKa MOTHBAIMja, OJHOCHO Ja y4YeHe TPUYKOT je3uKa caMo Io cedbu mpyxa
3a10BOJHCTBO UCITUTAHUIIMMA.

Bozehu ce xapakrepucTrkaMa HHCTPYMEHTAIHE MOTHBALIM]€ HAILlE HCTPayKHBAE
j€ MCTHTAIO CTaBOBE CTyJAeHaTa ImpemMa MOryhHOCTHMa mocie 3aBpIieTka cryanja. Yak
64,2% yKxynHOT Opoja HCIIUTaHUKa HABEJO je ja cMatpa aa ,,u y CpOuju 1 y HHOCTPaHCTBY
[I0CTOj€ MHOT'® PUIIMKE 33 Pajl ca TPUKUM je3UKOM*, oK Mamwu 0poj (19,4%) cmarpa na
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,,HE TIOCTOj € MIPUIIMKE 32 Pajl caMOo ca TPUKUM je3UKOM, Oe3 ycaBpIlIaBama y Apyroj 00macTu .
V3 HaBeneHOr ce MOXKe 3aKJbYYHMTH Ja C€ IpeMa KOHLENTY APYIITBEHE yTPOLIMBOCTH
I'PYKH je3UK CMaTpa BeOMa KOPUCHHM, a 12 HAIIM HCITUTAaHULH TTOCSY]y ¥ HHTPYMEHTAIHY
MOTHBAIIH]Y, OAHOCHO Ja Cy KapHjepHO MOTHBUCAHU 32 HACTABAK M 3aBPIICTaK CTY/IH]a.

Kao mrTo cmo Beh HaBeny, mpenaBame CTPAHOT je3UKa TTOIpa3yMeBa YUerhe O IPYyToj
KyATYpH, YaK ¥ 32 OHE KOjH HUKaJ HHUCY TIOCETHIH 3eMJbY Y KOjOj C€ OBaj je3UK TOBOPH
(Brown 1989: 65). Harre nctpaknBame MOKYIIIANO j€ 1a HCIHUTA KOJUKO eJIEMEHT KyNType
yTHYe Ha MepLeniyjy NCTUTaHuKa, Oyayhn 1a nMa 3Ha4aj y poIiecy ycBajama je3uKa.

VY CBpXy HCIUTHBamba YHO3HATOCTH Ca TPYKOM KYATYPOM M LUBHIIN3ALIUjOM,
YYeCHHUIIM Cy YNUTaHM Kora cMaTpajy 3a Hajmo3Hatujer ['pxa. OxproBopu cy Owim
PasHOBPCHHM M 3aHUMJBHMBH, MOYEBIIM O aHTHUKUX ¢(uiuozoda cBE IO CaBPEMEHHX
Mo3HaTUX JTUYHOCTH. Tako je Hajuemrhum oxrosop Oumo ,,Apucrorent (16,4%), 3atum
,»Cokpar* (10,4%), a 3a muma Caxwuc Pysac' (8,9%), Aumonnc Pemoc!! (7,5%), [lnaton
(7,5%), HNecrmua Baumu'? (4,5%) wra. Wnak, Benwkn Opoj WCIUTaHWKA HUjE HABEO
HUjeHYy JTUYHOCT, 1ajyhu oarosop ,,He 3HaM™ (28,3%).

AHKeTa je Jajbe NCITUTHBAJA TIEPIETIIH]jy 0 3eMJBH T1a j€ O]l YIeCHHKA TPaKeHO Ja
HaBeJTy HajJlemniie MecTo y [ pukoj, mpema cBoM MHUNIIbeY. Ha mpBOM MecTy, ipema 6pojy
HCTIMTaHNKA KOjH Cy HAaBEIIM OBaj OAATOBOP, Halla3u ce 1aBHu rpaf ['puxe, Atuna (17,9%),
3atum Canropunn (13,4%), Kput (10,4%), Muxonoc (10,4%), a 3atum ciene ComyH,
Kpd, IMapra u Tacoc (o 4,5% cBaku). MoxeMO BHIECTH J1a Cy CTyA€HTH (OKyCHUpaHH
Tpe cBera Ha ATHHY Kao MPECTOHHILY ca BeoMa 3Ha4ajHOM HCTOPHjOM, Ta je OBO OWO
OYEKHBAHU OJTOBOP, anu dyau To mto npe Comyna u Kpda, koju cy HCTOPHjCKH ONMKH
HAIIIOj 3€MJBbH, HaBOJE JpyTa, MO3HATHja, MOXKe ce pehll KOCMOITOINTCKA OCTPBA, KOja Cy
y Mam0j Mepu nocehuBany. ¥ cxiiay ca HaBEICHUM OATOBOPUMA MOKEMO NMPUMETHTH
Jla CTYACHTH CIIMKY O 3¢MJbH HE CTBapajy caMo JUPEKTHUM HCKYCTBOM Kpo3 roceTy Beh u
OHMM IITO YCBOj€ KpO3 NpeaBama, MeINje WM UCKYCTBa IPYTHX JbYIH.

3aHUMJIBHBO j€ TPUMETUTH U IITa CMaTpPajy aHKETHPAHU CTYIEHTH KaJa ce paan
o Tome 1o uemy je I'puka HajmozHaruja. Oxrosop Koju ce uzasaja je ,,mope™ (28.3%),
cienie ,,octpsa“ (14,9%) a 3aTuM MOKeMO IpymucaTH MOjMOBE Kao IITO CY ,,ACTOPH]a,
KyATypa, ¢punosodpwuja, mutonoruja““ (37,3%), ,,rypusam, JIETOBAIMIITE, OAMOP, TUIaxKe™
(23,9%), ,,rupoc, xpana, T3at3ukn’ (14,9%) u npyru mpou3BOAM, Kao IITO CY ,,MacIHHE,
MacIIMHOBO yJbe, BUHO, y30° (11,9%) u ,My3uka, Oy3yku, cupraku’ (4,5%). Moxemo
NPUMETHTH [1a Ce CETMEHT TypH3Ma H IPUPOAHUX JICIIOTA 3eMJbe yOCIJbHBO H3/IBaja, a a
3a IbHM CJIeJIe eJIEMEHTH BE3aHH 3a KYJITypy U UCTOpH]jy [ puKxe, 10K Cy Marbe 3aCTyIIJbeHH
TPaAULMOHAIHN TPOU3BOAU U CHELHjaTUTETH.

Wnak, kaga ce paand o JAOIMPHUHOCY CBETCKOj IWBIIIM3AIN]HU, HAjYCIINH OITOBOP
HCIHUTaHuKA je ,Kyntypa“ (19,4%), 3atum cienn ,,punozoduja (10,4%), KESHKEBHOCT
(8,9%), Hayka (6%) n apyru, Mame 3aCTYIUbEHH 10jMOBH. Jlakie, HaKko NCTIUTAHUIN HE
CMaTpajy KyaTypy IFIABHOM KapaKTEPHCTHUKOM 3eMJbE, MPETI03HA]y HeH JOIPHUHOC Y OBOj
oOracTv ¥ yMejy 1a HACHTH(UKY]Y TITaBHE chepe y KojiuMa ce M3/1Baja IeH YTUIIA] Y TOKY
ucropuje. AHKETHPaHH CTYICHTH IOCENyjy 3Hamba O 36MJbH M E-CHUM T'OBOPHHUINMA,
HEIITO IITO Ce CMaTpa KJbYYHUM EJIEMEHTOM yCBajama je3uka. IbmxoBa meprienmuja o

10 ITo3naTn rpuky 1eBad, HaIIoj MyOIUIM HAjHO3HATH]H 110 ydenrhy Ha Takmuuemy ,,EBpoBu3uja‘
11 Ilo3naTy rpuKH IIeBad KOjH je IMao KoHIepT y beorpamy
12 IMo3Hara rpuka neBaymia

136



3HaYajy 3eMJbE y MHOTHM 00JIJaCTHMa MOXKE JOTPUHETH BUX0BO] JKEJBH Ja YCBOj€ je3UK 1
THUME ce MpuoIMKe KynTypHoM Haciel)y I'puke 1 leHUM CTaHOBHHUIIMMA.

Kako 0u ce wcTpakuwin moctojefin CTepeoTHd KO MCIUTAHWKA, Y aHKETH je
Tpa)keHO Ja ce HaBele S5 npuaena koju onucyjy ['pke u I'pkume nocedbno. Mcnmranuim
cy omucanu u [pke (32,8%) u I'prkume (35,8%) kao nene. Illto ce kapakrepusaimje
I'pka tuue, cpehy ce u cinenehu npunesu: ,,Becenu, Benpu™ (26,9%), ,,rocTosbyOuBH,
rocronpuMibuBu (20,9%), ,.apyxesbyouBu, apymrtBeHu (19,4%) wurn. [pxume cy
Hajuenthe okapakTepucaHe Kao ,,JIere’, a 3aTHM ,,3aHUMJbUBE, HHTepecanTHe  (22,4%),
,,KOMyHUKaTuBHe, npuwbnse” (17,9%) ntx.

MorkeMO 3aKJbYUMTH J1a UCTIUTAHUIN MMajy BEhHHOM MO3UTHBHO MHIBEHE O
HaTUBHHUM TOBOPHHUIIMMA I'PUKOT jE3UKa U J]a X CMaTpajy (PU3HUKH JICTIMM U KapaKTEepHO
MHTEPECAHTHUM M OTBOpeHMM. YHHU ce, 1aKiie, 1a Cy yBepema HCIIUTaHUKA, 0OJIMKOBaHA
Kpah¥uM KOHTaKTHMa ca HaIjOM U 3eMJbOM, KOHTAKTOM Ca CTPAHUM JIEKTOPHUMA Y TOKY
HacTaBe, CIIMKOM Yy MEAMjUMA U HAPABHO CTy/HjaMa HEOXCICHUCTHKE, BEOMa ITO3UTHBHA
U CaMHM THM [TO3UTHBHO YTUYYy Ha MOTHBALMjy 32 yUEHE je3HKa.

3aHUMJIBUBO je, OCHM KapaKTepPUCTHKa HApOJia, HABECTH M acolMjalije Be3aHe 3a
3emsby. Kaga cy ynuranu na HaBedy jeiHy ped Koja ux acorupa Ha ['puxy uak 47,8%
BUX HaBEJIO je ,,Mope™, a 3aTuM ciieau ,,rupoc’ (13,4%). [TojmoBe Kao 1iTo Cy ,,ucTOpHja,
MuTONoTHja, (Guio3oduja, aHTHKA, Bepa, Tpaauiuja“ Haeeno je 14,9% ucnuraHuka,
JIOK ce ocrarak (OoKycHpao Ha Jpyre I0jMOBE Be3aHe 3a Typu3am Ipuke, Kao mTO Cy
,»JICTO, JIETOBAIbE, OCTPBA, TypU3aM, IJ1aBo™ u aApyro. CiMuHe pesyirare Mokasaio je u
nucrpaxkupame koje je cnposeo Crojuumh (2013), rae je gak 71% aHKETHMpaHUX HABEIO
ped ,,Mope““ Kao CBOjy TIPBY acomujanujy'.

W3 HaBeneHOTr BUIMMO Ja IOKHBIbA] 36MJbE YIIIABHOM IIOTHYE TYPHCTHUKOT
KOHTaKTa, JIOK yTHIAj UMa ¥ TPaauBO, Kak0 CE€ Ha IMPBOj W OPYroj TOAWHHU CTYIHja
yCBajajy MHOTE peur u3 oBe obiacTi. Beoma ycTasmeHo je moBe3uBame [ puxe ca Mopem
1 BEJIMKHUM OpOjeM JIETOBAININTA, IITO MOXKEMO NPUMETUTH U y HAllleM HCTPaXKUBambYy,
a MPETHOCTaBJbaMO Jla UCIMTAHMIM YCBajajy HE CaMo HEIOCPEeTHUM HCKYyCTBOM Beh u
KOHTaKTOM ca meaujuma y Cpouju, rie ce nmpomonuja [ puke yriiaBHOM CBOJM Ha TypH3aM
U TypUCTHUKE JIECTHHALIH]E.

[TocraBunm cMo muTame BE3aHO 3a TMOCIOBHIE KOje MOCTOje Y HallleM Hapoay a
onHoce ce Ha [pke, kako OMCMO JIOAATHO WCTPAKMJIM MEPIENIHN]y O TPYKOM HapOy.
[puyHO BenuKKM OpOj aHKETUPAHWX HMje HABEO HHUjEAHY MOCIIOBUILY, IITO yKaszyje Ha
HeyrmyheHOCT Wi Ha Memarke NepLeniuja kpo3 renepanuje. Mnak, onpehenn oxrosopu
OCTaJMX CIUTaHWUKa ce N3IBajajy. Tako, Hajuenrhu onroBop je 6mo u3pas ,,aykaH kao [ px/
IykaH kao [puka®, mro ykasyje Ha BEJMKH YTHIQ] CABPEMEHHUX OKOJHOCTH M €KOHOMCKE
KpH3€e Ha TePIIEMIHjy Koja TIOCTOjH O 3eMJbH. 3aTUM, MOJKEMO HU3/IBOJUTH ,,0yHH ce kKao [ pk
y ancy* u ,,ipomnao je kao ['puka‘, TOK HeKH UCTTUTAHUIIA HABOJIE U APYTE U3pase, yIIIaBHOM
ca HEraTHMBHOM KOHOTAIMjOM, Kao IITO CY ,J ek Kao [pk™ u ,u3ryoutn kao I'puka“. 13
HaBeJICHOT 3aKJby4YjeMO J1a Cy IIPUCYTHH OZlpel)eHu KyNTypHHU CTEPEOTUIIN, KOjU CY BE3aH!
3a ocoOKHe [ pKa aiu ¥ ’bUXOBY HCTOPH]Y, OMIIO paHujy, O1ito MoaepHy. 300T KOHTaKTa Koju
j€ mocTojao y MPOILIOCTH | jOII YBEK MMOCTOjU M3Mel)y CPIICKOT U IPYKOT Hapoja opopMmiLia
Cy ce ozpeheHa MHIIIBEa Koja ce MPEHOCE ca reHepalyje Ha TeHepalujy, a MOKEMO UX
MIPUMETHUTH M KOJ| HALIIMX UCIIMTaHUKA, CTyJEeHaTa HEOXEJICHUCTHUKE.

13 Ha npyrom MecTy Cy yMETHOCT, HCTOPHja U MUTOJIOTHja, TOK je/laH €0 aHKeTHpaHuX [ puka acormpa
Ha IPaBOCIaBJbe, AT U HA TUPOC, KOPYMINPAHOCT U Kpusy (8%).
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Kana je ped 0 MOTHBAIMjU M TIOCEIOBAIbY CTEPEOTHIIA KO CTY[CHATA NPBE M JApyre
TOAWHE, HHCY IOCTOjajie 3HauajHEe pasfHke. YrmopehuBameM y K0joj MEpH Cy CTYACHTH
3a/I0BOJBHU CTYIMjaMa, 3aKJbYUHIIN CMO J1a j€ OHO Ha BEOMa BUCOKOM HMBOY y 00e rpytie. Hanwme,
82,1% cryneHara npBe TOMHE HABEJIO j€ 74 CE& HBHXOBO MHTEPECOBAbE 3a je3UK mosehano y
OZIHOCY Ha MOYEeTaK CTy/IHja, HEIITo MITO je HaBeso U 71,8% crynenara apyre roause.

IIto ce wHMIMjalHE XeJbe 3a OaBJbEHE TPUKHUM jE3UKOM, KYITypOM H
KB IDKEBHOIINY THYE, Masle pa3siuke cy mpuMelieHe caMo Kaja je y MUTamby Mepreriiija
TeXHWHE KypceBa U je3uka. Takole, CTyamje Cy MCIYHWIIE OYEKHBarba BHIIE Y CIIy4ajy
TpyIIe CTy/IeHATa KOjH Cy UMl HHUILMjaJTHY XKeJbY 3a YIIMCHBAae HEOXEICHCKHX CTyANja
(rpyna A). Ca ouenom 5 (y panry on 1 1o 5) je ucnymeme oueknBama oeHmo 61,5%
HCIHUTAHUKA, JIOK je Y cirydajy Tpyme b (cTyaenara xoju HUCY My HHHUILIN]ATHY KEJbY)
OBy OlleHy ofga0pano camo 36,6% HCIUTaHHKA.

6.3akbyuak

Pesynrarn Hamer McTpakuBarba ITOKa3alld Cy Jla Ce NPHIMKOM IpYyKama ONuca
MpeJCTaBHUKA TPUKE HAIH]C jaBJbajy ofpel)eHN yCTalbeH! MPHUICBH, OMIIO Aa Cy BE3aHH
3a Kapakrep, Omio 3a n3nien. byayhu na cMo ycTaHOBWIIM J1a Cy aHKSTUPAHU CTYICHTH
y KOHTaKkT ca I'piMa JOoNasuiM yIIaBHOM TypHCTHYKHM ITyTeM M Jja Ha OCHOBY TOTa
HHUCY HMaJ{ NPWIMKE Ja CTEKHY HOTIIYHH YBH[ Y IbHXOBE KapaKTEPHCTHKE, MOXKEMO
NPETIIOCTaBUTH [a CE JE0 CTAaBOBAa O HbUMa TEMEJbH Ha YCTAaJbeHHM MHIUbCHUMA H
crepeoTunuMa. J{o CIMUHMX pesynTara J0Na3uMo 1 KaJia je y MUTarby OIHC 3eMJbe, TTIe Ce
OJITOBOPY MCTIMTAaHHUKA Takohe 6a3mpajy Ha OMIITe MO3HATHM KapakTrepu3annjama [ puxke,
Kao IITO Cy HEeHa TYPUCTHYKA ITOMYJIapHOCT, MOPE M XpaHa.

Kana je ped o MoTHBanuju, UCKa3aHO je TEHEPATHO 3aJ0BOJHCTBO, KOje OeIexu
noBeharme y 0JHOCY Ha MOYeTaK CTyAHja, Ka0 W NCIYIHEHhe OYCKNBaha Y BEIIHKO] MEpH,
YHHCHUIIA KOja HAM yKa3yje Ha MMOCTOjare WHTPUH3NYKE MOTHUBAIIH]e KOJI aHKSTHPAHUX
ctynenara. Takole, mpumehyjemo mocTojarse HHCTpYMEHTalTHE MOTHBanHje, Oyayhu ma
WMCIHUTAHUIN CMaTpajy Aa he UM CTyauje HEOXEICHUCTHKE MPYXHUTH T00pe KapHjepHe
npuiuke y OyayhHOCTH.

Kana je pea o mopehemy m3mel)y cTymeHata mpBe W Apyre TOAWHE, MOKA3alo
ce Jla He TOCTOje BEeJMKE pa3sInKe y BUXOBOj MOTHBaNKju. CMaTpamo ma O6u y ciydajy
yKJby4YHBama CTyJEHATa BUINMX TOJMHA MODIM Ja Ce W3BEHy 3HAYajHHjU 3aKJbYYIH.
@daxTop WHUNHjaTHE MOTHBAIMjE C€ IMOKa3a0 Kao 3HA4ajaH yTWUYyhHW Ha CTaB mpema
J€3WKY, HEIIITO IITO je OFII0 OYEKMBAHO, TOK Y IPYTUM CETMEHTHMA HHje TTOKa3a0 BEIHKH
YTHIIA].

OmnmuTy 3aKkJbydyak Haller UCTPaKMBarba je a CTYACHTH NpPBE M JApyre TOJUHE
HEOXEJICHNCTHKE TIOCEyjy BUIIIE BpcTa MOTHBALIH]E, a 1a Ha CTyAM]je JAoJyia3e moceayjyhu
ozfpeheHe KynTypHE CTEpeoTHIle, CTBOPEHE IO YyTulajeM IpymTsa. Kao m mHora
HCTpaXXWBama 710 Casa, Tako W Halle MOKa3yje 3Hadaj (hakTopa MOTHBAIM]jE ¥ YCBajamby
CTpaHOT je3uKa, JOK BepyjeMo Ja CBaku o o0yxBaheHHX cerMeHaTa OBOT HCTPaKUBAHA
py’ka MOTyhHOCT /1a ce Ha BeMy 3acHyje 3acebHa cTynuja, koja Ou ykpyumaa sehu 6poj
HCIUTAHMKA U IIPYKWIIA JIeTaJbHUjU YBU Y MOTHBE, O4EKHBatba 1 IIOTpede CTyAeHaTa.
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Antonina Kosti¢

MOTIVATION, STEREOTYPES AND PREJUDICES IN THE PROCESS
OF MODERN GREEK LANGUAGE LEARNING

Summary: Starting from the fact that motivation plays an important role in foreign
language learning, the paper examines the attitudes of students of the Department of Modern Greek
Language and Literature at the University of Belgrade towards Greek language and culture and
it examines the existence of stereotypes in this target group. A comparison is made between the
attitudes of the students of the first and second year of graduate studies, in order to recognize
the change in the perception of language and culture, while the initial motivation to study Greek
language as well as the social expendability are recognized as important factors. The conducted
analysis indicates the extent to which knowledge in the field of culture and the previous experiences
of students influence their motivation and perception of the Greek language and studies.

Key words: motivation, stereotypes, Modern Greek language, social expendability
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